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AFblNwbIH T M¥FANIMAEPIHIH
KA3AK XXOHE OPbIC TUIOEPIH
KONAOAHYFA KO3KAPACHI:
KASAKCTAHOAF bl KA3AK XXOHE
OPbIC TINAEPIHAE OKbITATbIH
MEKTENTEPAOIH CANbICTbIPMAIJIbI
TANOAYbI

CAMAPXAH ACbINXAH EPKEBYNAHYNbI

samarkhan_a@kazguu.kz

Magqsut Narikbayev University

AHpaTtna

3epTTey Kasak XeHe OpbIC TiNAepiHAe OKblTaTbiH Ka3ak MeKTeNnTepiHAEri aFbILWbIH
Tini MyFanimaepiHiy, arbINWbIH TiNIMEH KaTap Kasak XXeHe opbIC TingepiH KongaHyra
KaTblHaCbIH 3epTTeyre apHanfaH.KasakctaHga OypblH Aa TpaHCTINAinikke KaTbiCTbl
3epTTeynep XyprisinreHimeH, apTypni TuUNTeri MeKkTenTepae Kasak, OpbIC XaHe
afblNIWbIH TINAEPIH KaTap MeHrepreH Myfanimaepaid nikipnepi ani 3epTTenMereH.
CanbicTbipMmanbl >xafgangbl 3epTTey LweHbepiHae ceri3a MyfaniMMmeH (TepTteyi
Kasak TiniHOe OKbITaTblH MEKTENTEpAeH XoHe TepTeyi opbiC TiniHAEe OKblTaTblH
MEKTEeNTEePAEH) XapTbinan KypbinbiIMAbIK cyxbaT >XXyprisinin, anbiHFaH ManiMeTTep
TakbIpbINTbIK Tangay xacansiHabl. HoTuxenep kepcetkeHaemn, 6apnblk KaTbiCyLUblap
TEeK afblWbIH TiNiHOe OKyFa HWeT OingipreHiHe kapamacTaH, Kasak >aHe OpbIC
TINAEPIH afbINWbIH TiNiMeH GipiKTIpeTiH TpaHCTINAINIK aNemMeHTTepiH nanganaHaasbl.
OnapgaplH Ke3kapacTapbl 6ipTingi ngeonorns MeH MmekTen TaxipmbeciHiH, kenTinginik
WhIHObIFBI apacbiHAaFbl KaMLWbINBIKTLIH, 8CepiHeH kanbinTacagbl. MekTtenTepaiH
€Ki TypiHAe Ae aFbifWbIH TiNiH MeHrepyaid TmiMai kypanbsl peTiHae kabbingaHaTbiH
opbIC TifiHIH 6ackiM No3uumsacel bankanagbl.An kasak TiniHiH KoNngaHblnybl HEri3iHeH
CTyOeHTTepdiH, ynTbiHa 6GavnadbicTel. CoHpan-ak Tingepre pJereH keskapacka
MeKTen TypiHe KaparaHaa reorpadusi kebipek acep eTyi MyMKiH eKeHi aHblKTangbl.
Eki TonTblH MyFanimaepi ge NUHrBUCTUKAnNbIK MMAEpUanmM3mMHiH Tapnuxm MmypacbiMeH
OalinaHbICTbIPbIIFAH OpbIC TiNiHIH, rereMoHuscbiH Oipae kabbinganTbiHAbIFbIH
kepceTTi. CoHbIMeH Bipre Kasak TifliHe OereH keskapac KeHEeCTiK KEe3eHHEH KeWiHri
yNTThIKBipererinik KypbinbiCbl asgcblHAa naraa 6onfan ynTwbsingbik MAeonoruanapabiy
anemMeHTTepiH kepceTefdi. XXyMbICTbiH KOpbITbIHAbICLIHAA 6inim Oepy cascarthbl
OovibiHWa NpaKTUKanbIK YCbiHbICTAp GepinreHx.

Kint cespep: TpaHcTinginik, mgeonorusa, kentinginik, 6ipTinai uaeonorns, NUHrBUCTUKanNbIK
nMnepuanusm.



OTHOLWUEHUE YYUTENEWU
AHIMMANCKOIO A3bIKA K
UCMOJNIb3OBAHUIO KA3AXCKOIO U
PYCCKOI'O A3bIKOB: CPABHEHUE
LLIKOJ1 C KASAXCKUM U PYCCKUM
A3bIKAMU OBYYHEHUA B
KA3AXCTAHE

CAMAPXAH ACbINXAH EPKEBYNAHYNbI

samarkhan_a@kazguu.kz

Magsut Narikbayev University

AHHOTauusA

[aHHoe nccnepoBaHve MOCBALWEHO U3YYEHUIO OTHOLLIEHMUS YYUTENEN aHINMINCKOro
A3blka B Ka3axCTAHCKUX LUKOMax C Kas3axCKUM W PYCCKUM dA3blkamn oby4deHuss K
NCMNOMNb30BaHMI0 Ka3axCKOro M PYyCCKOro S3bIKOB Hapsigy C aHrnunckum. XoTsa B
KaszaxctaHe paHee yxXe NpOBOAWMMMCH WCCNEOOBAHMSA MO TEME TpPaHCA3bluMs, 00
HaCTOSALLEro BpEMEHMW He U3yyanucb B3rnsabl yuntenen, Blagewmnx oqHOBPEMEHHO
Ka3axCKUM, PYCCKUM M @HINUNACKUM A3blkaMW, B pasHbiX Tunax wkon. B pamkax
CpaBHUTENBHOIO Kelrc-nccrnenoBaHus Obinyv NpoBeAeHbl NONYCTPYKTYPUPOBaAHHbIE
WHTEPBbIO C BOCEMbIO NpenogaBaTtensamMm (Mo YeTbipe U3 LLKOJ C KAa3axXCKUM U PYCCKUM
A3blkaMy 0by4deHus). MNMonydyeHHble gaHHble BbiNn NpoaHanM3MpoBaHbl C MOMOLLbIO
TeMaTn4ecKoro aHanuaa. Pe3ynbrartbl NokasbiBatoT, YTO BCE YHACTHUKM UCMONb3YHOT
3N1EMEHTbI TPaHCA3bIYMS, KOMOUHUPYSA Ka3axCKUM U PYCCKUIM A3bIKM C aHTTIMNCKUM,
HECMOTPSA Ha NpOoBO3rfallaeMoe CTpeMsieHne K OByYEeHUI WCKIIYUTENBHO Ha
aHIMUNCKOM A3blKe. VX ycTaHOBKM hOPMUPYIOTCS MOA BIUSIHUEM MPOTUBOPEYUS
MeXAy MOHOMNUHIBanbHOW WAEONOrnen m MHOros3bIMHOW pearnbHOCTbIO LIKONBHOWM
npakTukn. B oboux Tunax wKkon Habnogaetcs OOMUHMUPYHOLLEE TMOMOoXeHune
PYCCKOro $3blka, KOTOPbIA BOCMPUHMMAETCS Kak Oonee addeKkTUBHOE CpPeacTBO
0N OCBOEHUSI aHIMUIUCKOro. B TO BpemMs Kak KasaxCKUh £3blK UCMONb3yeTcd
TOYEYHO U MPEUMYLLECTBEHHO aCCOLMUPYETCS C 3THUYECKON MPUHALNEXHOCTBIO
yyawmxcs. Takxke OblNo BbISIBEHO, YTO Ha OTHOLUEHME K si3blkaM MOXET CUIbHee
BNUATL reorpadmyecknini pakTop, HeXenu TUM LWKombl. Yuntensa ud obemx rpynn
OEMOHCTPUPYIOT CXOXee BOCMNPUATUE FereMOHMM PYCCKOro A3blka, YTO CBS3aHO
C WUCTOPUYECKMM HacreauveM JUMHIBUCTUYECKOro mmnepuanuama. B 1o xe Bpems
OTHOLLUEHNE K Ka3axCKOMy 43blKy OTpa)kaeT 3NeMeHTbl HaLMOoHAaNMCTUYECKNX
WOEONOrNIN, BO3HMKLWINX B paMKax MOCTPOEHUS HALWOHANbHOW WOEHTUYHOCTU B
noctcoBeTckuin nepuofd. [lpakTnyeckme pekomeHzauum Ans obpasoBaTenbHOM
NONUTUKM NpeAcTaBfieHbl B 3aKMOYEHNN paboThl.

KnioueBble cnoBa: TPaHCA3blYMe, MHOrosi3blyHoOEe oGpasoBaHMe, OTHOLWIeHue qureneﬁ, WKOnNbI C
Ka3axCKUM U PYCCKUM AA3blKaMU oGyHeva, nepapxuvsa Ai3blkoB, MOHOJIMHIBaribHasa naeonorua m

fA3blkoBaA nonutuka B KazaxcraHe.

ENGLISH TEACHERS’ ATTITUDES TO-
WARD USING KAZAKH AND RUSSIAN:
A COMPARISON OF KAZAKH AND RUS-
SIAN MEDIUM SCHOOLS IN KAZAKH-
STAN

SAMARKHAN ASYLKHAN YERKEBULANYLY

samarkhan_a@kazguu.kz

Magsut Narikbayev University

Abstract

This study investigates the attitudes of Kazakhstani English language teachers in Kazakh
and Russian Medium Schools (KMS and RMS) toward their use of Kazakh and Russian
alongside English. While previous research in Kazakhstan has explored translanguaging,
it has not examined teachers with the same trilingual background across different school
types. Drawing on semi-structured interviews with eight teachers (four from KMS and four
from RMS), this comparative case study uses thematic analysis to explore language prac-
tices and ideological positioning. Findings reveal that all teachers engage in translanguag-
ing using Kazakh and Russian, even while expressing preference for English-only instruc-
tion. Their attitudes are shaped by a tension between monolingual ideologies and practical
multilingual classroom realities. Russian emerged as the dominant language across both
school types, often seen as a more effective medium for learning English. In contrast, Ka-
zakh was often used selectively and closely tied to ethnic identity. The study also suggests
that geographic context may play a more influential role in shaping attitudes than school
type. KMS and RMS teachers shared similar perceptions of Russian’s hegemonic role,
rooted in linguistic imperialism, while attitudes toward Kazakh reflected nationalistic posi-
tioning. Policy implications are discussed in the final chapter.

Keywords: Translanguaging, multilingual education, teacher attitudes, Kazakh and Russian Medium
Schools, language hierarchies, monolingual ideology.
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1. INTRODUCTION

1.1 LANGUAGE CONTEXT OF KAZAKH-
STAN

Following the dissolution of the USSR
in 1991, Kazakhstan entered a phase of
reclaiming its national identity, with language
policy playing a central role. The process
of «Kazakhization» (Fierman, 2006) aimed
to revive Kazakh language and culture in
a society where ethnic Russians made up
nearly half the population at independence
(Census, 1999). As a result, Kazakhstan
adopted a bilingual legal framework,
enshrining Kazakh as the state language
and Russian as a language to be used
equally alongside it (Constitution, 1995;
Law on Languages, 1997).[Pa3pbiB o6Teka-
Husa TekcTalLanguage policies such as the
State Programme for the Implementation of
Language Policy (2019) emphasize balance
and harmony between Kazakh and Russian,
while acknowledgingthe growingimportance
of English. President Nazarbayev’s 2007
Address marked a significant shift toward
multilingualism through the “trinity of
languages” policy, promoting Kazakh as
the language of the nation, Russian as the
language of interethnic communication,
and English as a tool for global economic
integration. Although translanguaging is not
explicitly mentioned in policy documents,
the functional distribution of languages
implies recognition of multilingual practices
in education.

1.2 DEFINING TRANSLANGUAGING

This study focuses on the use of Kazakh
and Russian by English teachers in
Kazakh and Russian Medium Schools
(KMS and RMS), a practice it identifies as
translanguaging. Originally coined by Cen
Williams (1994) and translated by Baker
(2001), the term described the strategic use
of two languages in classroom instruction.
Since then, it has evolved into a theoretical
and pedagogical concept supported by
scholars such as Garcia and Wei (2014),
who define translanguaging as the flexible
use of all linguistic resources by bilingual
or multilingual speakers.[Pa3pbiB 06Te-
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KaHus TekcTtalEmpirical research across
English and foreign language education
contexts (e.g., Canagarajah, 2011; Norlund,
2022; Vaish, 2021) has shown that
translanguaging enhances comprehension,
engagement, and identity development.
Recent studies have also investigated
attitudes toward translanguaging among
teachers and students (e.g., Fang &
Liu, 2020; Wang, 2019). In Kazakhstan,
research on translanguaging is emerging,
largely driven by graduate students and
faculty at Nazarbayev University. Studies
have examined teacher beliefs (Kuandykov,
2021), STEM classroom  practices
(Ospanbek, 2021), and perspectives in
English-medium instruction (Alzhanova,
2020).

1.3 RESEARCH RATIONALE AND AIMS

Attitudes held by Englishteachersare crucial,
as they significantly influence language
teaching practices. In Kazakhstan, where
national identity, postcolonial legacies,
and language policy intersect, teacher
attitudes are likely shaped by broader
ideological and political discourses. This
study contributes to the global literature on
translanguaging by offering insights from a
trilingual context—Kazakh, Russian, and
English—where multilingualism extends
beyond typical bilingual settings.[Pa3spbiB
obTekaHuna TekctalDespite growing interest
in translanguaging among Kazakhstani
researchers, no comparative study has
explored differences between English
teachers in KMS and RMS with the same
linguistic background. This study fills that
gap by analyzing teachers’ language use,
rationales, and attitudes. It also considers
the ideological underpinnings of these
attitudes, including notions of nationalism,
colonial inheritance, and multilingual policy.

The research is guided by the following
questions:[Pa3pbiB  00TekaHus TekcTall.
What languages do English teachers say
they use in Kazakh and Russian Medium
Schools, and why?[Pa3pbiB 00TekaHus
TekcTal2. What are their attitudes toward
using Kazakh and Russian in English

classrooms?[Pa3pbiB 06TekaHus TekcTtal3.
Are there any differences in preferences,
rationales, and attitudes between teachers
in KMS and RMS?

2. LITERATURE REVIEW

This chapter provides a critical review
of literature on translanguaging,
including its theoretical underpinnings,
conceptual developments, pedagogical
applications, and empirical research. The
review concludes with an overview of
translanguaging research in Kazakhstan
and identifies the specific research gap this
study addresses.

2.1 THEORETICAL FOUNDATION OF
TRANSLANGUAGING

Traditional language education has long
been shaped by monolingual ideologies,
treating languages as discrete and bounded
entities. However, an epistemological shift
in applied linguistics—often referred to as
the multilingual turn (Ortega, 2014; Makoni
& Pennycook, 2012)—has questioned this
view. This shift embraces sociolinguistic
understandings of language as fluid
and socially situated, highlighting how
multilingual individuals use their full linguistic
repertoires rather than compartmentalized
«languages.»[Pa3pbiB 06TekaHna TeKkcTa]
Makoni and Pennycook (2012) describe
“a language” as a colonial invention used
to classify and control linguistic practices.
In contrast, the sociolinguistic perspective
sees languages as overlapping and
intertwined, making it difficult to define strict
boundaries. Translanguaging emerged from
this view, offering a lens to examine real-
life language use and challenge language
hierarchies (Garcia & Wei, 2014). Central to
this idea is the shift from «language» as a
fixed system to «languaging» as a dynamic
process of meaning-making (Becker, 1985;
Swain, 2006; Wei, 2011).[Pa3pbiB 00Te-
KaHna TekcTta]The term “translanguaging”
itself implies movement across perceived
language boundaries. The prefix “trans”
emphasizes flexibility and fluidity (Hawkins
& Mori, 2018), while “languaging” highlights
how language use is continually constructed
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and negotiated. Garcia and Otheguy (2020)
further  underscore  translanguaging’s
transformative role in disrupting linguistic
hierarchies and supporting linguistic justice.

2.2 CONCEPTUALISATIONS OF
TRANSLANGUAGING

Originally coined by Cen Williams (1994) in a
Welsh educational context, translanguaging
referred to the planned use of two languages
for input and output within a lesson. Since
then, the term has expanded conceptually.
Garcia and Lin (2017) distinguish between
«weak» and «strong» versions: the weak
version maintains language boundaries,
while the strong version promotes the
free use of a unified linguistic repertoire.
[Paspbie  obTekaHusa  Tekcta]Similarly,
Bonacina-Pugh et al. (2020) identify “fixed”
and “fluid” approaches. The fixed approach
treats languages as separate entities with
designated classroom functions, while the
fluid approach views language practices
as integrated and semiotically rich. These
dualities align with broader debates
in  sociolinguistics regarding whether
multilingual practices should be framed
within traditional language categories or
treated as holistic repertoires.[Pa3pbiB 00-
TekaHus Tekcta]This shift from fixed to fluid
perspectives reflects a paradigmatic move
in bilingualism research—from structuralist
to post-structuralist views. Scholars such
as Canagarajah (2011), Garcia and Wei
(2014), and Otheguy et al. (2015) promote
the view of translanguaging as drawing on
an integrated linguistic system rather than
on separate codes. Their work positions
translanguaging as a socially meaningful
and identity-affirming practice.

2.3 TRANSLANGUAGING AS PEDAGOGY

Translanguaging has increasingly been
framed as a pedagogical approach that can
enhance learning outcomes by validating
learners’ linguistic backgrounds. Garcia
and Wei (2014) define translanguaging
pedagogy as the intentional use of students’
entire linguistic repertoires for academic
development, particularly for minoritized
learners.[Pa3pbiB 06TekaHna TekcTa]Cenoz
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(2017) distinguishes between “pedagogical’
and ‘spontaneous”  translanguaging.
The former refers to planned classroom
strategies, while the latter encompasses
fluid, unplanned discourse practices. These
categories parallel the fixed/fluid and weak/
strong dichotomies. While early models
such as the Welsh practice emphasized
separation of input/output languages, more
recent work supports inclusive and flexible
approaches.[Pa3pbiB  06TekaHna TeKCTa]
Creese and Blackledge (2010) provide
empirical support for translanguaging
as bilingual pedagogy in UK community
schools, demonstrating its role in promoting
engagementand deeperunderstanding. The
move toward pedagogical translanguaging
aligns with broader shifts in multilingual
education, challenging traditional models
of language separation in favor of more
inclusive, context-sensitive practices.

2.4 EMPIRICAL RESEARCH ON
TRANSLANGUAGING

2.41 In English Language Education

Empirical studies of translanguaging in EFL
classrooms consistently highlightits benefits
for comprehension, language development,
and identity negotiation. Canagarajah
(2011) used dialogic pedagogy to explore
a Saudi student’s writing development
through codemeshing, demonstrating how
translanguaging supports critical thinking
and metalinguistic awareness.[Pa3pbiB
obtekaHna TekctalYuzlu and Dikiltas
(2022) conducted a quasi-experimental
study in Turkey to assess the impact of
translanguaging pedagogy on students’
language skills. Findings revealed that
students exposed to translanguaging
outperformed those taught via traditional
methods and responded positively to the
approach, linking improved outcomes to the
inclusive use of multiple languages.[Pa3pbiB
obtekaHusa TekctalThese studies reinforce
translanguaging as a pedagogically
effective and context-responsive practice,
particularly in classrooms where learners
bring diverse linguistic resources.

MNU LIBERAL ARTS DIGEST

2.4.2 In Foreign Language Education

Research in foreign language contexts
similarly supports translanguaging’s role
in facilitating learning. For example, Chen
et al. (2021) investigated multimodal
translanguaging strategies in a beginner
French class in Shanghai. Their study
showed how spontaneous and pedagogical
translanguaging enhanced pronunciation
and learner engagement.[Pa3pbiB 00-
TekaHns TekcTtalln  contrast, Norlund
(2022) examined a Swedish language
program for immigrants and found that
while translanguaging practices were
common, they were not pedagogically
intentional. The teacher’s ambivalence—
seeing other languages as both helpful and
problematic—highlights the importance of
ideological clarity and teacher training.[Pa3-
pbiB  00TekaHna Tekcta]Together, these
studies demonstrate translanguaging’s
potential across various language education
settings, though its effectiveness depends
on teacher beliefs, institutional support, and
classroom implementation.

2.5 ATTITUDES TOWARDS TRANSLAN-
GUAGING

Stakeholder attitudes toward
translanguaging vary widely and are often
shaped by broader language ideologies.
Aghai et al. (2020) found that ESL
teachers in the U.S. held one of three
views: translanguaging as a problem, a
natural process, or a valuable resource.
These views were influenced by personal
beliefs, institutional policies, and teachers’
identities.[Pa3pbiB 00TekaHna  TekcTa]
Fallas-Escobar (2020) similarly observed
ideological ambivalence among Costa
Rican instructors, with some embracing
translanguaging and others resisting it due
to monolingual training or policy constraints.
Wei’s (2011) concept of the “translanguaging
space” provides a useful framework for
understanding these dynamics, suggesting
that classrooms are spaces where teachers
and students co-construct meaning,
negotiate identities, and challenge dominant

ideologies.[Pa3pbiB  0OTekaHna TekcTa]
These studies emphasize the importance
of understanding how attitudes toward
translanguaging are shaped by both internal
(e.g., identity) and external (e.g., policy)
forces. They also underscore the need for
teacher education programs to address
translanguaging explicitly.

2.6 TRANSLANGUAGING IN KAZAKHSTAN

Translanguaging is a relatively new concept
in Kazakhstani education. Research in
this area has primarily emerged from
Nazarbayev University, often through
graduate student theses. Key studies
have examined EFL teachers’ perceptions
(Tuskeyeva, 2022), beliefs (Kaipnazarova,
2020), and reported practices (Akhmetova,
2021; Sumeie, 2022).[PaspbiB o06Teka-
Hua TekcTa]Tuskeyeva (2022) found that
Kazakh-speaking teachers held more
positive views of translanguaging than
their  Russian-speaking  counterparts,
who expressed more reservations.
Sumeie (2022) reported that teachers
used translanguaging regularly but often
expressed guilt or uncertainty about its
legitimacy. These studies reveal a complex
relationship between teacher ideology,
institutional norms, and classroom practice.
[PaspbiB 06TekaHus TekcTa]lmportantly,
translanguaging is not yet integrated
into Kazakhstan’s pre-service teacher
education, and no formal national policy
addresses its role in language instruction.
The research base remains small and
institutionally limited, pointing to a need for
broader, comparative inquiry.

2.7 SUMMARY AND RESEARCH GAP

This chapter has reviewed theoretical
and pedagogical conceptualisations of
translanguaging, along with empirical
studies across EFL, foreign language,
and multilingual education contexts.
Translanguaging has been  shown
to enhance language learning when
applied purposefully and flexibly, yet
implementation often reflects ideological
tensions.[Pa3pbiB  00TekaHusi TekcTalln
Kazakhstan, translanguaging research
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remains limited, with most studies focusing
on general perceptions or isolated cases.
A significant gap exists in comparative
research examining how English teachers
in Kazakh and Russian Medium Schools
differ in their language practices and
attitudes, particularly when they share the
same linguistic backgrounds.[Pa3pbiB 00-
TekaHus Tekcta]This study addresses that
gap by investigating how translanguaging
is used and perceived in both school
types. It seeks to explore the role of
language ideologies, national identity, and
teacher beliefs in shaping translanguaging
practices, contributing to wider discussions
on multilingualism, postcolonial language
policy, and educational equity.

2.METHODOLOGY

3.1. RESEARCH DESIGN

This study adopted a comparative case
study approach to explore English teachers’
attitudes toward the use of Kazakh and/or
Russian in Kazakh Medium Schools (KMS)
and Russian Medium Schools (RMS). The
qualitative design aligns with Merriam and
Tisdell's (2015, p. 15) definition of qualitative
research as an effort to understand how
people make sense of their experiences.
Given the focus on a specific region in
North Kazakhstan and the use of interviews
as the primary data collection method,
this approach is also supported by Gray’s
(2009) description of qualitative context-
specific research.[Pa3pbiB o0TekaHUs Tek-
cta]Comparative case study methodology
is defined by Kaarbo and Beasley (1999, p.
372) as the systematic comparison of cases
to investigate real-world phenomena in their
natural contexts. Bartlett and Vavrus (2017,
p. 7) describe it as involving the identification
of specific units of analysis while allowing
other factors to vary. This framework suited
the study’s aim to compare attitudes of
English teachers in two distinct school
types—KMS and RMS—as its main units
of analysis.

Following Kaarbo and Beasley’'s (1999)
steps, the study formulated three guiding
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research questions, with a specific
comparative focus in the third:

1. What languages do English teachers
think they use in Kazakh Medium Schools
and Russian Medium Schools, and why?

2. What are the English teachers’ attitudes
toward their use of Kazakh or Russian in
KMS and RMS?

3. Are there differences in language
preferences, rationales, and attitudes
between teachers in KMS and RMS?

These questions align  with the
recommendation to focus on the relationship
between independent variables and the
phenomenon under investigation. Thematic
analysis (see Section 3.4) was used to code
and interpret data, consistent with Kaarbo
and Beasley’s (1999, p. 386) emphasis
on identifying cross-case and within-case
patterns.

3.2 PARTICIPANTS AND SAMPLING METH-
oDS

Eight English teachers participated in
this study—four from KMS and four from
RMS. Participants were selected using
purposive sampling, based on two criteria:
current employment as an English teacher
in Kazakhstan and fluency in Kazakh,
Russian, and English. This method aligns
with Merriam and Tisdell’s (2015) approach
to purposive sampling, which prioritizes
information-rich cases over generalizability.

Equal representation from both school
types reflects the comparative nature of
the research. In addition, some participants
were identified using snowball sampling,
where initial participants referred colleagues
who met the inclusion criteria. This method,
described by Parker et al. (2019), proved
effective in assembling a sample of trilingual
English teachers suited to the study’s
objectives.

3.3 METHODS OF DATA COLLECTION

Semi-structured interviews were used
to gather in-depth insights into English
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teachers’ attitudes and language practices.
This method was selected for its balance
between structure and flexibility, allowing
for probing and elaboration beyond pre-set
questions (Gray, 2009; Merriam & Tisdell,
2015). As Gray (2009) notes, this format
encourages participants to expand on their
responses, which is particularly valuable
in exploring personal beliefs and nuanced
classroom experiences. Given the aim of
this study—to understand attitudes within
two specific educational contexts—semi-
structured interviewing was well-suited for
capturing both consistency and variation
across cases.

Interviews followed a three-part protocol
but allowed for deviation depending on
participants’ responses. This flexibility
aligns with Magaldi and Berler's (2020)
description of interview protocols used in
semi-structured formats. All interviews were
conducted online using Zoom and Microsoft
Teams, a practical decision for reaching
geographically dispersed teachers (James
& Busher, 2016). Participants provided
consent for audio recording, and recordings
were securely stored using OBS software
and encrypted cloud storage.

Each interview lasted approximately 60
minutes, providing sufficient time to explore
themes in depth. Participants were free
to use the language of their choice—
Kazakh, Russian, or English—ensuring
comfort and authenticity in responses.
No major challenges occurred, aside
from minor internet disruptions, which did
not compromise the quality of the data.
Quantitative tools such as surveys were not
considered appropriate, given the study’s
emphasis on understanding complex
attitudes and experiences. The selected
method thus reflects a commitment to depth,
contextual sensitivity, and the exploration
of meaning-making processes in teachers’
own terms.

3.4 METHODS OF DATA ANALYSIS

Thematic analysis was used to interpret
the interview data, following Braun and

Clarke’s (2006) six-phase framework. This
approach was selected for its flexibility and
its capacity to produce a detailed, nuanced
account of participants’ reported practices
and attitudes. As Braun and Clarke (2006, p.
79) explain, thematic analysis helps identify
and interpret patterns within qualitative
data while allowing the researcher to retain
sensitivity to context and complexity.

While other analytical approaches such
as Critical Discourse Analysis (CDA) were
considered, thematic analysis was more
appropriate for this study’s aim of exploring
individual attitudes, rather than power
structures or ideological discourse. CDA
might have been suitable for interrogating
ideological aspects, but its broader
sociopolitical lens was not fully aligned with
the study’s research focus.

After transcribing the interviews, the
researcher familiarized themselves
thoroughly with the data, generating initial
codes without anchoring them directly to
the research questions—applying equal
attention to all segments of the data (Braun
& Clarke, 2006). Codes were iteratively
revised to avoid overlap and improve clarity
(Bryman, 2001). NVivo software facilitated
efficient organisation of codes and excerpts.

The next phase involved grouping codes
into preliminary themes, which were then
refined and adjusted to ensure relevance
and coherence. The resulting structure
included two core themes, each divided
into KMS and RMS subthemes to reflect
the study’s comparative nature. A third
theme specifically addressed cross-school
differences as aligned with Research
Question 3. The thematic structure directly
informed the organisation of the Findings
and Discussion chapter, with each theme
linked to one of the research questions.

4. FINDINGS AND DISCUSSION

41 THE LANGUAGES USED BY ENGLISH
TEACHERS IN KAZAKH AND RUSSIAN
MEDIUM SCHOOLS
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This section addresses Research Question
1 by exploring the languages English
teachers report using in Kazakh Medium
Schools (KMS) and Russian Medium
Schools (RMS), along with their reasons.

411 Teachers Working in Kazakh
Medium Schools

The findings indicate that KMS English
teachers use both Kazakh and Russian,
often interchangeably, to scaffold students’
understanding of vocabulary and grammar.
For example, Karasai noted that he switches
to Kazakh and Russian “for words and
for grammar” when needed (Appendix B,
Quote 1). This practice reflects a response
to challenging content, particularly where
students  struggle with  English-only
explanations. Similarly, Atygai uses other
languages to “draw an analogy” (Quote 2),
and Alua confirms that explaining grammar
in Kazakh ensures students “100%
understand” (Quote 4).

Translation is another key strategy. Atygai
described instances where either he or the
students translate unknown words (Quote
5), highlighting both teacher-led and learner-
led translanguaging. The interchangeable
use of Kazakh and Russian is justified
by linguistic proximity to English. Atygai,
for instance, referred to etymological
similarities between English and the other
two languages (Quote 6).

However, while teachers report using both
languages, Russian appears to dominate.
Atygai admitted that he uses Russian “in
most cases,” only switching to Kazakh
when some students do not understand
(Quote 7). This trend suggests that even
among ethnic Kazakh students, Russian
often functions as the stronger language.
Aibike and Alua supported this idea,
referring to the diminished relevance of
Kazakh and the social ubiquity of Russian
(Quotes 8-9). Aibike further noted that
students themselves request explanations
in Russian (Quote 10), and that learning
English via Russian is often easier (Quote
11). This reflects a systemic preference
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shaped by both students’ linguistic profiles
and teachers’ own educational experiences
(Quote 12).

These findings echo prior research in
Kazakhstan. Akhmetova (2021) found that
teachers used Kazakh and Russian to
explain grammar and vocabulary, citing
the limitations of English-only instruction.
Tuskeyeva’'s (2022) study also showed
that Kazakh-speaking teachers used both
Kazakh and Russian to scaffold complex
material.

What distinguishes the present study
is its clearer evidence of a language
hierarchy within KMS classrooms, with
Russian frequently taking precedence.
This suggests a “fixed approach to
translanguaging” (Bonacina-Pugh et al.,
2020), in which Kazakh and Russian are
used for designated pedagogical purposes.
This structured code-switching implies that
languages are treated as discrete tools
rather than as part of an integrated linguistic
repertoire.

Such practices align with Otheguy et al.
(2015), who argue that translanguaging can
be deliberate and need-based. Teachers’
rationale—to improve comprehension—
resonates with Baker’s (2001) emphasis on
using translanguaging to develop English,
particularly as a weaker language. Garcia
and Wei (2014) likewise support the use
of translanguaging for contextualised
scaffolding.

Finally, the use of Kazakh and Russian to
draw lexical and grammatical analogies with
English reflects a biliteracy development
strategy. This is consistent with Hornberger
and Link’s (2012) notion of the continua
of biliteracy, where multilingual students
are encouraged to draw flexibly on their
full linguistic resources. KMS teachers’
practices demonstrate how translanguaging
supports both understanding and literacy
transfer between languages.
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41.2 Teachers Working in Russian
Medium Schools

In RMS classrooms, Russian emerged as
the dominant language for pedagogical
purposes. Teachers like Aisulu and Nagima
reported using Russian consistently for
explaining grammar and vocabulary, citing
clarity and efficiency (Appendix C, Quotes
1-3). Russian was also used for instructions
and explanations of new topics. Vocabulary
instruction often involved direct translation,
as noted by Maral and Nagima (Quotes
4-5), while Asem pointed to similarities
in word formation between Russian and
English (Quote 6). Asem also reported
using Russian after English to support
comprehension in mixed-ability classrooms
(Quote 7).

Kazakh, in contrast, was used minimally
and only for specific functions. For example,
Aisulu referenced the Kazakh letter “H” to
explain the English phoneme \[n], which
helped students understand pronunciation
(Quote 8). Similarly, Nagima compared the
Kazakh word «6ac» with the English word
“bus” to illustrate phonetic similarity (Quote
9). Interestingly, these examples targeted
all students, not just ethnic Kazakhs,
suggesting broader recognition of Kazakh

as part of learners’ linguistic repertoire.

These findings align with Sumeie
(2022), who found that teachers use
translanguaging to support comprehension,
though often with strategic purpose. While
previous research suggested equal use of
Kazakh and Russian, this study reveals a
clear functional hierarchy—Russian as the
primary language, Kazakh for targeted,
supportive roles.

This approach aligns with pedagogical
translanguaging as conceptualised by
Cenoz (2017), where languages are used
purposefully depending on instructional
goals. ltalso supports Bonacina-Pugh etal.’s
(2020) “fixed approach to translanguaging,”
where languages serve predetermined
functions. Garcia et al.’s (2017) framework—
stance, design, and shift—can also explain

RMS teachers’ practices. Teachers
displayed a translanguaging stance by
viewing all three languages as resources,
implemented a design where Russian was
dominant and Kazakh supplementary, and
demonstrated shift through flexible, need-
based language choices.

The strategic use of students’ knowledge
from Russian and Kazakh language classes
to support English learning resonates with
Hornberger and Link’s (2012) continua
of biliteracy. RMS teachers leveraged
existing linguistic competencies to enhance
understanding, especially when dealing
with challenging materials.

Although Kazakh is used sparingly in
RMS settings, its inclusion—however
limited—supports socioemotional aspects
of learning and affirms linguistic identities.
This nuanced use of translanguaging shows
that even in Russian-dominant contexts,
Kazakh remains a valued, if underutilised,
educational tool.

4.2 ENGLISH TEACHERS’ ATTITUDES
TOWARDS THE USE OF KAZAKH AND/OR
RUSSIAN IN ENGLISH CLASSROOMS

This section addresses Research Question
2 by exploring KMS and RMS English
teachers’ attitudes towards using Kazakh
and Russian, analysed through ideological
and identity-based lenses.

4.21 Attitudes of Teachers in Kazakh
Medium Schools

Overall, KMS teachers’ attitudes reflect
ambiguity. While they express a desire to
conduct English-only lessons—Karasai
stated, “I agree that English lessons should
be 100% in English” (Quote 13)—they
simultaneously rely on Kazakh and Russian
for pedagogical support. For example, Alua
reported asking students to “try to say \[it]
in English” after using Kazakh or Russian
(Quote 14), indicating a tension between
monolingual ideals and  multilingual
classroom realities.

This ambivalence mirrors Kaipnazarova’s
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(2020) findings, where teachers prioritised
English-only teaching but used Kazakh or
Russian due to students’ needs. Similarly,
Fallas-Escobar (2020) found Costa Rican
instructors  held contradictory views,
favouring English while occasionally using
other languages. These mixed attitudes
suggest teachers are influenced by the
dominant monolingual ideology in ELT,
as identified by Phillipson (1992) and
Auerbach (1993), which privileges English
and upholds “language separation” (Cenoz
& Gorter, 2013).

Simultaneously, KMS teachers’ practices
reflect a multilingual ideology. Their use of
Kazakh and Russian as resources aligns
with translanguaging’s goals of scaffolding
and inclusion. This duality reveals a clash of
ideologies rather than a simple preference.

In terms of national identity, attitudes
towards Kazakh reveal nationalist
underpinnings. Aibike stated: “I speak and
communicate in Kazakh, because | am
Kazakh (nationality)... we have strict rules
in our family of Kazakh-only” (Quote 15), a
view echoed by Karasai and Alua (Quotes
16-17). These narratives suggest Kazakh
is central to familial and national identity,
aligning with Creese & Blackledge’s (2015)
concept of “equating language and national
identity.”

This nationalist attachment likely stems from
the post-Soviet revival of Kazakh, a process
Fierman (2006) terms “Kazakhization.”
It reflects broader ideologies of nation-
building (Beswick, 2007; Betts, 1998),
where language is central to forming a
unified national identity. Despite this, KMS
teachers do not resist Russian’s dominance
in the classroom. In fact, they reinforce it,
often using Russian more than Kazakh—
even with ethnic Kazakh pupils in KMS
environments.

Teachers view Russian as hegemonic and
unavoidable. Aibike lamented that some
students “do not understand Kazakh” and
‘are able to perceive information only
in Russian” (Quote 18). Alua added that
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English was traditionally taught through
Russian (Quote 19), and Karasai justified
using Russian due to the local demographic:
“as in Petropavlovsk 60% are Russians...”
(Quote 20).

These attitudes reflect residual effects
of Russian linguistic imperialism, despite
efforts to revitalise Kazakh. Phillipson’s
(1992) concept of ‘“linguicism” applies
here: the historical privileging of Russian
continues to shape educational practices,
creating “‘Russo-centricity.” Russian
remains the default medium of instruction
and knowledge, which explains why it’'s
seen as the most effective bridge to English
learning today.

4.2.2 Attitudes of Teachers in Russian
Medium Schools

RMS teachers also showed ambivalent
attitudes, though their positioning appears
more negotiated than in KMS. Aisulu stated,
“you need to know the measure... balance
it” (Quote 11), suggesting awareness of the
need for careful use of Kazakh and Russian
while implicitly prioritising English. Like
KMS teachers, RMS staff report striving for
English-only instruction, but acknowledge
Kazakh and Russian as pedagogically
beneficial.

Forinstance,Asemdescribedmultilingualism
as beneficial for acquiring new languages
(Quote 12), and Nagima acknowledged the
limits of English-only instruction for building
a “solid foundation” (Quote 13). These
views reveal an openness to using multiple
languages while maintaining English as the
target, aligning with Cook’s (2001) notion of
the “weak form” of the monolingual principle,
where L1 is not excluded but strategically
used.

Attitudes toward Russian show it is
uncontroversially accepted. Unlike Kazakh,
Russian is not tied to ethnicity and is
treated as universally appropriate. Maral
explained that she switches to Russian
when surrounded by ethnic Russians “so
as not to offend them” (Quote 14), but only

MNU LIBERAL ARTS DIGEST

uses Kazakh “when with friends of Kazakh
nationality” (Quote 15). This reveals an
internalised hierarchy: speaking Kazakh
might cause discomfort, but speaking only
Russian does not. This normalisation of
Russian dominance reflects the continued
legacy of linguistic imperialism (Phillipson,
1992).

These practices support Fairclough’s
(1989) notion of commonsensical language
ideologies. Russian is framed as neutral,
while Kazakh is perceived as marked and
ethnic-specific. Consequently, Russian’s
privileged status in RMS classrooms
appears natural, even among ethnic Kazakh
teachers who do not contest it.

More problematically, Kazakh is seen as
legitimate only for ethnic Kazakhs. Maral and
Asem both suggested that Kazakh students
in RMS speak Kazakh poorly (Quotes
16-17), reflecting assumptions about
language competence tied to ethnicity. This
contradicts the national curriculum, which
mandates Kazakh instruction for all. It may
also reflect broader identity misalignments
following the dissolution of the USSR. As
ethnic Russians often do not align with
Kazakh ethnic, tribal, or religious markers
(Chatham House, 2019), teachers may not
expect them to embrace Kazakh.

Although all RMS teachers were
ethnic  Kazakhs, none  questioned
the marginalisation of Kazakh. Their
acceptance of Russian as the default
reflects a lack of resistance to hegemonic
language ideologies. Thus, their attitudes
not only reflect but reproduce the linguistic
power imbalances rooted in Kazakhstan’s
colonial past.

4.3 COMPARISON OF LANGUAGE CHOIC-
ES, RATIONALES, AND ATTITUDES IN
KMS AND RMS

This section addresses the third research
question and summarises the chapter’s
key findings. Overall, the data reveal more
similarities than differences between KMS
and RMS teachers.

In relation to language use (RQ1), both
groups reported wusing Kazakh and
Russian, with Russian occupying a
dominant position in both contexts. While
KMS teachers implied this hierarchy, RMS
teachers articulated it more explicitly,
using Kazakh only for specific, often
phonological, purposes. In both settings,
teachers relied on vocabulary analogies
with Russian, citing shared morphological
features that aid in English acquisition.
Russian was also perceived as a more
effective language of mediation for learning
English, likely due to the teachers’ own
educational experiences—many having
studied in Kazakh-medium programmes
where Russian remained the language of
instruction and academic materials. Within
the framework of Kazakhstan’s trilingual
policy, such translanguaging practices can
be seen as policy-aligned and pedagogically
legitimate.

In terms of attitudes (RQ2), both KMS
and RMS teachers exhibited a tension
between monolingual goals and multilingual
classroom realities. While all participants
stated a preference for English-only
teaching, they made exceptions for
Kazakh and Russian. RMS teachers
appeared more reflective in articulating
their rationales for multilingual practices,
suggesting a more conscious integration of
translanguaging. In contrast, KMS teachers
displayed stronger ambivalence—voicing
commitment to English-only instruction
while simultaneously engaging in extensive
translanguaging, revealing an ideological
conflict.

Nationalistic positioning also played a role
in attitudes toward Kazakh. KMS teachers
frequently equated the Kazakh language
with  their ethnic identity, referencing
family language policies that required
the use of Kazakh. In contrast, RMS
teachers saw Kazakh as applicable only
to ethnic Kazakh students, implying that
the language had limited relevance for
others. This reinforces the ideology that
ties language to nationality—an outcome of
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post-independence nation-building efforts
such as “Kazakhization.” The demographic
differences between schools likely influence
this view: KMS classrooms are typically
composed of ethnic Kazakhs, whereas RMS
classrooms are more ethnically diverse.

Attitudes towards Russian were largely
consistent across both school types.
Teachers in both contexts portrayed
Russian as the dominant, practical choice
for instruction, and none expressed
resistance to this status quo—even though
all participants were ethnic Kazakhs. This
acceptance of Russian hegemony points
to internalised power structures stemming
from Kazakhstan’s colonial past and the
enduring legacy of Russian linguistic
imperialism.

Geographical location may further nuance
these attitudes. Teachers in Northern
Kazakhstan, a region more deeply affected
by colonisation, seemed to express
stronger Russian orientation. Notably,
Karasai—the only participant from the
south—demonstrated a more pronounced
nationalist stance and was the only teacher
to conduct the interview in Kazakh. This
suggests regional variation may exert more
influence on language attitudes than school
type alone.

5. CONCLUSION

5.1 IMPLICATIONS

This study has practical implications for
policymakers, professional development
designers, and the higher education
system in Kazakhstan. A key finding was
the absence of clear school-level policies
on the use of Kazakh or Russian in English
classes. All teachers reported receiving no
guidance from either school administrations
or regional education departments, which
appears to have contributed to their
ambivalence.

Furthermore, none of the participants were
familiar with the concept of translanguaging,
having not encountered it during
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undergraduate or postgraduate study, nor
through in-service training. A review of
Ministry of Education documents for English
teachers similarly revealed no formal
guidance on language use beyond English.
This lack of clarity contradicts Kazakhstan’s
trilingual policy, which implicitly supports
multilingual practices, although it does not
explicitly reference translanguaging.

In light of this, several recommendations
are  proposed. First, policymakers
should consider formally integrating
translanguaging into professional
development for in-service EFL teachers.
Training should combine theoretical
foundations with practical strategies for
implementing translanguaging pedagogy.
This would support teachers in reflecting on
their current practices and navigating their
ideological ambivalence. Such inclusion
would also legitimise multilingual practices
in classrooms, aligning actual teaching with
national policy.

As a longer-term measure, translanguaging
should be incorporated into undergraduate
teacher education curricula. Embedding the
concept across modules would familiarise
future teachers with multilingual approaches
and prepare them for Kazakhstan’s linguistic
reality. Nazarbayev University, given its
existing work on translanguaging, could
serve as a key collaborator in designing
such initiatives.

These steps would signal a shift from the
Soviet-inherited monolingual  paradigm
toward a pedagogy aligned with the
multilingual turn in language education.
Recognising and legitimising multilingual
classroom practices is essential for
fostering more equitable and effective
English language education in Kazakhstan.

5.2 LIMITATIONS AND SUGGESTIONS FOR
FUTURE RESEARCH

This study’s findings should be interpreted
with awareness of its limitations. The
small sample size—eight teachers—Iimits
generalisability, and most participants
were from Northern Kazakhstan. Given
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that geographical location emerged as a
potential influence on language attitudes,
future research could explore comparative
case studies across regions (e.g., North vs.
South, or North vs. West).

Additionally, this study relied solely on
interview data. While interviews provided
valuable insights into teacher attitudes and
ideologies, future studies could triangulate
data through classroom observations to
better understand actual translanguaging
practices. Observations would reveal
how Kazakh and Russian are integrated
into English lessons in real time, possibly
highlighting discrepancies between
reported and enacted practices.

By addressing these gaps, future research
can offer a more nuanced understanding of
how geography, identity, and policy intersect
to shape language teaching in Kazakhstan’s
multilingual schools.
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MakcyT HapukbaeB YHuBepcuteTi

AHpaTna

LLlaFbiH Tingep caHblHbIK Kbickapy npobnemacskl OyriHri KyHi @3ekTi 6onbin kanyaa. byn
Makana TingiH )Korblny NpoLeciH TyCiHAipyaiH eki 6enrini >xeHe biknanabl TEOPUAbIK
HerizgepiH kapacTelpagbl: xowya duwmanHbiH (1991) Mpagauuansik ypnak apanbik
bigbipay wkanacbl (GIDS) xeHe PobepT ®dunnuncoHHbiH, (1992) nuHreucTmkanblk
nmnepuanunam teopusicbl. GIDS kynabipayabiH ik dhakTopnapbiHa Ha3ap aygapagbl
XOHe TINAiH >KOMbINybIHbIH, Ceri3 caTbifbl MOAENiH YyCblHaAbl. JIMHrBUCTMKANbIK
nMneprvannaMm Teopusicbl MaHbI3fbl TiNAEPAiH AamyblHa biknamn eTeTiH casicy,
9KOHOMMKATbIK XOHE MOEHW KylITep CUSIKTbl CbIPTKbl pakTopnapra 6aca Hasap
aypapgbl. byn 3eptrey KaHagagarbl XKOWbINbIN KETY Kayni TOHIreH TingepmeH kKaTtap
npnaHg TiniHiH XXorbiny Kayni TeHreH MapTebeciH TyciHaipeai, TingiH XXoMbINybIHbIH,
Ken Kblprfbl NPOLECTEPiH cunaTTay YLWiH eKi TeOpUSAHbIH Kanaun >XYMbIC iCTeUTIHIH
kepceTedi. Makanaga iwki kaybIMOACTbIKTbIH, AMHAMUKaCbl MEH CbIPTKbl >xahaHablK
Ky tepai GipikTipy TingiH )ownblny KyObINbICbIH XaH-XaKTbl TYCIHyre MyMKiHAIK 6epeai
XoHe Tingi »KaHgaHablpyablH XXaHa WwelwiMaepiH yebliHaabl. byn yreimaapabl Kasipri
Tin casicaTbl MeH OKbITyAa KongaHy 60MbiHLIA KOCbIMLLA 3epTTeynep KaxerT.

Tyningi cesgep: XKoubinbin 6apaxatkaH Tingep, ®uwmax, GIDS, nMHrBUCTUKANbIK UMNEpUanuam,
Tingi xXaHaaHAbIpy, as3wWbINbIK Tingepi
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YHuepcuteT MakcyTta Hapukbaesa

AHHOTauus

Mpobnema cokpalleHuns Yncna manbix si3bIKOB NPOLOIKAET OCTaBaTbCSA akTyallbHON
M B Hawu OHW. B aTOM cTatbe aHanmu3upylTcs OBE WM3BECTHble U BNUATENbHbIE
TeopeTu4eckme cxembl, OOBbACHSAKLME NPOLECC MCYe3HOBeHMs s3blkoB: Llkany
rpajgauumn MexnokoneHdeckoro pacnaga (GIDS) [Oxowya ®uwmana (1991) un
TEOPUIO JIMHIBUCTMYECKOro umnepuanuama PobGepta dunnmncoHa (1992). GIDS
dhoKkycupyeTcs Ha BHyTPEHHUX hakTopax ynajaka u npeanaraet BOCbMUCTYMNEHYaTYo
MOLENb WCYE3HOBEHUSI A3bIKOB. Teopusi JIMHIBUCTUYECKOrO MMMepuanvMaMa
noAvYepKUBAET BHELLIHME (PaKTOpbl, TakMe Kak MOMUTUYECKUEe, IKOHOMUYECKME U
KyNbTYypHbIE CUMbl, KOTOPblE CMOCOOGCTBYIOT Pas3BUTMIO 3HAYMMbIX A3bIKOB. [aHHOe
nccnegoBaHne OOBSACHAET yrpoXxatollee COCTOSIHUE MPaHACKOro s3blka Hapsaay ¢
ncyesawLwmmu a3bikamy B KaHage, AeMOHCTPUPYS, Kak ABe Teopun paboTatloT BMecTe
B OMUCaHWM MHOFOrPaHHbIX MPOLECCOB Yrpo3bl UCYE3HOBEHUSA 53bIKOB. B cTaTbe
yTBepXgaeTcsl, 4To obbeAnHEHNE BHYTPEHHEN OUHAMUKM COOOLLECTBA U BHELUHUX
rnobanbHbIX cun obecneunBaeT Gonee NofiHoe MOHUMaHME PeHOMEHa SI3bIKOBOW
CMepTU W npepnaraeT HOBble peLUeHWUs ANsi BO3POXAEHUS A3blkoB. TpebytoTcs
OOMNOMHUTENbHbIE UCCIEAOBAHNSA MO NPUMEHEHMNIO 3TUX KOHLEMLMIA B COBPEMEHHOM
S3bIKOBOW MOMUTUKE U NpenogaBaHuin.

KnioyeBble cnoBa: fA3blkM, HaxoAslMecA noA Yrpo3oW wucyesHoBeHusi, ®Puwmad, GIDS,
FINHFBUCTUYECKMI MMNEPUannu3m, BO3poxAeHNe A3bIKOB, A3blKM MEHbIUUHCTBA.
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Abstract

The decreasing number of minor languages keeps being an emergent issue nowadays.
This article analyzes two famous and influential theoretical frameworks explaining the
process of language extinction: Joshua Fishman’s Graded Intergenerational Disruption
Scale (GIDS) (1991) and Robert Phillipson’s Linguistic Imperialism theory (1992). GIDS
focuses on internal factors of decline and suggests an eight-step model for the extinc-
tion of languages. Linguistic imperialism theory highlights external factors, such as
political, economic, and cultural forces, that promote significant languages. This study
explains the endangered state of the Irish language alongside the fading endangered
languages in Canada, demonstrating how the two theories work together in describing
the multifaceted language endangerment processes. The paper argues that combining
internal community dynamics and external global forces provides a fuller understand-
ing of the phenomena of language death and suggests new solutions for revitalizing
languages. More research is warranted on applying these concepts to modern lan-
guage policy and teaching.

Keywords: endangered languages, Fishman, GIDS, linguistic imperialism, language revitalization,
minority languages

INTRODUCTION

The disappearance of endangered languages keeps being an emergent topic. According to
UNESCO (2025), at least one language becomes extinct every two weeks, approximately 25
languages per year. Meanwhile, dominant languages are popularized through social media,
education, and economic systems. Language is not only about the mode of communication;
it is an essential part of the place’s culture, history, literature, and tradition. Language is
one of the identities of the local community of the population. Most studies created theories
and reasons for the extinction of languages; the most popular among them are Fishman’s
GIDS (1991) and Philipson’s Linguistic Imperialism (1992). Both theories benefit by explaining
why minor languages are extinct, but they differ by focusing on various aspects. This paper
explores two widely cited theories that aim to explain the phenomenon of language decline.
The objective is to critically analyze how each theory interprets language endangerment,
evaluate their applicability to contemporary cases, and explore how they can be integrated
to provide a fuller understanding of linguistic extinction. Finally, the paper presents a set of
practical recommendations aimed at revitalizing endangered languages.

THEORETICAL FRAMEWORK

Fishman’s GIDS: Internal Factors in Language Decline. Language preservation influences not
only science but also the cultural stability of humanity; it reflects the nation’s culture, traditions,
and history. The extinction of minor languages is a complicated concept consisting of stages
and causes. Fishman (1991) created eight staged models explaining the erosion process of
languages. The main idea of the Graded Intergenerational Disruption Scale (GIDS) lies in
the concept that the successful transmission of a language from one generation to the next
saves a language (Fishman, 1991). Some researchers confirmed that the constant use of
the mother language prevents extinction (Hinton et al., 2018). The weak connection between
language and people has more consequences, such as the disappearance of the culture and
traditions of this nation. The GIDS scale consists of eight levels, starting from the active use
of a language in government and mass media and ending with it remaining only as a memory
(Figure 1).

* Education, work, mass media, government at national level.

* Local (regional) government and massmedia.

* Local work sphere, lower levels of massmedia.

* Public education in literacy and local culture.

+ Language i1s alive within community and home settings.

* Intergenerational informal oral use limited to older generations.

* Older generation has passive or semi-active knowledge, younge generation very limited.

¢ Only remembered or recorded

Figure 1. GIDS Scale (1991)
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Fishman (1991) highlighted the importance
of adhering to the steps of the GIDS scale -
which can be regarded as a practical guide
to language revival. The Irish language
can be applied to this GIDS scale to
understand the concept better. Based on
UNESCO (2016), Irish is categorized as
an endangered language which means
that the majority of its speakers are old
Irish generation. This appears to contradict
Fishman’s framework. In considering
the GIDS levels, the Irish language can
be placed at the sixth stage. Despite
government efforts such as compulsory
school teaching and its presence in the
media, the younger generation prefers
English for everyday conversations
(Walsh & Lane, 2018). Therefore, GIDS
remains effective for monitoring language
decline and developing policies aimed
at revitalization. Despite the positive
outcomes of GIDS, modern augmentation
and complements are required. Simons and
Lewis (2012) expanded this scale for more
accuracy called EGIDS (Expanded Graded
Intergenerational Disruption Scale). They
created thirteen levels that occupy almost
all aspects of the viability of languages.
EGIDS has enabled a global assessment
of the state of the world’s languages, giving
the scientific community a clear picture of
the scale of the threat and ways to preserve
linguistic diversity (Austin & Sallabank,
2022).

LINGUISTIC IMPERIALISM: EXTERNAL
FORCES AND POWER

The Linguistic Imperialism theory explains
one of the main reasons for the decline of
minorlanguages (Phillipson, 1992). Philipson
(1992) defined that language expansion is
not a natural process; it has a historical and
political background process. The central
idea is that language is a communication tool
and a tool for maintaining and strengthening
the global hierarchy. The spread of English
and other colonial languages through the
education system, global media, economic
institutions, and international organizations
has led to the marginalization and eventual
extinction of many local languages
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(Tollefson & Tsui, 2018). Colonial policies
facilitated the spread of foreign languages.
In colonized regions, the languages of
the nations were forced upon indigenous
cultures, often with the intent of eradicating
their cultures and identities. Instead,
those postcolonial societies offer colonial
languages as official languages because of
their status — not to mention the significant
economic opportunities to be gained in
those competing international markets
(May, 2019).

MINORITY LANGUAGES CASES

The Irish language (Gaeilge) is categorized
by UNESCO as endangered. Although
the Irish government has tried to promote
Irish through education and media, English
remains dominant in daily life. According to
GIDS, Irish would be placed around Stage
6 where older generations mostly use the
language within specific regions (Walsh &
Lane, 2018).

Despite  compulsory Irish  language
education, few students become fluent, and
English is favored for practical purposes.
This demonstrates GIDS’s relevance
and limits, as state support alone does
not ensure revitalization without strong
grassroots transmission. From a Linguistic
Imperialism perspective, the decline of
the Irish can be traced to British colonial
policies that suppressed the lIrish in favor
of the English. Even after independence,
English remained hegemonic due to global
economic integration and media dominance
(May, 2019).

Canada, for instance, is home to over 70
Indigenous languages, most of which are
endangered (Truth and Reconciliation
Commission, 2015). Historically, policies
such as residential schools aimed to
eradicate Indigenous languages and
cultures.

Applying GIDS, many Indigenous languages
fall between Stages 7 and 8, with very limited
intergenerational transmission. Linguistic

Imperialism provides a powerful lens
here, as the deliberate policies of linguistic
suppression are well-documented. Efforts
at revival are ongoing, including language
nests, community-run schools, and media
in Indigenous languages. Nevertheless,
challenges remain, including insufficient
funding, lack of teacher training, and minimal
integration into formal education systems.

The third example is the Ainu Language in
Japan, once spoken across northern Japan,
is nearly extinct. Japanese colonial and
assimilationist policies marginalized Ainu
culture. Today, revitalization efforts exist but
face obstacles due to lacking community
speakers and social prestige. Both GIDS
and Linguistic Imperialism apply: internal
loss of transmission and external cultural
repression.

COMPARATIVE ANALYSIS

Fishman's GIDS (1991) and Philipson’s
(1992) linguistic imperialism explain the
phenomenon of language extinction but
focus on different aspects. Fishman’s scale
concentrated mostly on internal factors such
as language exchange among communities,
families, and schools. It benefits in several
ways as:

* it helps identify the stage of endangered
language that helps prevent this problem
by maintaining supporting systems.

+ it can be useful for any language.
* it serves as a tool for the government.

Meanwhile, Philipson’s (1992) linguistic
imperialism focuses on external factors: how
politics, economy, and cultural expansion
influence language extinct. It explains that
external conditions negatively affect the
local language, making it outdated. Both
theories complement each other and help
to gain a deeper understanding of the
complex dynamics of language extinction.

The issue of preserving linguistic diversity
remains one of the most pressing problems
nowadays. Both GIDS and Linguistic
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Imperialism are important tools that will
benefit preventing extinction of many
languages. It is important to consider both
internal and external factors for successful
protection of minor languages. Despite
existing theories and recent studies, this
issue requires further research and can
be applied in practice across political,
educational, and linguistic spheres. The
local government can play an important
role in promoting languages by keeping
it one of them. Governments can pass
legislation to make this one of the official
languages. The schools can add this
language as one of the optional subjects
in the syllabus so that students have the
option to choose this language as one of
their subjects. Local television can play an
important role in preserving and promoting
the language by making short films, dramas,
and entertainment content. This language
can be taught at schools as a separate
language, and literature in this language
encourages people to read the literature/
books written in this language and keep
these books available at the government
libraries so that people can read these
books. In government museums, a display
of the script and origin of the language must
be kept available so that the new generation
is aware of the historical background and
origin. In the modern digital age, content
makers, freelancers, and podcast hosts can
also preserve this language by interviewing
authors, poets, and people who have worked
and written in this language. Preserving
languages is not just about preserving
grammar; it is also about culture, history,
literature, and one of the major identities of
ethnicity.

CONCLUSION

Language preservation is not merely a
linguistic issue but is deeply tied to identity,
history, and power. The discovered theories
iluminate critical aspects of the language
extinction process. Their integration
provides a richer, more holistic framework
for analysis and action. Preserving linguistic
diversity requires coordinated efforts
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across individual, community, institutional,
and governmental levels. As globalization
and digitalization accelerate, revitalization
efforts must adapt and innovate to ensure
that minority languages continue to be both
spoken and remembered.

Future research should explore how
digital tools and media can support
intergenerational language transmission,
especially among younger populations.
Additionally, scholars can investigate the
dynamics of hybrid language use in bilingual
or multilingual communities to understand
how these practices influence language
vitality. Evaluating the impact of neoliberal
economic policies on language choice may
also provide insight into structural pressures
that affect language maintenance. Finally,
interdisciplinary research integrating
sociolinguistic theory with data science
could yield innovative quantitative models
for predicting language shift, incorporating
internal community dynamics and external
sociopolitical variables.
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AHpaTtna

Byn epebu wonyna aygapmallbinapablH, kaHa OybIHbIH AanblHAay YLWiH aygapma
MoHi OKbITYyLWbINapbiHa KaXeTTi Kacibu Ky3blpeTTep KapacTbipbinagbl. Aygapma
canacbiHaarbl Ginim Oepy Gonawak mamaHgapgbl kacibu opTara panbiHaayga
MaHbI3Obl Pen aTkapfFaHbIMEH, FbiNbiMK 3epTTeynep kebiHece aygapma npoueciHe
BarblTTanfaH, an oKbITywblNapasl gaspnay Maceneci HasapgaH TbiC Kanbin OTbIp.
Wony ¥neibpuTtanusaHbiH XKofapbl 6iniv 6epy akageMusicbiHbIH, kacibn ctaHgapTTap
KypbinbiMbl MeH Kennugin, Ky3blpeTTep MoAeriHe cyieHe OTbipbin XacanfaH. OHaa
Keneci Herisri cananap kamTblnagbl: kacibn Taxipnbe, okbITy aaicTemeci, 6aranay
cTpaterusanapsl, 6inim Oepy TexHonorusanapblH KONAaHy >aHe Y3f4ikci3 kaciou
namy. WMpaH, Eypona xeHe AycTpanusa engepiHeH anblHFaH Mbicangap 6onawak
XOoHe Kasipri aygapma OKbITylblnapblH Xyneni Typae AadpnaydblH MaHbi3blH
HakTblnangbl. Ayaapma GiniMiHiH canacel Tek naHAik 6inimi 6ap emec, COHbIMEH KaTap
OKbITY [aFabinapbl AambiFaH, y3Aikcid Ginim anyra OeniMm OKbITyLIbINapFa Tikenen
BannaHbICTbl. Byn wony aygapma naHi OKbITYLWbINAPbIH Aaspnay XXyneciH XxeTingipy
MeH pecMuneHaipyaiH e3ekTiniriH kepceteai.

TyniHai cespep: ayaapMma OKbITyWbIIapbiH Aaspray, OKbITywblnap Ky3blpeTTiniri, ayaapma
6inim Gepy, kacibum pamy, neparorukansik Aafabinap, ayAapMa OKbITylbiNlapblHa apHanfaH
6arpapnamanap
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NOOArOTOBKA NMPEMNOOABATEJEN
NMEPEBOAYECKUX ANCLUMIINH B
YHUBEPCUTETAX KA3AXCTAHA

MAPANBEKKbI3bl ANTbIHAN

a_maralbekkyzy@kazguu.kz
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AHHOTauuA

B paHHOM o00630pe nuTepaTypbl paccMaTpuMBalOTCA KIHOYEBbIE KOMMETEHLMN,
HeobOxoaumble npenogasaTenaM nepesoga ANA MOArOTOBKM HOBOrO MOKOMEHUs
nepeBofuMkoB. HecmoTpsi Ha BaxHyl pofb MepeBogyeckoro obpasoBaHus
B npodeccrnoHanbHOW MOoAroTOBKE CTYAEHTOB, OONbLUMHCTBO WCCeOOBaHWUN
COCpPeaoTOYEHO NMPEMMYLLECTBEHHO Ha Mpolecce nepeesoda, a He Ha obyyvyeHun u
pa3BuTUMK camux npenogasartenein. O63op onupaeTcs Ha Takme Mogenw, kak Pro-
fessional Standards Framework BputaHckoln akagemuu BbiCLLero obpasoBaHus 1
Mogaenb komneTteHyu Kennu. BelgenaioTcst ocHOBHbIE o6nacT npodeccruoHanbHom
KOMMETEHTHOCTX MpenogaBaTtenei: npodecCUoHarnbHbIi OMbIT, negarornvyeckue
HaBbIKW, CTpaTerMm OLUEHKW, WUCMnonb3oBaHMe obpasoBaTenbHbIX TEXHOMOrMn
N CTpeMNieHWe K MOCTOSIHHOMY npodyeccuoHanibHoMy pasBuTuio. [pumepbl K3
WpaHa, EBponbl 1 ABCTpanuuM MNOAYEPKMBAOT 3HAYUMMOCTb CTPYKTYPUPOBAHHOW
noaroToBKM Kak Oyaywmx, Tak W AeWCTBYKOLWMX npenogaBaTenen nepesofa.
YcnewHocTb NepeBoaYeCcKkoro obpasoBaHms HanpsaMyro 3aBUCUT OT KOMMETEHTHbIX
npenogasaTenen, obnagawwux Kak npegMeTHOW, Tak W negarornveckon
akcnepTnson. O630p nogvepkMBaeT HEOOXOANMMOCTb hopManu3aLmm n yny4dlieHust
noaroToBKM npenogaBaTenert nepesoga Ana obecneyeHUs BbICOKOrO KayecTBa
obpasoBaHus B JaHHOM obnacTu.

KnioueBble croBa: noAroToBka npenogasarternen nepeeoaa, NnpodeccuoHanbHble KOMNETeHUMUH,
nepesogyeckoe ob6pasoBaHue, npodeccuoHanbHoe pa3BuUTHe, nNeAarorMyeckne HaBbIKM,
o6pasoBaTefbHbIE NPOrpamMmmbl 4nsi NnpenogasaTenen nepesoaa
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Abstract

This literature review examines the competencies necessary for translation faculty to
prepare the next generation of translators. Although translation education plays a crit-
ical role in preparing students for professional practice, much of the existing research
has focused more on the translation process than on the training and development
of translation faculty themselves. Drawing upon frameworks such as the UK High-
er Education Academy’s Professional Standards Framework and Kelly’s competency
model, this review outlines the key domains of faculty expertise: professional expe-
rience, teaching skills, assessment strategies, use of educational technologies, and
a commitment to continuous professional development. Case studies from Iran, Eu-
rope, and Australia further illustrate the significance of structured training for pre-ser-
vice and in-service translation trainers. The success of translator education depends
on well-prepared translation faculty who are not only subject matter experts but also
skilled educators committed to lifelong learning. The review highlights the urgent need
to formalize and improve translation faculty training to ensure high-quality education in
the translation profession.

Keywords: training translation faculty, trainers competencies, translation education, professional
development, pedagogical skills, translation programs for training translation faculty
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LITERATURE REVIEW

Translators play a key role in today’s
world, as intercultural communication and
information sharing are getting more intense
(Orlando, 2019). Translation serves as a vital
bridge between languages and cultures.
This crucial function is based on a learning
system in which translation faculties play
an important role. They are responsible
for developing the next generation of
specialists, providing not only language and
translation competencies but also abilities
to analyze, adapt, and understand cultural
nuances.

Despite the fact that translation education
is vital, research has mainly focused on
the translation process, however issues
related to translation faculty training and the
preparation of students remain less studied
(Kelly, 2009). Understanding translation
faculty needs is key to improving translator
training. This review examines competency
framework and existing programs to identify
best practices and suggest improvements
for translation faculty preparation and
development.

COMPETENCY STANDARDS FOR TRANS-
LATION FACULTY

Trainingfuturetranslatorsrequirestranslation
faculty who are not just skilled translators
but also possess teaching competence,
relevant knowledge, and the capacity to
create good learning environments (Kelly,
2005). Recognizing the complex and lifelong
nature of teaching and learning (Williamson
& McDiarmid, 2008; Feiman-Nemser,
2001), translation competence stands
as a fundamental concept in translation
education (Khoshsaligheh et al.,, 2019).
This competence, defined as the skills,
expertise, and ethical conduct needed for
professional success (Richards & Schmidt,
2002, p. 94).

As the United Kingdom Professional
Standards Framework for  Teaching
and Supporting Learning in Higher
Education (Advance HE) and Kelly’s
(2009) suggest, translation faculty require
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professional experience, teaching skills,
technological competence, and strong
interpersonal, mentoring abilities to train
future translators. According to Danesh
et al. (2021), translation learning relies in
shared competencies between translation
faculty and students. The United Kingdom
Higher Education Academy’s Professional
Standards Framework outlines key teacher
competencies in higher education through
areas of activity (the practical tasks of
teaching), core knowledge (the essential
understanding required), and professional
values (guiding principles). These elements
include activity in design, teaching,
assessment, environmentcreation, research
integration, and evaluation; knowledge of
the subject, teaching methods, student
learning, technology use, assessment, and
quality; and values like respect, research-
based practice, supportive environments,
inclusivity, and ongoing professional growth.

The Institute for Learning and Teaching
in Higher Education framework provides
important guidance for all university trainers.
Building on this, Kelly (2005) outlined
that translation faculty need professional
translation experience, knowledge of
translation studies, and teaching skills. Later,
Kelly (2009) further detailed the importance
of teaching skills, categorizing them as
organizational (course and activity design),
interpersonal (effective student interaction
for learning goals), and instructional (clear
explanation abilities). This discussion draws
on Kelly’s 2009 work to compare her view
of translation faculty competencies with the
Higher Education Academy’s Professional
Standards Framework.

Danesh et al. (2021) point out that well-
defined objectives and structured curricula
are crucial for training translation faculty.
They argue that individuals with varied
translation teaching sub-competencies
should lead this training. Therefore, effective
translation education depends on a good
curriculum and the continuous growth
of skilled faculty capable of developing
translation competence. The move towards

student-centered learning, the need for
up-to-date knowledge, and the focus on
professional development underscore the
significance of training translation faculty
and identifying their key competencies
(Alibakhshi, 2019; Massey et al., 2019).
Orlando (2019) advocates for faculty with
both academic and practical knowledge
delivered by both academics and
professionals. Danesh et al. (2021) identify
these competencies as pedagogical skills,
curriculum design expertise, assessment
methods, and understanding current
translation technologies.

Beyond linguistic proficiency and subject
matter expertise, translation faculty must
foster critical thinking, adaptability, and
interdisciplinaryapproachesamongstudents
to prepare them for the evolving demands
of the profession. Ashrafi (2012) created a
test of translation teacher competency that
determined the competencies of translation
teachers in the Iranian context, including
teaching abilities and content translation
knowledge. Similarly, the European Master’s
in Translation (EMT) expert group (2013)
conducted a thorough study to define the
core competencies required for translation
teachers in Europe, including pedagogical
expertise, practical translation experience,
and assessment skills. Orlando’s (2019)
survey of twenty one Monash University
translation trainers identified key didactic
skills, including assessment, feedback,
classroom management, lesson planning,
learning objective design, technology
use, translation/interpretation proficiency.
Furthermore, Wu et al’s (2019) work
suggests that formal training can positively
influence translation teachers’ perceived
ability to handle translating, teaching, and
studying responsibilities. Their exploratory
study on pre-service translation teachers
at Guangdong University of Foreign
Studies found that structured coursework
in teaching practices, research methods,
translation skills, and classroom instruction
significantly boosted these future educators’
self-confidence and professional readiness.
In a related study, Danesh et al’s (2021)
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interviews with thirteen experienced Iranian
translation faculty revealed that teaching
skills are considered a primary sub-
competency, followed by content knowledge
encompassing instrumental, translation,
literary, and extra-linguistic aspects (a point
supported by Ashari, 2012). Translation
expertise was also deemed crucial, as
faculty believed teaching translation
requires mastery of the translation
process and both languages. Furthermore,
background, and sociocultural knowledge
and understanding cultural nuances
were highlighted. Students also valued
psychological-personality competencies in
trainers, including friendliness, adaptability,
and receptiveness to criticism (Danesh et
al.,, 2021). The study suggests enhancing
translation education quality by hiring
faculty with at least a master’s in translation
and practical translation experience.
Tareva (2012) identifies dual translation and
teaching expertise, linguistic and cultural
knowledge, and training skills as key for
translation educators, a view by Petrova
and Sdobnikov (2021), who emphasize
teaching abilities, professional translation
experience, and understanding translation
studies. Sdobnikov etal. (2020) further define
“didactic competences” as encompassing
translation expertise, general teaching
skills, and specific translator training abilities
like teaching translation strategies. Li and
Zhang (2012) add pedagogical, research,
and practical abilities to this list, highlighting
the importance of research skills for staying
current and developing effective, evidence-
based teaching. Orlando (2019) also
stresses the need for a balanced practical
experience in both teaching and translation
for translation faculty. Building on the
understanding of translation competencies,
Nord (2005) and Neubert (2000) explored
intercultural and bilingual competence, also
studying how Translation Competence itself
can be evaluated. In contrast, Al-Batineh
and Bilali’s (2017) analysis of Arab master’s
programs revealed a prioritization of
subject area competence, with professional
and instrumental competence (practical
skills and resource utilization) receiving
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equal emphasis alongside communicative
and textual competence (coherent and
contextually appropriate text production).

Based on the literature reviewed, translation
faculty must develop competencies in
multiple areas to train future translation
professionals. These competencies can be
classified into five categories: pedagogical,
professional, technological, intercultural/
linguistic competencies, research and
professional development (Kelly, 2005,
2009; Danesh et al., 2021; Orlando, 2019;
Petrova & Sdobnikov, 2021; Wu, Wei, & Mo,
2019; Tareva, 2012; Ashari, 2012; Massey
et al. 2019; Wu, Zhang, & Wei, 2019).

Globalization, technology, and the
academic recognition of translation studies
have reshaped translator training. To
properly educate students for the shifting
global landscape, translation trainers must
combine academic rigor with real-world
experience as the area develops. That is
why there is a need for trainers to adapt
to contemporary market demands, which
requires new competencies, such as
flexibility and technological competencies
(Orlando, 2019). Professional standards for
translation trainers highlight pedagogical
competencies alongside a deep
understanding of the field, including current
trends and professional demands, which
is crucial for preparing students for their
careers. However, many translation trainers
lack sufficient knowledge in these vital
areas. As Petrova and Sdobnikov (2021)
pointed out, translation faculty should
possess the same theoretical and practical
competencies they aim to cultivate in their
students, alongside the pedagogical skills
to teach them. Indeed, research on teaching
often highlights the faculty’s professional
translation experience as a key qualification.

FACULTY DEVELOPMENT IN TRANSLA-
TION

Petrova and Ivanov (2020) highlight the
lack of specific translation pedagogy
training for faculty, noting that language
skills alone are not enough. Growing
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globalization increases the need for well-
trained translation faculty, yet universities
often favor subject expertise over teaching
competence (Kelly, 2009). The growth of
translation programs also demands focused
training in pedagogical and technical skills
for both language teachers and professional
translators (Pym, 2011). Early efforts to
address this include Gouadec’s (1986-
1991) month-long sessions for translation
trainers and Dimitrova’s (1996) 10-week
Swedish program, later expanded. A more
integrated approach is seen at the University
of Ottawa, where their MA in Translation
and Interpretation includes a “Didactics of
Translator Training” unit, covering effective
teaching methods, lesson structuring,
engaging material creation, and balancing
theory with practice in course design.
In response to the growing demand for
translator and interpreter teacher programs,
the European Language Council initiated
the Thematic Network Project (1996-1999)
(Pym, 2001). This project brought together
leading European translation schools to
examine existing training methods and
establish ideal translation teacher profiles
and training modules. The uniqueness of
this initiative was its structured approach
to addressing gaps in translation faculty
preparation. The written translation section
focused on areas such as translation
theory, tools, professional processes, and
curriculum development; the interpreting
sectionresulted inabiannualteachertraining
program in Geneva, designed specifically to
equip professional interpreters with effective
teaching competencies. In 2000, efforts
to address this gap in translation faculty
training continued with a two-day seminar
in Rennes. This event brought together
translation faculty from various countries
to discuss the specific need for training
programs focused on technical translation.
Frustrated by years of discussions without
concrete results, participants emphasized
the importance of creating practical training
initiatives. This led to the formation of the
Consortium for the Training of Translation
Teachers (CTTT) and the organization of
future seminars in Rennes and Tarragona

in 2001 (Pym, 2001). Despite these
initiatives, systematic training for translation
faculty remains limited. Notable exceptions
include the recurring Consortium for
Translator Teacher Training (CTTT) events
in Tarragona, and Maria Gonzalez Davies’
annual summer course in Vic, Spain,
with aspirations to become a full Master’s
program (Pym, 2001). In interpreting, the ETI
in Geneva offers a postgraduate e-learning
program specifically for training interpreter
trainers. The history of translation faculty
training, marked by initial efforts, highlights
a core tension: the global demand for skilled
translators contrasts with the inconsistent
development of pedagogical expertise
among their educators. While early initiatives
in Paris/Rennes and Sweden, along with
the European Language Council’s work,
demonstrated an awareness of the need for
trained translation faculty, these remained
fragmented and failed to establish a
cohesive, systematic approach.

One of the major challenges in translator
training is the presence of serious gaps
caused by current teaching practices.
Many experts teach without formal teaching
credentials, while inexperienced foreign
language teachers often take on translation
training roles. Studies by Chen and Liu
(2023) and Wu et al. (2019) highlight the
importance of professional identity and
self-efficacy in translation trainers’ success.
Wu et al. (2018) specifically examined how
a structured teacher education program at
Guangdong University of Foreign Studies
(GDUFS) in China demonstrated translation
trainers’ confidence and effectiveness.
Using qualitative research methods,
including interviews and focus groups with
six final-year master’s students, the study
underscored the significance of proper
training in shaping professional translation
teaching identity. The important question is
not whether we need training, but how to
build a training system that works well and
can be used widely.

Training translation faculty requires a
comprehensive strategy beyond just
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language skills, integrating theory, teaching
methods, and practical experience.
Despite = advancements in  applied
translation studies, training translation
faculty remains underexplored (Salamah,
2021b), necessitating focus on pedagogy,
including teaching methods, assessment,
and curriculum design, as highlighted by
Tassini (2012) and Gile (2009). There’s a
particular need to address unclear goals,
a lack of pedagogical criteria, mismatched
expectations, and misconceptions about
translation (Salamah, 2021; Al-Faifi, 2000;
Atari, 2012; Farghal, 2000), alongside the
shortage of qualified translation faculty and
a unified teaching philosophy, all pointing
to the need for research and reform in this
area.

To improve translator training programs,
translation faculty must be equipped
with the tools to design clear learning
objectives. According to Schmitt (2012),
higher education translation faculty need
to establish learning objectives for modules
and courses and determine if goals are met.
Thisrequires translation faculty toreconsider
ideas and prepare for classes. Secondly,
integrate translation competence. Since
Translation Competence and its acquisitions
are essential for professional and prepare
translators to become specialists, the
translation pedagogy research community is
concerned with this topic (Salamah, 2021b).
Thirdly, the materials now available on
translation training and pedagogy, however,
are far from ideal (Bernardini, 2004; Davies,
2004). In addition to determining the
skills and knowledge translators need to
complete cognitive activities required for the
translation process and professional tasks,
more research and studies in translation
education are required. Training should
occur at various academic levels, from
bachelor’s to postgraduate studies (Wu et
al.,, 2018; Orlando, 2019), with a growing
emphasis on contemporary pedagogical
techniques and the integration of research
skills (Li & Zhang, 2011; Massey et al., 2019;
Orlando, 2019). The evolution of translation
training itself, moving from traditional to
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process-oriented and research-based approaches (Orlando, 2019), mirrors the broader shift
toward student-centered learning and the integration of theory and practice (Delisle, 1980; Gile,
2009). Crucially, training programs should emphasize interpretive methods that emphasize
stylistic, contextual, and cultural factors (Venuti et al. 2017). Addressing fundamental
questions regarding faculty’s learning practices and development is essential for professional
advancement and quality assurance in translator training. This literature review has examined
the essential skills and competencies of translation faculty, modern educational standards,
and the growing need for translation faculty to integrate new technologies and programs.
Training translation faculty is a complex but necessary endeavor. While current research
offers a strong base, further empirical studies, especially those including the experiences of
practicing translation faculty and focusing on the specific needs of universities in Kazakhstan,
are vital for improving training programs and ensuring translation faculty can effectively
prepare future generations of successful translators.
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AHaaTtna

Byn makana >kxapHama MaTIiHIHIH TinAik epekwenikTepiH kapacTolpadbl. bipiHwigeH,
apTypni komnauusnapgbiH 100 ypaHbl Tanganein, Oykin >xapHama Koprycbl
OovibiHWa opTak Genrinep aHbikTanaabl. EkiHWigeH, Tangay yw gedrevire 6eniHeai:
oHONOrNANbIK AeHrern, Mopdonornsanblk XoHe CUHTAKCUCTIK AeHrew, coHpan-ak
CeMaHTUKanbIK AeHre. Op OeHrenre TepeHipek Tangay putopukanbik Tacingep MeH
TiNAiK epekweniktepai 3eptreyre GeniHeni. TangayaaH KeWiH XMiniri aHblKTanbimn, ex,
Xui KesgeceTiH epekwenikTep 6enrineHeai. byn Tangay )kapHama MaTiHiH XXaH-XaKThbl
kapacTblpadbl. 3epTTey HaTwKenepi acepni ypaHgap KypacTblpyFa KeMeKTeCEeTiH
TMiMgi Tingik amangapgbl TyciHyre ynec Kkocagbl.

TyniHpi ce3pep: kapHama MaTiHiI, puTopuKanblKk Tocinaep, TiNAiK epekwenikTep, XapHama
Kopnychbl.
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TekcTa. Bo-nepBbix, BblOpaHbl 100 MpMMEpOB CNOraHoB PasnU4YHbIX KOMMaHWMA,
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OEennTcsa Ha MCCredoBaHUE PUTOPUYECKMX MPUEMOB U A3bIKOBbIX OCOOEHHOCTEN.
lMocne aHanuMsa BbIIBRASETCS 4YaCTOTHOCTb, 4TOObI oOnpegenuTb Haubonee
YyacTto BCTpevawlimecsi ocobeHHOCTU. B pesynbrate aHanusa peknamHblii TEKCT
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Abstract

This paper covers the linguistic peculiarities of the advertisement text. First, 100 exam-
ples of slogans from various companies are chosen to determine the common features
across the whole advertising corpus. Second, the analysis is divided into three distinct
levels: phonological level, morphological and syntactical level, and semantic level. The
further examination of each level is divided into investigating rhetorical devices and
linguistic features. After the analysis, the frequency is identified to determine the most
common features. The analysis holistically views the advertisement text. The results
contribute to the understanding of the efficient linguistic manipulations that can assist
in crafting more impactful slogans.

Keywords: advertisement text, rhetorical devices, linguistic features, advertisement corpora.

INTRODUCTION

This research aims to determine the
linguistic peculiarities of the advertisement
texts. To achieve the aim, the first step of
the analysis is to retrieve the commercial
slogans from the internet. Slogans from
a range of well-known companies such
as Kit Kat, Target, BMW, and Maybelline
have been selected. The diverse selection
of advertisement topics over focusing on a
singulartopicisintended to uncover common
features across advertisements from
various companies. Overall, 100 slogans
are chosen for the analysis. The analysis is
categorized into three levels: phonological
level, morphological and syntactical level,
and semantic level. Each level examines
the rhetorical devices and linguistic features
of the chosen advertisement corpora. The
analysis reveals the common linguistic
peculiarities and their frequency among the
texts.

The novelty of the research lies in its
holistic view of the advertising text. The
broad scope of slogans from diverse
companies allows one to capture a wide
range of linguistic features. In addition,
both quantitative and qualitative methods
are employed, analyzing the nature of
linguistic features and their frequency. The
relevance of the study is its contribution
to the marketing strategies. Studying the
common and impactful linguistic features
can help advertisers craft slogans that better
resonate with the audience. Moreover,
the current study contributes to the field
of linguistics, examining how language
functions in the commercial sphere. The
analysis goes beyond the scope of literary
and communicative corpora, providing
valuable insights into advertisement
language. Thus, the results of the research
are beneficial to students of linguistics and
marketing as well as to advertisers. The
problem of the research lies in enhancing
the effectiveness of the advertising slogans
by investigating their linguistic features.
By studying which features are the most
effective, it can improve the persuasiveness
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of the advertising messages. The remaining
part of the paper proceeds as follows:
literature review, methodology, findings,
and discussion.

LITERATURE REVIEW

In order to achieve the aim of exploring
the linguistic peculiarities of advertisement
texts, the characteristics were categorized
into two domains: rhetorical devices
and linguistic features. It is further
subdivided into three levels: phonological,
morphological-syntactical, and semantic.
McQuarrie and Phillips (2008) define the
rhetorical device as an approach to artful
language. According to Merriam-Webster
(2024), an advertisement is “a paid notice
that is published or broadcast as to attract
customers or to provide information of
public interest”.

PHONOLOGICAL LEVEL
Rhetorical devices

The phonetic repetitions emerge as a
predominant technique in the advertisement
texts to emphasize specific lexical items.
It encompasses the usage of alliteration,
assonance, and anaphora (Yemelyanova
& Melai, 2018). Alliteration is characterized
by repeating initial consonants or syllables,
and assonance, the repetition of vowel
sounds in close words, functions to enhance
the rhythm of the texts (Cuddon & Habib,
2013). Anaphora, featured by the repetition
of entire words, further contributes to the
persuasion and rhythmic quality (Cuddon
& Habib, 2013). Additionally, rhyme is
another pivotal rhetorical device which
is frequently deployed in advertisement
texts (Nasakina, 2021; Romanenko, 2014).
Functioning as a magnifier, it enhances the
memorability of the text (Nasakina, 2021).
These rhetorical devices amplify not only
the appeal of advertisement but also bolster
the persuasive efficacy.

Linguistic features

In English advertising discourse, the notable
trend is an imitation of colloquial speech
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patterns. The pivotal feature is phonetic
compression that entails contracting
the auxiliary verbs, exemplified by the
replacement of ‘ll for will and ‘re for are.
This technique effectively replicates the
features of everyday speech and optimizes
the screen time of the advertisement
(Yemelyanova & Melai, 2018).

MORPHOLOGICAL AND SYNTACTICAL
LEVEL

Rhetorical devices

One of the distinctive features observed
within advertising texts is the utilization
of rhetorical questions. It foregrounds a
problem that the potential customer is
impelled to resolve, motivates thinking
and captivates the audience’s attention
(Galikhanova, 2020; Nasakina, 2021;
Romanenko, 2014; Vai, 2006). Another
rhetorical device is the ellipsis, characterized
by the deliberate omission of words within a
sentence (Cuddon & Habib, 2013). Ellipsis
serves to mirror the colloquial speech
and contributes to the concision of the
advertising discourse (Romanenko, 2014).

Linguistic features

One of the aims of advertisement texts
is the creation of emotional resonance
with the target audience. It is achieved
through extensive utilization of adjectives,
presenting the advertised object from a
qualitative view (Savina, 2017; Vai, 2006).
Notably, adjectives are frequently employed
in comparative and superlative forms to
underscore the superior features of the
object (Romanenko, 2014; Savina, 2017).
Withinthe realm of the advertising discourse,
the majority of the verbs occur in the present
form. The utilization of the present form
characterizes the habitual events, emotional
conditions, and explanations. In contrast,
the usage of other tenses is comparatively
limited; where the past form characterizes
negative past experiences, the future tense
marks an optimistic outlook and promises
(Vai, 2006). Regarding sentence structure,
simple sentences are used more frequently
than multiple sentences and tend to be
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elliptical (Arakelyan & Chobanyan, n.d.;
Romanenko, 2014; Vai, 2006). According
to communicative functions, the sentences
are categorized into declarative, imperative,
interrogative, and exclamative types. Of
these, declarative and exclamative are the
most prevalent, the usage of other types is
highly limited (Romanenko, 2014; Savina,
2017; Vai, 2006). Furthermore, Romanenko
(2014) highlights the distinct preference
for monosyllabic and disyllabic words. The
preference is attributed to the readability
and faster comprehension of the discourse.

SEMANTIC LEVEL
Rhetorical devices

The advertising discourse is characterized
by extensive use of rhetorical devices at
the semantic level. Among these devices,
personification characterizes lifeless
objects with human qualities, thus making
the object more attractive (Arakelyan &
Chobanyan, n.d.; Romanenko, 2014; Vai,
2006). Cuddon and Habib (2013) define
personification as the attribution of human
features to inanimate entities. Another
pivotal rhetorical is a simile, distinguished
by the comparison of one object with
another, employing connectives such as
‘as’ and ‘like’ (Cuddon & Habib, 2013).
Similarly, another rhetorical device used for
describing is a metaphor, which means the
implicit comparison of one object to another
(Cuddon & Habib, 2013). Lastly, antithesis
presents contrasting ideas via antonyms
and accentuates the distinctive features
of the advertised object (Cuddon & Habib,
2013). This stylistic device adds dynamism
to the text and highlights the superiority of
the products.

Linguistic features

Sternkopf (2005) posits that the usage
of the pronoun ‘you’ in advertisement
texts creates a direct connection with the
audience and addresses every potential
customer individually. The choice to
address the customers personally fosters
the persuasive effect of the text.

All'in all, the linguistic strategies maximize

the overall appeal of the advertised products
and influence consumer behaviour. This
paper aims to further investigate the
implementation of linguistic strategies in the
English advertising discourse.

METHODOLOGY

In order to determine the linguistic
peculiarities and rhetorical devices of English
advertising discourse, this study constructed
a database of 100 advertisement slogans.
The advertisement texts were curated
through searches on various online engines.
The created database predominantly
features television commercials due to
their pronounced utilization of rhetorical
devices. Considering that television
commercials have constrained screen time,
it is compensated by the deployment of
linguistic manipulations aimed at maximizing
the appeal of the product. The corpus of
advertisements includes a diverse range
of products, including the commercial of
automobiles, alcoholic and non-alcoholic
beverages, tobacco products, food, and
mobile technology.

In order to conduct the linguistic analysis
of the advertisement texts the relevant
slogans were systematically aggregated
into a table. The comprehensive corpus of
advertisement text with the analysis can be
found below in the appendix table. The study
employed both qualitative and quantitative
methods to analyze the collected corpus
of advertisements. The  qualitative
analysis enables to determination of the
contextual nuances of the deployment of
linguistic features and rhetorical devices,
while the quantitative analysis permits to
identification of the frequency of these
linguistic manipulations. The slogans were
analyzed by three aspects encompassing
phonological level, morphological and
syntactical level, and semantic level. Initially,
each slogan underwent a meticulous
evaluation for specific linguistic features
and rhetorical devices, with the identified
linguistic manipulations documented in
the designated column. Subsequently,
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the sentences were analysed at the
morphological and syntactical level,
wherein all identified linguistic features were
diligently recorded in the corresponding
column. Concluding this analytical process,
the analysis focusing on the semantic level
was conducted, with the findings similarly
documented in the designated column. In
order to identify the most frequently used
linguistic manipulations in the advertising
discourse, the linguistic features were
analysed by their frequency. This analysis
is instrumental in identifying the prevalence
of these linguistic characteristics.

FINDINGS

The analysis of the discourse of advertising
across 100 distinct examples representing
various products uncovered the patterns of
usage of linguistic manipulations and their
respective tendencies. The comprehensive
analysis was methodically conducted
at the phonological, morphological and
syntactical, and semantic levels, exploring
the rhetorical devices and linguistic features
inherent at each level of analysis. The full
table with the analysis can be found below
in the appendix.

PHONOLOGICAL LEVEL
Rhetorical devices

The analysis of the rhetorical devices at
the phonological level started with the
investigation of the phonetic repetitions.
It was found that phonetic strategies
are frequently used to enhance the
memorability and efficacy of the slogans.
For instance, the SKYY vodka commercial
employs alliteration effectively: “Passion for
Perfection Skyy” features alliteration with
the sound /p/ to enrich the rhythm. Moreover,
the consonant sounds /[/ are represented by
«Ss» in «passion» and «cti» in «perfectiony.
Another example of alliteration is the slogan
of the Washington Post — “Democracy dies
in darkness”. The alliteration counts 24% of
the analysed text. Assonance, the repetition
of the vowel sounds constitutes 25% of the
text. The assonance is exemplified in the
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slogan of Kentucky Fried Chicken, “Finger
lickin” good”, where the /i/ sound is repeated
several times. The analysis further extends
to anaphora, which means the repetition of
words or phrases. The following slogan from
the product Kit Kat contains anaphora with
the repetition of the word “have” — “Have a
break, have a Kit Kat.” Anaphora accounted
for 9% of the analysis. Lastly, the rhyme
was examined, which comprised 4% of the
corpus. The slogan of the product Goldfish
“The snack that smiles back”, deploys
the rhyme aligning the words “snack” and
“back”.

Linguistic features

The slogans aim to mirror the colloquial
speech; thus, phonetical compression
emerges as a prevalent technique in
advertisement corpora. The usage of the
features constitutes approximately 15%. For
instance, the slogan of American Express,
“Don’t leave home without it”, employs a
contracted form of “do not”. Similarly, in
Wendy’s slogan, “Where’s the beef?” the
words “where” and “is” are contracted into
“‘where’s”.

MORPHOLOGICAL AND SYNTACTICAL
LEVEL

Rhetorical devices

The analysis of the rhetorical devices
at the morphological and syntactical
level encompasses two techniques -
deployment of rhetorical questions and
ellipsis. The rhetorical questions constitute
2% of the examined advertisement text. It
is exemplified in the slogan of Gatorade, “Is
it in you?”. Ellipsis more frequently occurs
and counts 14% of the advertisement text.
For instance, the slogan of Maxwell House
Coffee, “Good to the last drop”, ellipts the
beginning part “it is”.

Linguistic features

First, the examination of linguistic features
encompassed the investigation of the usage
of adjectives in comparative and superlative
forms. The analysis results in this paper
demonstrate that the comparative form of
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adjectives constitutes 7%, while superlative
forms constitute 4%. Predominantly,
the advertisements employ verbs more
frequently within the slogans. Next, the
advertising corpora were analysed for tense.
The present tense is predominantly used,
constituting 76% of the text, while past and
future tense represent merely 1%. It was
observed that 23% of the slogans are not
marked by tense, which can be attributed to
the types of sentences of slogans; simple
sentences comprise 73%, and multiple
sentences and phrases account for 6%
and 22%, respectively. Almost a fourth of
the slogans are not marked by tense due
to them carrying the features of phrases,
not sentences. In the final part of the
sentence, the slogans were categorized by
communicative functions into declarative,
imperative, interrogative, and exclamative
types. The results of this paper identified
imperative (30%) and declarative (65%)
types as prevalent. Interrogative type of
sentences comprise 4% and exclamative
— 2%. In addition, all the slogans contain
an extensive usage of mono and disyllabic
words, as in John Deere’s slogan, “Nothing
runs like a Deere.”

SEMANTIC LEVEL
Rhetorical devices

The analysis of rhetorical devices at
the semantic level includes a detailed
examination of personification, simile,
metaphor, and antithesis. Personification
accounts for 17% of occurrences in the
advertising text. For example, in Citibank’s
slogan, “The Citi never sleeps”, the
concept of ‘sleep’ is attributed to the city to
emphasize the bank’s non-stop operations.
Another example of personification is in
Allstate’s slogan, “You’re in good hands”,
where the company is compared to the
human ability of giving care and holding
in its hands. The usage of metaphor
constitutes 29%. For instance, in the slogan
of Mrs. Field’s Cookie, “The way to a man’s
heart is through his stomach”, the journey
to the heart through the stomach depicts
the emotional connection via food. Another
example of metaphor is presented in Red

Bull's slogan, “Red Bull gives you wings”,
where drinking Red Bull is compared to
freedom as if one had wings. Moreover, the
antithesis counts for 8%, with the example
found in Target’s slogan, “Expect more. Pay
less.” Lastly, simile counts for 3% of the
analysed text. For example, in the slogan
of Jaguar, “Own a Jaguar at the price of a

car”, “at” is used to imply the comparison
between owning the car and the luxury.

Linguistic features

The analysis of linguistic features at the
semantic level includes the extensive
usage of the pronoun you. The findings
indicate that the pronoun “you” accounts
for 14% of occurrences. For instance, in
LOréal’s slogan, “Because you're worth it”
the pronoun you is used to directly address
the audience.

Conclusively, the advertisement texts
were analyzed at three different levels
and indicated the frequency of certain
techniques and their purposes.

DISCUSSION

The results of this paper align with the
previous research, particularly with the
notion that advertising relies on artful
manipulation of language (McQuarrie
& Phillips, 2008). Most striking findings
was prevalence of phonetic repetition—
specifically alliteration and assonance. It
aligns with Yemelyanova and Melai’s (2018)
claim that alliteration and assonance are
prevalent in advertising text. For example,
the reoccurring consonant sounds /f/ and
/p/ in the SKYY vodka’s slogan, “Passion
for Perfection Skyy” reflects Cuddon and
Habib’s (2013) description rhythmic feature
in alliteration. Additionally, the rhetorical
device of assonance is also used to amplify
the rhythm of the slogan, as in Kentucky
Fried Chicken’s slogan, “Finger lickin’ good”,
through the repetitive sound /i/. In the case of
the Kit Kat commercial that used anaphora,
the repetition of whole words or phrases.
The repetition of the word “have” forges an
association between the product and the
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idea of taking a break, as articulated in the
slogan “Have a break, have a Kit Kat.” It
contributes to the persuasion of the slogan,
as discussed in Cuddon and Habib (2013).
While Nasakina (2021) and Romanenko
(2014) have noted the importance of rhyme,
the current results revealed that rhyme
is less commonly used as a method of
linguistic manipulation. It may indicate a
possible shift in the preferences in the
modern advertising. Finally, phonetical
compression is frequently used because
enhances the readability and creates a
more casual tone, which is consistent with
the findings of Yemelyanova and Melai
(2018).

At the morphological-syntactical level,
the study identifies the frequent usage
of ellipses. This result is in line with the
previous study of Romanenko (2014), who
indicated that it can enhance readability
of the advertising text. However, contrary
to Romanenko (2014) and Savina (2017),
the superlative and comparative forms
are not extensively used in the examined
advertising corpora. Itcan be attributed tothe
prevalence of verbs rather than adjectives
in the slogans. Consistent with Vai (2006),
the results confirm that the majority of the
slogans deploy present tense. Notably, a
substantial part of the slogans is not marked
for tense because they consist of phrases.
This insight may expand on Arakelyan and
Chobanyan’s (n.d.) discussion of elliptical
sentence structures. However, there is a
discrepancy in the frequency of sentences
by communicative categorization compared
to Romanenko’s (2014) findings. The prior
studies have shown that the declarative and
exclamative types prevail, while the findings
of this paper show that declarative and
imperative types prevail. This may suggest
a shift towards more directive messages.

On the semantic level, this study reaffirms
that personification and metaphor are
commonly used rhetorical devices in
advertisement corpora (Arakelyan &
Chobanyan, n.d.; Cuddon & Habib, 2013). For
example, the slogan of the Citibank’s “The
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Citi never sleeps”, creates an impression of
non-stop work of the company. Metaphor,
on the other hand, facilitates creative and
implicit comparisons. For instance, the
slogan of Mrs. Field’s Cookie, “The way to a
man’s heart is through his stomach”, which
compares culinary pleasure with emotional
affection. This study has been unable to
demonstrate that simile and antithesis
are frequently used rhetorical devices,
contradicting with Cuddon and Habib’s
(2013) results. A simile is utilized less often
than a metaphor. A possible explanation for
this might be that metaphor creates more
dynamic and engaging comparisons, while
simile typically makes comparisons using
the words “like” or “as”. Finally, the common
usage of the pronoun “you” supports
Sternkopf’s (2005) view that it is used to
establish direct contact with the audience
and elevate the communicative impact of
the slogan.

In sum, the study revealed alignments
with the widespread use of present tense,
monosyllabic and disyllabic words, and
personification. Contradictions appear in
the less frequent use of superlative form
of adjective and similes. Moreover, the
present study highlights the increased role
of phonetical compression and imperative
sentences. This paper examined the limited
number of rhetorical devices. Additional
research is needed to entail other rhetorical
devices at the phonological, morphological
and syntactical, and semantic levels.
Moreover, this study examined the slogans
from a broad spectrum of commercials;
thus, further research might need to
examine the linguistic features of specific
types of commercials. Overall, this study
investigated the linguistic features deployed
in the advertising texts.

CONCLUSION

The current research aimed to examine the
linguistic features of the advertisement text
and to identify the most prevalent features.
For the analysis, 100 examples of the broad
scope of companies were selected. The

MNU LIBERAL ARTS DIGEST

advertising corpus, which includes slogans
from various industries, aids in determining
effective  linguistic features prevalent
across advertisements. The analysis was
divided into three levels: phonological,
morphological and syntactical, and semantic
levels. As mentioned in the literature review,
the most common rhetorical devices at
the phonological level include alliteration,
assonance, anaphora, and rhyme. These
enhance the memorability and the rhythm
of the slogans. A crucial linguistic feature
at the same phonological level, phonetic
compression, ensures readability and a
colloquial tone of the messaging. Prior
studies have noted the importance of
rhetorical questions and ellipses asrhetorical
devices at the morphological and syntactical
levels. Regarding linguistic features, there
was a significant use of comparative and
superlative forms of adjectives, present
tense, simple sentences, declarative and
exclamative structures, and monosyllabic
and disyllabic words. At the semantic level,
rhetorical devices such as personification,
simile, metaphor, and antithesis were
commonly found in advertisement texts.
Similarly, at this level, there was a notable
usage of the pronoun “you”.

The prevalence of phonetic repetition and
compression is clearly supported by the
current findings. However, this study has
been unable to demonstrate the prevalence
of rhyme in advertisement texts. Moreover,
at the morphological level, it was found that
both rhetorical devices and ellipses are
used to enhance the persuasiveness of
the advertising message. Since the verbs
prevailed in the analysis of the advertising
corpora, there was no extensive use of
comparative and superlative forms of
adjectives. The results confirm that the
prevalent linguistic features are present
tense, simple sentences, and monosyllabic
and disyllabic words. In contrast to the
literature review, it was found that declarative
and imperative types of sentences are more
common. Finally, it was confirmed that
personification, metaphor, and extensive
usage of the pronoun “you” are frequently
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used features, while simile and antithesis tend to be less frequent. The study contributes to
our understanding of effective linguistic devices that can be used to make more impactful
advertising slogans.

REFERENCES

Arakelyan, R., & Chobanyan, N. (n.d.). The language of online advertisement.
Advertisement Definition & Meaning. (2024, April 14). Merriam-Webster.

Cuddon, J. A., & Habib, R. (2013). A Dictionary of literary terms and literary theory (5 ed).
Wiley Blackwell.

Galikhanova, F. U., Davletbaeva, D. N., & Mirseloglu, R. (2020). Linguopragmatic aspect of
syntactic stylistic devices used in avdertising tests. Eurasian Union Scientists, 8(77), 38—42.
https://doi.org/10.31618/ESU.2413-9335.2020.2.77.970

McQuarrie, E. F., & Phillips, B. J. (2008). Go Figure! New Directions in Advertising Rhetoric.
M.E. Sharpe. https://books.google.ru/books?id=Kgbop325kA0C

Nasakina S. V. (2021). Peculiarities of the English-language books advertising online.
Suchasna Filolohichna Nauka: Aktual'ni Pytannya ta Vektory Rozvytku, 80(312), 133-157.
https://doi.org/10.36059/978-966-397-242-8-6

Romanenko, E. (2014). Linguistic Analysis of On-line Advertising in English. Charles University
in Prague Faculty of Education Department of English Language and Literature.

Savina, N. A. (2017). Sociolinguistic peculiarities of advertisement language. Russian
Linguistic Bulletin, 1(9). https://doi.org/10.18454/RULB.9.24

Sternkopf, S.M. (2005). English in marketing. Berlin: Frank & Timme.

Yemelyanova, O., & Melai, A. (2018). Peculiarities of phonostylistic devices usage in English
advertising disocurse. Ministry of Education and Science of Ukraine Volodymyr Vynnychenko
Central Ukrainian State Pedagogical University, (164), 333-336



54

YOK (UDC) 811.111

OHTYCTIK AMEPUKAIJIbIK
ONANEKTIHIH EPEKLUEJIKTEPI

KAsn BEHEPA [ynATKbI3bI

k_venera@kazguu.kz

Magqgsut Narikbayev University

AHHOTaUusA

byn makanapa kasipri koHTekcTe OHTYCTIK amepukanblk AManekTiHiH, KongaHbiny
Xuiniri  3eptrteneni. Tangay ywiH Jlymsnanaga TycipinreH “True Detective”
amepuKanblK Tenexukascbel TaHdangbl. Tangay HaTwkenepi KecTere XuHakTanbimn,
Keneci caHaTTapfa 6eniHai: “/e/ xaHe /1/ ablbbICTapbIHbIH Bipiryi”, “/ar/ AU TOHIbIHBIH
MOHOMTOHIM3auusAchl”, “OHTYCTIKKE ToH CO3blfbiHKbl ceviney (Southern drawl),
‘maybiccbi3gaH KeniHri /r/ gblbbICbIHBIH TyCin Kanybl”, “eKniHCi3 MypbiH AblObICHI
In/l”, “ld/ kaTaH faybiccbl3 AbIObICBIHLIH, Tycin kanybl”’, “/h/ yinkenmeni gaybiccCbi3
ObIObICBIHBIH, Tycin kanybl”, “/0/ ynkenmeni gaybicCbi3 AbIObICBIHBIH, TYCin Kanybl”.
3epTTey HaTwxenepi (OoHeTUKanblKk e3repictep MeH AnanekTiHiH Meauagarbl
KepiHiCiH TyciHyre ynec Kocaabl.

Tyninai cespep: OHTYCTiK amepuKanbiK AWanekT, OHTYCTIK AaybICTbl AbIObICTapAbIH bIFbICYbI,
cdoHeTUKanbIK e3repic.
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AHHOTauusA

B paHHOW cTaTbe paccMaTpuBaeTCd  YaCTOTHOCTb  KKHOAMEPWUKAHCKOro
Ananekta B COBPEMEHHOM KOHTekcTe. [ns aHanu3a Obin BbiOpaH amepuKaHCKUI
cepvan “HacTtoawmn [eTekTus”, AENCTBME KOTOPOro npoucxoauTt B JlymsmaHe.
Pesynbtathl aHanusa Obinn cBedeHbl B Tabnuuy M pasgeneHbl Ha cnepyolme

” o« ” o«

kaTteropuun: “cnusiHue /e/ v /1/”, “MmOHOMTOHIM3aLms /a1/”, “loXHbIN roBop”, “noteps
NMoCTBOKanbHOro /r/”, “HeygapHbIii HOCOBOW 3ByK /n/”, “onyckaHue nnosmeHoro /d/”,
“onyckaHue cdpukatmsHoro /h/”, “onyckanue dpukatmsHoro /8/”. Pe3ynbsratbl aHanusa
CnocobCTBYOT MOHMMaHWK (OOHETUYECKUX M3MEHEHUR W MeguapenpeseHTauum

ananekra.

KnioueBble cnoBa: HXHoamepuKaHCKUMWA OuanekT, HXHbIA CABUI TNacHbiX, (POHeTU4eckue
U3MEHEeHMUs.

FEATURES OF THE SOUTHERN AMERI-
CAN DIALECT

KAzl VENERA DuLATQYZY

k_venera@kazguu.kz

Maqsut Narikbayev University

Abstract

This paper examines the frequency of the Southern American dialect in the modern
context. An American series, “True Detective”, was chosen for the analysis because it
was set in Louisiana. The results of the analysis were gathered in the table and divided
into following categories: “merge of /e/ and /1/”, “monophthongization of /a1/”, “Southern
drawl”, “loss of postvocalic /r/”, “unstressed nasal sound /n/”, “dropping of the plosive
/d/”, “dropping of the fricative /h/”, “Dropping of the fricative /8/”. The results of the anal-
ysis contribute to the understanding of phonetical change and media representation of

the dialect.

Keywords: Southern American dialect, Southern Vowel Shift, phonetic change.
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INTRODUCTION

Southern American dialect has been an
object of research since the 20th century
and is still in the interest of linguistic
researchers. It embodies the culture and
history of the Southern area, capturing the
influence of British settlers and African-
American Vernacular English (Montgomery,
n.d.). Therefore, investigating this dialect
can contribute to the fields of linguistics
and anthropology. However, recent studies
indicate that the Southern American dialect
is undergoing a linguistic change and
started losing some of its features to a
certain extent. The aim of this research is to
examine if certain dialectical characteristics
are becoming less frequent in modern
representation. The relevancy of the
research is its contribution to the ongoing
documentation of the Southern American
dialect, demonstrating how it has changed
throughout time. Moreover, it highlights
how television portrays the dialects in the
media, which can further contribute to the
fields of linguistics and media. The novelty
of the research includes a focus on a
modern media representation with a choice
of the series “True Detective” that was not
extensively analysed on a linguistic level.

This study employs a qualitative descriptive
design to investigate the phonological and
phonetic features of the Southern American
dialect represented in the series “True
Detective”. The first episode “The Long
Bright Dark” was chosen as a representative
sample of the series. The analysis was
conducted line-by-line with the episode and
its script. This paper has been divided into
four parts: literature review, methodology,
findings and discussion.

LITERATURE REVIEW

Southern American English exists in a
vast area of the Southern part of the
United States, stretching from Texas to
Virginia (Stanley et al., 2021). It has been
extensively studied since the 20th century
within the articulatory, acoustic, and
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auditory areas of phonetics. Much of the
literature paid particular attention to the
features of the dialect that make it different
from the other existing American dialects.
However, previous research established
that Southern American English cannot
be represented as a single uniform dialect;
it has linguistically diverse features that
depend on both geographical aspects and
social, such as age, gender, and ethnical
affiliation (Shport & Herd, 2020). The existing
literature revealed that over time, Southern
American English changes particularly
in the vowel system on a gradual level
(Allen Fox et al.,, 2010; Nagle & Sanders,
2003; Prichard, 2010). Nevertheless, the
researchers identified one distinguishing
feature of the Southern American English -
Southern Vowel Shift.

William Labov was one of the prominent
figures who contributed to exploring vowel
shifting. In 1972 a seminal work was
published by Labov et al. entitled to the
vowel shifting based on the seventeen
interviews, where it was found that the
direction of the shift was the exact opposite
to the Northern American English. In later
years, Labov (1991, 1994) expanded on the
topic, investigating the phenomena within
different social and age groups. He identified
the merger of the vowel phonemes /e/ and
/1/ before nasal consonants; therefore,
the words “him” and “hem” are articulated
similarly. Moreover, another distinctive
feature is the monophthongization of /a1/ into
[a:]. For that reason, the words “wide” can
be pronounced as [wa:d]. This feature was
distinguished throughout the investigation
of American dialects (Bailey & Bernstein,
1989; Thomas, 1989; Wise, 1933). Another
feature of Southern vowel shift explored by
Labov (1991, 1994) is Southern drawl or
Southern vowel breaking. The phenomena
affect the short vowels /1/, /¢/, and /a/, which
develop a glide /j/ with the addition of /a/
vowel at the end. Thus, the words “pass’,
“‘pet”, and “pit” can be pronounced as
[peejos], [pejot], and [pijot] respectively. A
similar feature was described long ago by
Wise (1933) where he distinguished the

articulation of the short vowel /a/ as /ael/,
so the word “can’t” could be pronounced
as [kaent] by Southern speakers. Although
it was not labelled as a Southern vowel
shift at the time of publication, it indicates
that the Southern drawl was mentioned by
researchers in the mid-nineteenth century.
However, recent research indicated that the
Southern drawl and Southern Vowel Shift
might be disappearing (Chung, 2020; Shport
& Herd, 2020). Finally, another feature which
is concerned with the consonant is the loss
of postvocalic /r/. The consonant phoneme
It/ if it is in the final position or preceded
by a vowel and followed by a consonant,
is not pronounced. For instance, the words
“car”, “hard” or “farm” are pronounced as
[kal], [ha:d], and [fa:m] (Bailey & Bernstein,
1989; Kurath, 1928; Nagle & Sanders,
2003; Wise, 1933). Collectively, these
studies indicate one of the major features of
Southern American English that distinguish
it from the other American dialects in the
United States.

Other characteristics of the Southern
dialect were explored in more recent years
with the usage of modern literature and
cinema. The Southern dialect used by the
main characters of the movie “Gone Girl”
was analysed by Wulandari (2018) and the
novel “Go Set a Watchman” was analysed
by Deputatova et al. (2019). Both works
highlighted aspects of the Southern dialect:
the reduction of /n/ and the dropping of the
phonemes /d/, /h/, and /8/. The reduction
of /n/ is noticed in the -ing ending of the
verbs, as in the words “swimmin™” and
“‘commin™. Furthermore, the words “don’t”
and “and” were pronounced as [aunt] and
[2en] without the phoneme /d/; the sound /h/
was omitted in the words such as “how and
“horror”; and the sound /8/ was frequently
omitted in the words “them”, “there”, and
“that”. Overall, these studies highlight
the distinctive features of contemporary
Southern American English found in the
speech of the present time.

METHODOLOGY

Thepresentstudyusesqualitativedescriptive
design to identify and analyze the patterns
of Southern American English in the series
“True Detective”. The series was chosen
because it was set in Louisiana, and the
characters starring Matthew McConaughey
and Woody Harrelson have the Southern
dialect. The descriptive approach allows a
detailed phonetic analysis of the Southern
dialect within the context of the series. The
first episode, “The Long Bright Dark”, was
chosen as a representative sample because
all the episodes consistently represent the
dialect throughout the series.

The data collection began by locating the
series on the official website of HBO and
the script on the website of the music
encyclopedia Genius (Genius, n.d.; HBO,
n.d.). To ensure accuracy, the dialogues in
the episode and the script were checked
line-by-line. The identified Southern
American English features were noted
with the time stamps and transcription
in a table. The research focuses on the
Southern Vowel shift, specifically the merge
of /e/ and /1/ before nasal consonants,
monophthongization of /a1/, Southern
drawl, loss of postvocalic /r/, and consonant
reduction featured in the dialect. The table
in the appendix includes the features and
their examples.

FINDINGS

The table provides the results of the analysis
of Southern American dialect in the first
episode “The Long Bright Dark”. The table
was divided into 8 categories — “merger of
/el and /1/”, “monophthongization of /a1/”,
“Southern drawl”, “loss of postvocalic r”,

” “

“unstressed nasal sound /n/”, “dropping of
the plosive /d/”, “dropping of the fricative
/h/”, and “dropping of the fricative /6/".
Words that carry the features of the dialect
are highlighted in bold and italics in the

table for better understanding.
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SOUTHERN VOWEL SHIFT

Three sentences with the merger of /e/
and /1/ were found and comprise 3% of
the dialectical features in the episode. For
instance, in the sentence “Lotta guys leave
the job, cemetery within ten”, the word
“ten” was pronounced between /ten/ and /
tin/. Next, monophthongization of /a1/ was
produced more often in the episode and
count to 18%. The feature can be traced in
the following examples: “| tell myself | bear
witness” and “Your dime, boss”, where the
words /mar'self/ and /daim/ lost the glide
and were pronounced as [ma:self] and
[da:m]. The analysis further extends to the
Southern drawl, where only one example
was found in the episode and constitutes
1%. In the following sentence, “All that you
can spare for a canvas”, the verb /keen/
obtained a glide and the pronunciation
was near to [keaejon]. Finally, the loss of
postvocalic /r/ was more predominant in
the speech of characters and comprises
18%, as exemplified in the sentence “They
moved after” with [a:fta].

CONSONANT REDUCTION

The unstressed nasal sound /n/ appears
frequently in the speech in the episode
and counts for 31%. The characters
pronounced the ending /in/ as /in/, and
the feature is traced substantially in verbs
ending with -ing. For example, in the next
utterance “Today, what we’re into now, do
me a courtesy ok, I’'m not trying to convert
you”, the word “trying” was pronounced as
[trazn]. Moreover, the feature was identified
in nouns, such as in “This is, this is a real
thing” with “thing” articulated as [B1n].
Furthermore, the dropping of the plosive
/d/ constitutes 14%. It can be seen in the
utterances such as “Who found her?”, “And
the horns are deer antlers”, and “Check
around on our DB” with the words “found”,
‘and”, and “around” pronounced as [faun],
[en], [eraun], respectively. Next feature,
dropping of the fricative /h/ counts for 10%
and is predominant in the pronouns “him”,
“her”, and “here”. For instance, the utterance

“Not a print on her”, “You're gonna meet

L 13

him”, “I got a bad taste in my mouth right
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here” have the words “her”, “him”, and “here”
articulated as [3:r], [1m], and [ter]. Lastly, the
dropping of fricative /8/ was detected only
in the pronoun “them” and constitutes 6%.
Therefore, the sentences the word “them”
was pronounced as [em] in such sentences
as “Two of them” and “Keep them busy”.

In summary, these results suggest that
the above-mentioned features exist in the
modern speech of Southern Americans to
a certain extent.

DISCUSSION

The analysis demonstrated that the
speech of characters in the series “True
Detective” carries features of the Southern
American dialect. It is caused by the
geographical area because the series
was set in Louisiana state in the South of
the USA. As mentioned in the literature
review, the Southern dialect is distinct with
Southern Vowel Shift and reduction of /n/
and dropping of the phonemes /d/, /h/, and
/6/ (Labov, 1994; Shport & Herd, 2020;
Wulandari, 2018). This study found that
the features are still present in the speech;
however, some features are getting less
frequent, specifically the merger of /e/ and
/1/ and Southern drawl. The percentage
share of these two features is considerably
lower: merger — 3% and drawl — 1%. It can
align with the findings of Chung (2020)
and Shport and Herd (2020) who noted
that dialectical features were getting less
frequent in speech.

Another distinct feature found in the
analysis was monophthongization of /a1/
(18%) and the loss of postvocalic /r/ (18%),
which supports the findings of Bailey and
Bernstein (1989), Thomas (1989), and Wise
(1933). The current study reaffirms that
these features are still present in the modern
Southern American speech. Furthermore,
the frequent reduction of the nasal sound
Inl (31%) supports Wulandari’s (2018)
findings on the consonant decrease of the
speeches in the movies. The omission of
/d/, In/, and /8/ also aligns with Deputatova
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et al. (2019), further supporting that these are the features of Southern American English in
informal settings.

Another interesting finding is that the speech of the characters differed in accordance with
their geographical and social affiliation. When the main characters visited a suburban area,
they interacted with the local working class. Notably, the speech of the working class featured
dialectical characteristics stronger than in the speech of the main character, a detective in
the Louisiana State Police. Moreover, during official events, such as public speeches and
conferences, the speech was clear and carried almost no dialectical features. These results
support the idea of Shport and Herd (2020) that the Southern dialect is diverse and depends on
geographical and social factors. Nevertheless, it is possible that the results may not represent
the features on a wide scale across the Louisiana state, because the series consists mostly
of the speech of two male detectives from urban areas and only one episode was analysed.
Further research is needed to examine the speech of people of other geographical and social
groups for a better representation.

Overall, the findings indicate that dialectical features are present in speech, although some
might be dwindling in their frequency.

CONCLUSION

This study set out to determine if the Southern American dialect is undergoing linguistic
changes, specifically the loss of certain features in the modern context. According to the
existing literature, the Southern dialect has a unique feature Southern Vowel Shift. Labov
was one of the prominent researchers who investigated this phenomenon and examined the
characteristics such as the merger of the vowel phonemes /e/ and /1/, monophthongization of
/a1/, Southern drawl, and loss of postvocalic /r/. More recent research indicated the reduction
of /n/ and the dropping of the phonemes /d/, /h/, and /&/.

The analysis of dialectical features in the series “True Detective” identified that the merger of
/el and /1/ and Southern drawl are slowly disappearing from modern speech, supporting the
previous research findings on phonetic changes. Moreover, the results further confirmed that
the Southern dialect changes by geographical and social factors. Further research is needed
to explore how the Southern dialect changes across different social groups. In summary, this
study found that the merger of /e/ and /1/ and the Southern drawl are becoming less frequent
in modern speech and indicate the ongoing phonetical change of the dialect.
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AHaaTtna

JKyMbicka KaHafaTTaHy »>ka3bawa >oaHe aybidlia aygapMallbinapAablH  Kaciou
TYPaKTbIbIFbIHA, MOTMBAUMUSACBIHA XXaHe TuiMAainiriHe acep eTeTiH Herisri dakTop
6onbin Tabbinagbl. Ocbkl Takblpbin GOMbIHLLA SMAMPUKANbIK 3epTTeynepaiH KenTiriHe
KapamacTaH, anblHFaH ManiMeTTep reorpadusanblk, Kocibu >XoHe opaicHamarnbIK
Tacingep OorblHWA ap Typni 6onbin kanbin oTelp. Ocbl 84ebu wWonyaa aygapma
XeHe aybl3lla aygapma canacbliHOaFbl MamMaHAapAblH KyMbICblHA KaHaraTTaHyFa
apHanfaH 1999-2023 xbingap apanbifblHAa XapusnaHfaH OH anTbl dSMAVPUKanbIK
3epTTeynepain HaTuXenepi xuHaktanfad. LWWony iwki MoTMBauuMAnbIK acnekTinepai
(aBTOHOMMS, KOCIOM COMKECTIK, aMoLMOHanabl KaHaraTtTaHy), COHOan-aK CbIpTKbI
Xargarinapapl (TabblC AeHreni, )KYMbIC PEXUMI, TYTbIHYLLUbINIAPMEH 63apa apekeTTecy)
)KOHE [je TEXHOMOTUSAbIK 83repictep MeH kacioun kepiHOeyLwUinikke 6annaHbiCTbl CTPECC
dakToprapblH KamTuabl.Tin mMamMaHgapbl kebiHece >XyMbICTafbl TOyenci3gik neH
MoOMbIHAANy4aH na33at anatbiHbl aHbikTangbl. CoOHbIMEH kaTap, eHbek xaraarblHbIH,
TypaKCbI3ablfbl, TOMEH XXanakbl XeHe Ae MHCTUTYUMOHanablK KongayablH, acipece
punaHcepnep apacbiHga 6onmaybl kaHaraTTaHOayabliH Heridri cebenTtepi 6onbin
Tabbinagbl. bipkaTap 3epTTeynepae TeopusnbIK XoHe reorpadusanbik ONKbINbIKTap,
atan anTkaHga, KasakctaHgbl Koca anfaHga, NOCTKEHECTIK KeHICTIKKe KeTKinikci3
KeHin OeniHreHi aHbikTangbl.byn wony canapafbl Herisri Teopusnblk Tacingepai
capanan, e3ekTi Macenenepgai kepceTin, 6bonawak 3epTTey MeH Taxipubere 6afbIT
Oepegni.

TywiHpi ce3pep: ayAapMawbinapAblH XKYMbICKa KaHafFaTTaHybl, aybi3lla ayAapMalbinapabiy
an-aykaTbl, KacibuM Kymusenic, ayaapma MamaHAbIfbl, 3MOLMANbIK KaXy, ilWKi MOTMBaUUANbIK
chakTOpnap, CbIPTKbI Xarganunap, aaedu wony.
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AHHOTauus

YAoBNeTBOPEHHOCTL paboTon ABNAETCA KNoYeBbiM (HaKTOPOM, BAUSIOLMM Ha
NpodeccrMoHarnbHy0 YCTOMYMBOCTb, MOTMBAUMIO U 3(PEKTUBHOCTb MUCbMEHHbIX
N YCTHbIX MNepeBOAYMKOB. HecMoTpss Ha yBenu4yeHwe uyucna 3SMAMPUYEecKUX
nuccnefoBaHuii Mo 3TOW Teme, MOMyYeHHble OaHHble OCTalTCH Pas3pO3HEeHHbIMU
no reorpadu4eckomy, npodeccnoHanbHOMy NPU3HaKy U MO MeTOAO0NOrM4YecKuM
nogxogam. B gaHHoM nutepaTypHoM 0630pe 0600LLeHbl pe3ynbTaThl LWeCTHaAUaTh
AMMNUPUYECKUX UccnenoBaHui, onybnukosaHHbiX B nepuog ¢ 1999 no 2023 rog,
NOCBSILLEHHBIX YAOBNETBOPEHHOCTN paboTol cneuvanuctoB B obnactu nepesoaa
n yctHoro nepesopga. O630p oxBaTblBA€T Kak BHYTPEHHME MOTMBALMOHHbIE
acnekTbl  (aBTOHOMWS, npodeccMoHanbHas WMAEHTUYHOCTb, 3MOUMOHanbHOe
YAOBNETBOPEHUE), TaK M BHELUHWE YycnoBus (ypoBeHb AoxoAda, pexum paboThbl,
B3aMMOAEWNCTBME C 3aKaszumkamu), a TakXke CTpeccoBble (PakTopbl, CBA3aHHbIE
C TEXHOMOTMYECKUMM U3MEHEHUAMW W NPOECCUOHANBbHONW HEBUOUMOCTBIO.
O6GHapyxeHo, 4TO Haubonbluee yAOBMETBOPEHME CneuuanucTbl nonyyawT OoT
aBTOHOMWMW, MPU3HAHUSA U BOBMEYEHHOCTU B HA3bIKOBYIO AEATENbHOCTb. B TO xe
BPEMSI OCHOBHblE MPUYUHBI HEYOOBNETBOPEHHOCTUM CBSA3aHbl C HECTabunbHbIMU
YCNOBUSAMW TPYAA, HU3KOW ONnaToln U OTCYTCTBMEM UHCTUTYLIMOHANBHON NOAOEPXKKM,
ocobeHHOo cpeaun cpunaHcepoB. B psiae nccnenoBaHuii BoisiBIIEHbI TEOPETUYECKNE
n reorpadpuyeckme npobenbl, B YACTHOCTM, HEOOCTAaTOYHOE BHUMaHWE K
NMOCTCOBETCKOMY MPOCTPAHCTBY, BKNtoyas KasaxctaH. Hactoswmn o63op npeanaraet
cMcTeMaTM3aumio CyLecTBYHOLWMX NOAXOA0B, OCBELAeT OCHOBHble nNpobnembl v
0003Ha4aeT HanpaBneHus AanbHenWuX uccnegoBaHuii U NPaKTUYECKUX peLLeHnin

B 9TOl obnacTu.

KniouyeBble cnoBa: yAoOBNeTBOPEHHOCTbL MNepeBOAYMKOB pabGoTol, Gnarononyuve YCTHbIX
nepeBoAYMKOB, npodeccuoHanbHbIN cTpecc, npodeccus nepeBoAvYMKa, IMOLMOHaNbHOe
BbIropaHue, BHYyTPEHHSAS MOTUBaLIUA, BHELWHUE YCIOBUSA, 0630p nuTepaTtypbl.
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Abstract

Job satisfaction is a crucial factor influencing professional longevity, motivation, and
performance in the fields of translation and interpreting. While the number of empirical
studies on this topic has increased, findings remain dispersed across national, occu-
pational, and methodological contexts. This literature review synthesizes results from
sixteen empirical studies published between 1999 and 2023 that examine translators’
and interpreters’ job satisfaction. The review focuses on both intrinsic motivators (e.g.,
autonomy, identity, emotional fulfilment) and extrinsic conditions (e.g., income, work-
ing hours, client relationships), as well as emerging stressors related to technological
change and professional invisibility. The findings suggest that translators and interpret-
ers derive satisfaction primarily from professional autonomy, recognition, and mean-
ingful engagement with language work. Conversely, dissatisfaction is commonly linked
to structural instability, low compensation, and lack of institutional support, particularly
among freelancers. The review also identifies several theoretical and geographical
gaps in the existing literature, including limited coverage of post-Soviet contexts such
as Kazakhstan. Few studies explore longitudinal patterns or focus on the cumulative
emotional demands of the profession over time. This review contributes to the field by
mapping key conceptual approaches, identifying recurring challenges, and outlining
future directions for research, practice, and policy aimed at improving the well-being
and sustainability of language professionals.

Keywords: translator job satisfaction, interpreter well-being, occupational stress, translation pro-
fession, burnout, intrinsic motivators, extrinsic conditions, literature review.

INTRODUCTION

Job satisfaction (JS) is a vital area of
research, comprising factors that affect
employees’ emotional and professional
well-being. Translators and interpreters,
as unique professionals bridging linguistic,
cultural, and organizational gaps, are
faced with distinct challenges and rewards.
This article is an endeavour to synthesize
findings from a range of studies to explore
the factors influencing JS among translators
and interpreters worldwide and the reasons
why these specialists stay in their vocation,
with an additional focus on those working in
Kazakhstan. The review commences with
an outline of the main theories employed
by the researchers active in this field; then,
it proceeds with an attempt to analyze the
scientific work performed in the realm of
investigating JS among translators and/
or interpreters internationally, principally
during the 2000s, with the greater part of the
studies emerging in 2010s. In conclusion, |
tried to summarize the state of affairs in this
domain in the Kazakh academic setting.

THEORETICAL FOUNDATIONS OF JOB
SATISFACTION

JS, defined by Locke (1976) as a
‘pleasurable emotional state resulting
from the appraisal of one’s job or job
experiences,” has been extensively studied
across various disciplines. In order to
enhance the understanding of the research
present in this sphere, exploration of the
theories underpinning this research would
be beneficial.

The first two somewhat similar foundational
models for job-satisfaction research under
review are Herzberg’s Two-Factor Theory
(Herzbergetal., 1959) and the Job Demands-
Resources (JD-R) model (Demerouti et
al,, 2001) created by Arnold Bakker and
Evangelia Demerouti in the early 2000s.
Although both of them are widely used in
organizational psychology to explore the
construct of employee well-being, JS, and
performance, there is a clear difference
between them. The former distinguishes
between motivators (intrinsic factors that
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increase satisfaction, e.g., achievement,
recognition) and hygiene factors (extrinsic
factors that prevent dissatisfaction, e.g.,
salary, policies) and views satisfaction and
dissatisfaction as separate dimensions
rather than opposites and emphasizes
job content (motivators) and job context
(hygiene factors) in determining satisfaction.
The latter, the JD-R model, focuses on the
balance between job demands (physical,
psychological, or emotional effort required)
and job resources (aspects that help
achieve work goals or reduce demands,
e.g., autonomy and support); it explains
burnout (when demands exceed resources)
and engagement (when resources are high),
and is dynamic: showing how demands
and resources interact over time to impact
well-being and performance. Herzberg's
theory is practical for identifying job design
changes to increase satisfaction, and is
best for analyzing satisfaction through
specific intrinsic and extrinsic factors, while
the JD-R model focuses on both negative
outcomes (burnout, disengagement) and
positive outcomes (engagement, thriving),
and is ideal for dynamic, complex work
environments, where demands and
resources fluctuate.

Yet another theoretical framework utilized by
researchers in the field of JS is the theory of
French sociologist Pierre Bourdieu (1986),
who introduced a theory of capital as a
multidimensional concept that goes beyond
economic wealth. He identified four main
types of capital: 1) economic capital, tangible
assets like money, property, and financial
resources; 2) cultural capital, non-material
assets, such as education, skills, tastes,
and knowledge that provide social mobility;
3) social capital: networks and relationships
that provide resources, support, and
influence; 4) symbolic capital, recognition,
prestige, and social status (often tied to
the other three forms of capital). Bourdieu
argued that these forms of capital operate
within fields (structured social spaces like
workplaces or industries) where individuals
compete for power and resources. The
accumulation and conversion of capital



influence social positioning and success.

Herzberg's and Bourdieu’s frameworks
complement each other in capturing
the nuanced dimensions of translators’
JS. While Herzberg's theory effectively
categorizes the sources of satisfaction and
dissatisfaction, Bourdieu’s theory provides
a sociocultural lens to understand how
external factors like professional recognition
and societal value influence well-being. For
example, intrinsic motivators like pride and
task variety, discussed in Herzberg’s model,
are amplified by cultural and social capital,
as seen in the Bourdieusian framework.

Translators’ unique work environments
demand a tailored examination of these
frameworks, considering autonomy,
linguistic  creativity, and technological
influences (Ruokonen et al., 2020; Andrade
& Westover, 2019).

As it might be concluded from JS studies
across professions, Translation/Interpreting
is not among those topping the list of
professions with the highest satisfaction
index (Andrade & Westover, 2019). At the
same time, research focused on translators’/
interpreters’ JS and well-being has shown
virtually universal above-average JS among
these professionals, despite many negatively
assessed variables thereof (Bednarova-
Gibova & Mados, 2019; Courtney & Phelan,
2019; Dam & Zethsen, 2016; de Jong, 1999;
Heino, 2020; Piecychna, 2019; Rodriguez-
Castro, 2015; Ruokonen et al., 2020).

METHODOLOGY

This literature review employed a narrative
synthesis approach to examine recent
empirical studies on job satisfaction
among translators and interpreters. The
goal was to identify common themes,
theoretical frameworks, and methodological
approaches used in the field.

The selection process focused on peer-
reviewed empirical studies published
between 1999 and 2023, sourced from
databases such as JSTOR, Scopus, and
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Google Scholar using keywords including
translator job satisfaction, interpreter well-
being, occupational stress, and career
motivation in translation. Studies were
included if they (1) provided original
empirical data, (2) addressed psychological,
structural, or motivational aspects of the
profession, and (3) were written in English.
A total of 16 primary articles were included
in the final analysis.

The selected studies span diverse national
contexts (e.g., Slovakia, Ireland, Finland,
China) and cover a range of translator
profiles, including freelance, institutional,
sworn, and literary translators. Each article
was coded manually for key constructs
such as job satisfaction drivers, stressors,
professional identity, and perceptions of
change, using an open reading strategy
guided by the review objective.

Further, different aspects of translators’/
interpreters’ JS are viewed in detail, as
presented in the scientific research within
the period mentioned above.

RESULTS

INTRINSIC FACTORS

Intrinsic JS often stems from translators’
engagement with challenging, meaningful
tasks. Dam and Zethsen (2016) from
Aarhus  University, Denmark,  who
qualitatively researched the narratives
of 15 Danish agency translators with an
average of 13 years of experience, noted
that translators value the intellectual
stimulation and creativity inherent in their
work, while Liu (2013) from the Chinese
Beijing Foreign Studies University, whose
study included both quantitative analysis
using questionnaires, including visibility and
happiness indices, and qualitative insights,
and covered a sample of 193 Chinese
translators from Greater China, identified
pride in producing high-quality translations
as a key driver of satisfaction. Similarly,
Finland-based Ruokonen (Ruokonen et
al.,, 2020), who undertook a study utilizing
mixed methods: surveys (2012, 2014)

and interviews (2013), and whose sample
comprised 138 translators (2012), 450
translators (2014), and 16 government
translators (2013), emphasizes the role of
autonomy in enhancing JS. This type of
factor appears to have the most significant
influence on the level of JS in the Translation/
Interpreting domain, as the participants
tended to stay in the profession even when
they demonstrated low satisfaction with
the extrinsic factors (de Jong, 1999; Heino,
2020; Piecychna, 2019; Ruokonen et al.,
2020).

EXTRINSIC FACTORS

Pay, job security, and working conditions
remain significant extrinsic factors. Courtney
and Phelan (2019) from Dublin City
University, Ireland, who aimed to explore
self-perceived occupational stress and
job satisfaction levels among professional
translators, and whose sample included
474 translators from the UK and Ireland,
reported disparities in satisfaction between
freelance and in-house translators, with
freelancers often facing financial insecurity.
Conversely, in-house translators may enjoy
better job stability but report frustration with
their visibility due to the rigid organizational
structures, as shown by the Slovakian
researchers Bednarova-Gibova & Mados
from the University of PreSov (Bednarova-
Gibova & Mados, 2019) in their investigation
of work-related happiness among sworn
(83) and institutional (32) translators, aiming
to investigate work-related happiness
among translators in Slovakia.

INTERPERSONAL AND SOCIETAL FAC-
TORS

Relationships with colleagues and clients
significantly impact satisfaction. Koskinen
(2009) highlighted the value of feedback
and institutional support, while Liu (2013)
linked frequent client interactions to higher
satisfaction levels. Societal perceptions
of translators’ roles also influence JS. For
instance, Polish sworn translators expressed
pride in their societal contributions despite
concerns about workload and recognition
(Piecychna, 2019). This was one of
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the findings of this Polish researcher’s
study, aiming to examine the level of job
satisfaction among Polish sworn translators
and understand the factors influencing their
attitudes. The sample of the study was 73
sworn translators (Polish-English language
pairs), with the majority being women (74%)
and middle-aged professionals.

CHALLENGES IMPACTING JOB SATISFAC-
TION

Stress and burnout

High workloads and tight deadlines are
pervasive stressors. Ehrensberger-Dow
et al. (2016) identified cognitive and
organizational ergonomic issues, such as
inadequate software tools, as contributors
to stress. The purpose of their study was
to investigate the ergonomic conditions of
professional translators globally, focusing
on physical, cognitive, and organizational
ergonomics. To this end, they employed
a quantitative survey in six languages,
distributed online to professional
translators worldwide. The participant
pool incorporated a variety of translators
(1,850 translators from nearly 50 countries),
including freelancers, institutional, and
commercial translators. However, some
translators find positive aspects in working
under pressure, viewing it as a motivational
challenge (Courtney & Phelan, 2019).

Cooper, Davies, and Tung (1982), affiliated
with the University of Manchester Institute
of Science and Technology, earlier
conducted one of the first large-scale
empirical investigations into job stress
among conference interpreters. Their
study combined qualitative and quantitative
methods, beginning with 33 in-depth
interviews and five-day stress diaries in
Strasbourg, Brussels, and Geneva. These
exploratory findings informed the design of
a comprehensive 14-page questionnaire
that was distributed to all members of
the AIIC (International Association of
Conference Interpreters) who worked with
English. Out of 1,400 questionnaires sent,
826 were returned and analyzed, providing
a robust dataset for examining the physical,



organizational, interpersonal, and personal
stressors affecting interpreter well-being.

Ambiguity and emotional intelligence

Tolerance of ambiguity and emotional
intelligence play nuanced roles. Hubscher-
Davidson (2018) found a weak correlation
between ambiguity tolerance and JS but
highlighted the importance of emotional
intelligence in  managing stress and
enhancing interpersonal relationships.
The author of this research is a scholar
in Translation Studies from the Open
University, United Kingdom, with a focus
on the psychological aspects of translation.
In her study, intended to examine the
relationship between tolerance of ambiguity
(TA), emotional intelligence (El), and job
satisfaction among professional translators,
she studied a sample of 85 professional
translators (62 women, 23 men), majority
self-employed, mostly English-speaking,
through an online survey using psychometric
scales for TA, El, and job satisfaction. She
found that tolerance of ambiguity is positively
correlated with El, particularly self-control,
stress management, and adaptability.
However, tolerance of ambiguity does not
significantly correlate with job satisfaction.
The theoretical basis for the study was the
Emotional Intelligence Theory (Goleman,
D., 1995).

IMPACT OF TECHNOLOGY

Technology’s dual impact on JS is widely
acknowledged. While translation memory
tools enhance productivity, they can also
lead to monotonous tasks and “boreout”
(Ehrensberger-Dow & Massey, 2019).
Translators’ adaptability to technological
advancements significantly affects their
satisfaction. In the times when Al translation
and remote interpreting have gained
momentum, further study of the impact of
these newest trends on translators’ and
interpreters’ JS could be highly relevant.

REGIONAL AND CULTURAL PERSPEC-
TIVES

Finnish and Slovak translators
Studies on Finnish and Slovak translators
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reveal differing experiences based on work
environments. Finnish translators often
benefit from strong institutional support
and job-crafting opportunities (Ruokonen,
2020). Conversely, Slovak literary
translators face financial insecurity but find
satisfaction in the creative aspects of their
work (Bednarova-Gibova, 2020).

KAZAKHSTAN’S CONTEXT

While limited research exists on translators
in Kazakhstan, parallels can be drawn from
global trends. Economic factors, such as
fluctuating currency values and demand
for multilingual expertise, likely shape JS
in this region. Further localized research is
essential to provide actionable insights.

COMPARATIVE INSIGHTS ACROSS PRO-
FESSIONS

Global studies (Andrade & Westover, 2020)
highlight that professional autonomy and
meaningful work consistently contribute to
high satisfaction levels across occupational
categories. Translators, similar  to
academics and creative professionals,
derive satisfaction from intrinsic rewards
but remain vulnerable to stress and under-
recognition.

DISCUSSION

The reviewed literature reveals both
convergence and divergence in the factors
shaping translator and interpreter job
satisfaction across different professional and
national contexts. Common to most studies
is the finding that autonomy, recognition,
and professional growth play a greater
role in job satisfaction than income alone
(Rodriguez-Castro, 2016; Dam, 2016; Liu,
2013). However, the degree to which these
factors are accessible varies significantly.
For example, literary translators in Finland
(Ruokonen, 2020) express high symbolic
commitment to their work, while Polish
sworn translators (Piecychna, 2019) report
frustration with rigid institutional constraints.

A recurrent gap in the literature is the
underrepresentation of translators from
post-Soviet or Central Asian contexts,

despite the fact that these regions often
face rapidly shifting linguistic and political
landscapes. While job satisfaction studies
from Western Europe emphasize emotional
self-fulfillment and ergonomic environments,
others (e.g., Liu, 2013; Martikainen, 2018)
draw attention to structural insecurity and
workload intensity.

Notably, few studies deeply explore the
impact of Al, automation, and post-editing,
despite their increasing influence on
translator workflows and identity. Similarly,
freelancers’ experiences dominate the
field, while in-house translators, especially
those in non-academic institutions or hybrid
language roles, remain underexamined.

Finally, many reviewed articles tend to treat
satisfaction as a static metric. Longitudinal
or life-course studies are rare, leaving open
questions about how satisfaction evolves
through career stages or in response to
socio-economic shocks.

CONCLUSION

This review reveals that translator and
interpreter satisfaction depends not only
on income and working conditions, but also
on autonomy, recognition, and long-term
professional growth. Employers should
ensure fair contracts and transparent
feedback structures. Freelancers benefit
from  community-building and  skills
development, especially in response to
automation.  Professional associations
could play a vital role in advocacy and wage
standards. Educators are encouraged to
address emotional and entrepreneurial
preparedness in training programs.
Policymakers must acknowledge translators
and interpreters as essential cultural
workers deserving of legal and institutional
support.

Translators’ JS is determined by a
complex relationship of intrinsic, extrinsic,
interpersonal, and societal factors.
While many translators find fulfillment
in the intellectual and creative aspects
of their work, challenges such as

stress, financial insecurity, and under-
recognition persist. Addressing these
issues requires collaborative efforts from
employers, professional associations, and
policymakers. Existing studies often focus
exclusively on freelancers or in-house
translators without providing a comparative
analysis of the two groups. Additionally, the
role of translation technologies (e.g., CAT
tools, machine translation, Al translation,
remote interpreting) and their influence on
job satisfaction is often overlooked or only
superficially addressed. Further research
on these aspects is essential to deepen
our understanding and develop targeted
interventions. Finally, while there is a diverse
range of studies exploring the many-sided
nature of job satisfaction in the Western
world, namely the European countries,
there is limited empirical research on job
satisfaction and professional challenges
faced by translators and interpreters
in Central Asia, including Kazakhstan.
Since the Translation Studies discipline
is in the curricula of many top universities
in Kazakhstan, an investigation of the
perception and status of job satisfaction,
and the factors impacting it against our
socio-economic conditions, is seen as
particularly beneficial for the local setting.
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AHgaTtna

bynmakana2021-2024 xbingap apanbifbiHga KasakcTtaH MeH Peceinpe3ngeHTTEPIHIH,
pecMn xongaynapblHgarbl MeTadpopanapAbl OpbIiC TifliHEH afbIfWbIH - TifiHE
aygapy KesiHOe KomnpaHblniFaH apTypri CTUINCTUKANbIK JXOHEe TNUHIBUCTUKAMbIK
cTpaterusinapgbl  KapacTblpbin  3epTTengi.  OunnomatusnblK — OUCKYPCTbIH
pUTOPUKanbIK XXaHe MOeOoNornanblK epekwenikTepi adceiHga Metadopanap ynTTblK
KOHTEKCTi cunartTan, engid, )ahaHablk kabblnaaHyblH KanbinTacTblpaTblH MaHbI3abl
3N1eMEHT pPeTiHAE KbI3MET aTkapaabl.

3epTTey MeTadopanapgbl aHbikTay npouegypacbiHa (MIP) xeHe Hblomapk
neH WeddHep ycbiHFaH MeTadopanapbl aygapma cTpaTervsnapbiHa cyneHe
OTbIpbIN, NPE3NOEHTTIK XongaynapablH aygapbifFad KopnycblH Tanganabl. 3eptrey
HOTWXKenepi eH Xu1i KoNgaHbINaTbliH CTpaTernst MetacdopaHbl cakTay eKeHiH KepCeTTi.
Ocipece KasakcTanablk guckypcTa meTadopanblk TyTacTbIKTblH CakTanyblHa MaH
Gepineni. Pecennik maTiHOepae Ae cakray cTpaTernsacbl 6acbiv GonfaHbIMEH,
KasakcTanablKk OUCKYpCNEeH canbiCTbipFaHga, Metadopanapibl anvacTbIpy XeHe
HakTbInay (sSkcnnukauus) kui kesgecepdi. byn e3 keseriHoe MaOeHU XoHe casicu
Benimgeny, coHaan-ak naeonorusanblk karita MaH 6epyai kepceTteai.

3epTTeyaiH fbinblMM  XKaHanblfbl — KasakctaH MeH PecenpiH npesvaeHTTik
xongaynapbl asfcbiHOa MeTadopanapibl aygapy cTpaTerusinapbiH anfaw pet
canbiCTbipManbl Typae keweHai Tangaybl. byn xXymbiC gunnomaTusanbik canagarbl
MeTadopaHbl ayaapyablH epekLllenikTepiH TepeHipek TyCiHyre MyMKiHA K 6epefi xoHe
casicu UCKYPCTbl MaeHuMeTaparnblK KEHICTIKTe KanbinTacTblpyaasbl aygapMallblHbIH,
MaHbI3bl peniH anksiHganabl.

Kint ce3pep: meTtachopanap, metachopanappbl aygapy cTpaterusinapbl, npe3naeHTTikkongaynap,
casicaT, AUNNoMaTUANbIK ANCKYPC
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AHHOTauumA

B naHHoOV cTaTbe paccMaTpuBaroTCs pasnmyHble CTUNINCTUYECKNE U MTUHTBUCTUYECKME
cTparteruu, ucnonb3yemble Npu nepeBoge Metadop € PyCCKOro A3blka Ha aHrNMKCKNIA
B odmumanbHbiX Npe3vaeHTCcknx obpalleHusax KasaxctaHa u Poccum 3a nepuon
2021-2024 ropoB. B pamkax puTopuYeckMx U WAEOSIOrMYECKMX OCOBEHHOCTeN
OnnnomaTMyeckoro Auckypca MeTadopbl BbICTYNalT KAYEBbIM CPeaCTBOM,
MO3BOMSIOWMM OMUCaTb HaUMOHaNbHbIA KOHTEKCT M dopmMupoBaTb rrnobanbHoe
BOCMpudATmHe.

WccnepoBaHne 6bino nNpoBedeHO Ha OCHOBe Mpoueaypbl  MAaeHTudurkaummn
meTtadgop (MIP) n onupaetca Ha cTpaterun nepeBoga metadop, NPeanoXeHHble
Hbtomapkom un LWeddpHep. PesynbtaThl NokasbiBakT, YTO CTpaTerusi CoXpaHeHus
aBngeTca Havbonee pacnpocTpaHeHHOM, OCOBEHHO B Ka3axCTaHCKMX TeKCTax,
roe metadhopuyeckas LLEeNOCTHOCTb COXpaHseTcs B 6GonblwMHCTBE cny4vaeB. B
pOCCUMCKUX OOpalleHnax Takxe npeobnajaeT cTpaTerusi COXpaHeHusl, OogHaKo
HabnogaetTca 3HauuTenbHO OoOMblue MPUMMEPOB 3aMeHbl WM IKCNnMKauum no
CPaBHEHMIO C KA3aXCTAHCKUM OUCKYPCOM, YTO OTpaxaeT KynbTYpPHYIO aganTtauuio u
NOeonorn4eckoe nepeocMbiCrieHme.

HayyHas HoBM3Ha paboThbl 3aknyaeTcs B NPOBEAEHMM MEPBOr0 CPaBHUTENBHOIO
aHanmsa nepeBoga MeTadop B KasaxctaHckux m PoccuicKnx npes3angeHCTKUX
nocnaHuax. onyyeHHble AaHHble cnocobceTByOT Gonee rnyboKoOMy MOHMMaHMIo
ocobeHHoCTel nepeBoga MetTadop B AUNIIOMAaTUYECKOM KOHTEKCTE U NOAYEPKMBAIOT
BaXXHOCTb pOSiv rnepesoaymka B hOPMUPOBAHUN N UHTepnpeTauumn normMTUYEeCcKoro
OnCKypca B MEXKYNbTYPHOW NepcnekTuse.

KnioueBble crioBa: meTadopbl, cTpaTerum nepesoga MeTtadop, AUNIOMaTUYECKUA AUCKYpC,
npe3naeHTCKMe NoCcnaHus, CpaBHUTENbHbIN aHanus.
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Abstract

This research paper examines various stylistic and linguistic strategies related to the
translation of metaphors from Russian into English in the context of official speeches
of the presidents of Kazakhstan and Russia in the period from 2021 to 2024. Within the
rhetorical and ideological features of diplomatic discourse, metaphors serve as a key
element for articulating national contexts and shaping global perceptions. This study
applies the Metaphor Identification Procedure (MIP) and relies on metaphor translation
strategies developed by Newmark and Schéaffner to analyze a corpus of translated
presidential addresses.

The results revealed that retention is the most frequently used strategy, particularly in
Kazakhstani texts, where the metaphorical integrity is preserved. While the retention
strategy is prevalent in Russian diplomatic discourse, metaphors demonstrate a sig-
nificantly higher occurrence of substitution and explicitation compared to Kazakhstani
discourse, reflecting cultural and political adaptation and ideological reinterpretation.

The novelty of this work lies in its comparative analysis of metaphor translation in
Kazakhstani and Russian presidential addresses, which was previously an underex-
plored topic. The study contributes to a deeper understanding of metaphor translation
in diplomacy and highlights the translator’s crucial role in shaping and framing political
discourse across various cultures.

Keywords: metaphors, metaphor translation strategies, diplomatic discourse, presidential ad-
dresses, comparative analysis.

INTRODUCTION

Metaphors in political and diplomatic
discourse are not just rhetorical or
decorative devices, but they also shape
public perception and reflect national
ideology (Charteris-Black, 2011; Reisigl
& Wodak, 2009). They act as a powerful
rhetorical tool in diplomatic communication.
According to Charteris-Black (2011), they
simplify abstract concepts, evoke an
emotional response in the audience, and
help present complex social and national
issues in a clear and persuasive manner.
As Reisigl and Wodak (2009) note, the role
of metaphor is especially noticeable in such
genres of high-level political speech as
presidential addresses, which perform not
only an informational but also a persuasive
function, contributing to the formation of
national identity.

In the post-Soviet space, Kazakhstan and
Russia are two separate but historically
and linguistically linked countries where
presidential  speeches  remain key
instruments of political discourse and
foreign policy positioning. In Kazakhstan,
programs such as the Kazakhstan 2050
Strategy and the Trilingualism Policy
emphasize the importance of multilingual
political communication, primarily in Kazakh,
Russian, and English. The goalis to enhance
the country’s global competitiveness by
promoting proficiency in Kazakh as the
official language, Russian as the language
of interethnic communication, and English
as the language of international integration,
according to the Ministry of Education and
Science of the Republic of Kazakhstan
(2016). Therefore, official policy documents,
including presidential addresses to the
nation, are regularly translated into English
for international audiences.

In Russia, the president’s annual addresses
to the Federal Assembly are key political
speeches that articulate domestic priorities
and a foreign policy vision. These texts are
also translated into English and published
on official platforms, reflecting Russia’s
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desire to disseminate its political ideas to
an international audience. In particular, the
speeches of the president of the Russian
Federation often use metaphors that
emphasize the dynamic, sometimes decisive
nature of the country’s political course.
Despite the fact that both Kazakhstani and
Russian presidential speeches are written
in Russian, the rhetorical strategies and
communicative goals can differ significantly
due to differences in national ideologies,
diplomatic priorities, and approaches to
state-building. Thus, the symbolic and
strategic importance of metaphors in
presidential speeches and their translation
into English presents not only linguistic but
also cultural and ideological difficulties.
According to Schaffner (2004) and Newmark
(1988), translating political metaphors
requires careful consideration of semantic
shifts, cultural frameworks, and pragmatic
implications that can often lead to loss of
meaning, distortion, or recontextualization.
Despite the growing scholarly interest in
metaphor and its translation, there is a
significant gap in comparative research
on how metaphors are conveyed in the
diplomatic discourse of Kazakh and Russian
presidential speeches, especially in terms
of strategies used, shifts in meaning, and
cross-cultural interpretation.

STATEMENT OF THE PROBLEM

Metaphors are a powerful rhetorical tool in
diplomatic and political discourse, allowing
leaders to articulate complex concepts,
evoke emotional responses, and shape
dominant national narratives. Translating
such texts, especially those of high
importance, such as presidential addresses,
faces significant challenges due to cultural,
ideological, and linguistic nuances.

However, the majority of extant research on
metaphor translation is somewhat isolated,
as it focuses on monocultural features.
For instance, ideological and military
metaphors predominate in Russian political
discourse (Junhui, 2018; Liu & Huang,
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2022). However, within the framework of
Kazakhstan, there is a lack of research in
this field. As asserted by Aizhan et al. (2021),
the translation of metaphors in political
discourse remains an area of research
that has been inadequately explored
in  Kazakhstan, necessitating further
systematic investigation. A major problem
is the absence of research examining the
differences between Kazakhstani and
Russian diplomatic and political discourse.
This deficit hinders our understanding of
the metaphorical implications in these texts
and the ways in which ideologies may exert
linguistic influence on the development of
metaphors. Furthermore, the problem is
compounded by the fact that, as Schaffner
(2004) and Newmark (1988) declared, the
process of translating metaphors is often
excluded or circumvented due to the inherent
complexity of the task, which can lead to
misinterpretation of the original message.
The present study addresses a significant
gap in contemporary research, namely the
lack of studies examining and comparing
strategies of metaphor reinterpretation in
Kazakh and Russian presidential speeches.
It is difficult to comprehend the norms of
translation and ideological frameworks used
in the international projection of political
discourse in the post-Soviet space without
such a comparison.

PURPOSE OF THE STUDY

The present study aims to investigate how
metaphors are translated from Russian into
English in the context of official presidential
addresses from Kazakhstan and Russia.
First, it seeks to identify and examine the
translation strategies used for metaphors
within official Russian-English translations.
Second, the study aims to analyze the
conceptual and contextual inconsistencies
that may arise during the process of
metaphor translation. Lastly, it endeavors to
compare the metaphor translation strategies
employed in presidential addresses
originally delivered in Kazakh and Russian.
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SIGNIFICANCE OF THE STUDY

This research is significant both practically
and theoretically. It addresses the lack of
cross-cultural translation studies in the
post-Soviet space. Despite a shared history
and language, Kazakhstan and Russia
differ in terms of ideology and foreign policy.
The presidential addresses in both states
not only inform the public but also shape
national identity and global image, making
the translation of metaphors into English
a crucial factor. Metaphors are not just
stylistic tools; they reflect political priorities
and influence how international audiences
perceive a country’s stance (Schaffner,
2004; Musolff, 2016). This research fills the
gap and facilitates progress in the fields of
linguistics and translation.

LITERATURE REVIEW

The conceptualization and perception of
the metaphor have changed significantly
over time. Such classical views, in particular
Aristotle’s, regarded the metaphor as a
decorative linguistic device used to enhance
expression and make language vivid and
persuasive (Aristotle, 2017; Aristotle &
Kennedy, 2006). According to the Merriam-
Webster dictionary (n.d.), a metaphor is
described as a form of speech that relates
to one object or concept and applies to
another to underline their similarity or
analogy. Davidson (1978) argues that
metaphors, as opposed to the conventional
and traditional views of metaphor, do not
have a unique semantic meaning different
from literal interpretation. Lakoff and
Johnson (1980) claim that metaphors are
not just linguistic or decorative devices, but
they are fundamental cognitive structures
that shape perception and the view on the
world. This confirms that while metaphors
have traditionally been seen as a form of
speech used primarily for rhetoric, modern
research highlights their fundamental role
in human thought and language. According
to Lakoff and Johnson (1980), our abstract
concepts, such as time, love or ideas are
difficult to understand directly, so they are

structured by metaphors based on familiar,
concrete physical and social experiences.

According to Dickins (2005), metaphors
function by transferring meaning from the
source domain, that is, from a particular or
physical one, to the target domain or, more
simply, toan abstract one. This complements
the underlying theory of Lakoff and Johnson
(1980) that metaphors are cognitive tools
for understanding abstract concepts.

Although these theories emphasize the
cognitive dimensions of metaphor, recent
studies also highlight the role of culture in
shaping metaphorical thinking and usage.
Recent research challenges traditional
views by emphasizing the contextual and
dynamic nature of the metaphor. Metaphors
are multifaceted in nature, and their
contextual application varies due to different
factors. According to Prandi and Rossi
(2022), metaphors are dynamic constructs
that depend on linguistic, cognitive, and
cultural elements. Similarly, Siman and
Sampaio (2023) consider the metaphor
as a multidimensional phenomenon that
has emotional and persuasive power and
that is always adapted according to the
communicative goals and expectations of
the audience.

As described above, metaphors are complex
linguistic and cognitive phenomena that can
also be interpreted according to various
cultural contexts. The next section covers
the functional roles that metaphors play in
political and diplomatic discourse.

FUNCTION OF METAPHOR IN POLITICAL
AND DIPLOMATIC DISCOURSE

In political and diplomatic discourse,
metaphors serve as tools for various
strategic and critical purposes. Such topics
may relate to national security, political
reforms and transformations, economic and
social issues, and international relations.
Therefore, metaphors play a key role in
political and diplomatic discourse.

The fairly widespread use of metaphors in
this field can most certainly be attributed
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to their ability to conceptualize complex
abstract ideas and topics, conveying them
clearly to the audience and influencing their
perception. Of course, the fundamental
explanation for this function was provided
by Lakoff and Johnson (1980), who argue
that conceptual metaphors structure our
perception and understanding of abstract
concepts. According to Charteris-Black
(2011), metaphors are used to pose
complex questions and serve to influence
and control public perception in the context
of social and political aspects. Boeynaems
et al. (2017), in their study, found that
metaphors have an impact on people’s
perceptions, political opinions, and beliefs,
but it is also worth considering the context
and type of metaphor, as two different
approaches were taken to study metaphors.
These findings suggest that metaphors do
influence audience perceptions, but that
factors such as context, type of metaphor,
and possibly cultural differences should be
taken into account.

Liu and Wang (2020) state that metaphors
can be used as powerful tools to express
judgment and express a critical stance
in diplomatic discourse. In their study,
they found that Chinese diplomats, using
offensive metaphors related to animal or
personality characteristics, can express
strong judgment, reflect geopolitical
realities, and seek to influence international
attitudes and public perceptions. This means
that metaphors play an important role in
conveying ideology and are not always
used to form a positive context. Metaphors
can be aggressively used to criticize and
condemn in a diplomatic context, which can
demonstrate assertiveness and challenge.

In addition, metaphors can be strategically
used to express national unity and influence
society by justifying political action.
Vestermark (2007) states that American
presidents, in opening addresses, using
metaphorical personification, sought to
make abstract political concepts more
understandable and emotionally resonant to
increase public engagement. Considering
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the Russian context, metaphors function
as means of persuasion and often reflect
ideological and political positions. According
to the studied data, Russian political and
diplomatic discourse includes metaphors
used to build and strengthen social
identity, seek to justify a political position,
and legitimize policy choices in matters
of diplomatic confrontations (Almass &
Hussain, 2021; Anderson, 2001; Balashova,
2022; Mammadov, 2010).

In fact, metaphors are not just a decorative
phenomenon but serve to shape the
perception and persuasion of the audience,
express political positions, and manage and
regulate international relations in diplomatic
and political discourse.

METAPHOR TRANSLATION

Considering the versatile function of
metaphors, the translation of metaphors is a
serious process, as simply replacing a word
in the source language with an equivalent
in the TL cannot convey the full semantic
and pragmatic essence of the metaphor in
the original. According to Schaffner (2004),
since metaphors in political texts often
convey complex ideas, their translation in
this discourse is a complex process that
requires a cognitive approach. Schaffner
(2004) also points out that diplomatic
communication is significantly dependent
on effective translation. Metaphors in such
texts serve to convey complex ideas and
messages, express national identity, and
influence the audience. That is, metaphors
shape perceptions of policy and ideology;
hence, accurately translating metaphors
and preserving their meaning is of key
importance, and improper translation can
lead to undesirable consequences.

Some studies note that many metaphors
do not have a direct equivalent in the TL,
which may lead to difficulties in translating
the metaphor, due to which meaning and
expressiveness may be lost (Aizhan et al.,
2021; Musaad, 2022; Zoubi & Kanakri,
2020). In addition, these studies note
that political texts often use innovative or
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customized metaphors that are difficult to
interpret accurately; thus, careful selection
of metaphor translation strategies is
necessary.

As far as strategies for translating metaphors
are concerned, it is worth paying special
attention to this vast topic. Van den Broeck
(1981) was one of the first to propose
systematic  strategies for translating
metaphors, such as the reproduction of the
same image in the TL, replacement by a TL
metaphor with a similar meaning, conversion
of the metaphor into a non-metaphorical
expression, and deletion of the metaphor
if it is untranslatable or redundant. This
model presents a pragmatic approach and
also emphasizes the importance of cultural
compatibility and expectations of the target
audience. According to Aizhan et al. (2021),
some metaphors are untranslatable when
there is no semantic equivalent in the TL
or when there is no conceptual weight in
the literal translation. Aizhan et al. (2021),
in their study, relied on Newmark’s (1988)
seven metaphor translation strategies and
demonstrated their practical application. In
addition, according to their findings, cultural
competence and contextual understanding
are more crucial to the choice of strategies,
although Newmark’s strategies carry a
useful framework. Turning in detail to
strategies, Newmark (1988) proposed one
of the most commonly used classifications
of translating metaphors, such as 1)
reproducing the same image in the TL,
2) replacing the image with a culturally
appropriate equivalent, 3) translating the
metaphor by simile, retaining the image,
4) simile plus sense, 5) converting the
metaphor to sense, 6) deletion, and 7)
reproducing the metaphor along with its
sense. Moreover, Newmark (1988) argues
that by using these metaphor translation
strategies, translators have flexible options
for preserving meaning. This is a significant
aspect of these strategies because, in
diplomatic discourse, metaphorical meaning
is often ideologically charged, where it is
important to navigate within cultural and
cognitive nuances.

Newmark (1988) focused more on practical,
text-linguistically oriented strategies, while
Schaffner (2004) offers a more cognitive
and functional perspective. Schaffner
(2004) proposes only three main strategies
for translating metaphors, such as 1)
metaphor to metaphor (same or adapted
metaphor in the TL), 2) metaphor to sense,
and 3) metaphor to simile or other rhetorical
transformation. It is worth noting that these
strategies relate to earlier strategies as
exemplified by Newmark (1988) but are also
complemented by cultural and pragmatic
analysis within a critical perspective.

Based on traditional taxonomies, Prandi
(2017) presents a cognitive-pragmatic
model, emphasizing the need for contextual
analysis. He categorizes metaphors into
traditional and conflict metaphors that are
relevant to political texts. This approach
complements the above strategies and
emphasizes pragmatic sensitivity and adds
cognitive depth.

Different studies build on the above
strategies and adapt them to their topics.
The strategies proposed by Newmark
(1988) and Schéaffner (2004) are mostly
applied, as seen in the studies of Aizhan et
al. (2021), Zou'bi and Kanakri (2020), and
Musaad (2022).

CONCEPTUAL AND CONTEXTUAL SHIFTS
IN TRANSLATION

Conceptual and contextual shifts are the
typesofinconsistenciesthatcanbeobserved
in metaphor translation. They arise from
differences in metaphorical comparisons
between languages and cultures and are
also the result of political, pragmatic, or
situational requirements for communication,
respectively. Numerous studies agree
that different linguistic and cultural
communities may perceive and interpret
abstract concepts differently (Bakhodirova,
2024; Haif Si Haif & Touati, 2022; Lakoff
& Johnson, 1980; Schaffner, 2004). As
discussed earlier, Lakoff and Johnson’s
(1980) Conceptual Metaphor Theory (CMT)
argues that various abstract concepts
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are often understood through concrete
experience via metaphorical comparisons.
However, it is worth considering that these
conceptual juxtapositions may differ from
culture to culture. According to the idea
of Lakoff and Johnson (1980), abstract
concepts are usually understood through
concrete domains such as “argument is
war” or “nation is a body.”

Cultural variations affect the
conceptualization of metaphors. Haif Si Haif
and Touati (2022), based on English-Arabic
translation, encountered cases where the
conceptual metaphor of the source text
could not be directly transferred due to
the absence of an equivalent in the TL.
Thus, they concluded that decisions about
translating metaphors are made depending
on cultural and contextual factors.
Bakhodirova (2024) states that in order
to correctly interpret specific metaphors,
translators need to overcome cognitive and
cultural gaps.

Liu and Wang (2020) note that when
Chinese diplomatic discourse is translated
into English, aggressive and offensive
metaphors are often softened to support the
international image. Thatis, contextual shifts
can serve as a tool to establish geopolitical
clarity. Musolff (2016) states that in political
discourse, metaphor is persuasive because
ithas a connection to audience expectations,
and contextual acceptability is necessary.
Therefore, deviations from literal translation
may occur to maintain pragmatic relevance.
Such changes can reveal both the linguistic
and strategic goals of translators, acting
as political spokespersons, so to speak,
who can manage the diplomatic tone and
international perception.

In some cases, metaphors can be
intentionally modified for different purposes,
such as crisis mitigation, image control,
and the expression of solidarity. According
to Semino (2008), in order to achieve
communicative goals in a socio-political
context, metaphors may undergo re-
contextualization. Chilton (2004) warns that



shifts can distort the ideological structure
of diplomatic discourse. These conceptual
and contextual mismatches are central to
my study.

METAPHOR USE IN KAZAKHSTANI AND
RUSSIAN POLITICAL AND CULTURAL
CONTEXTS

In the post-Soviet space, Kazakhstan and
Russia share historical and international
ties but have different national and cultural
communication styles in the political arena.
Studying the use of metaphor in these
contexts, as well as the identification of
predominant topics, will further allow the
distinction of strategies for translating
metaphors in presidential addresses.
According to Aizhan et al. (2021), Kazakh
political discourse most often uses
neutral, universal metaphors related
to modernization, development, and
international cooperation. For instance,
“building a community,” “building the future,”
“the way of development,” and “flourishing
society.” As for translation strategies, they
most often included the reproduction of the
same image and retention, and sometimes
cultural adaptation.

In comparison with the Kazakh context,
Russian political and diplomatic discourse
is most often revealed as ideologically
charged. Junhui (2018) and Liu and Huang
(2022) claim the existence of militaristic and
conflictual metaphors in Russian political
discourse.

The translation of these metaphors requires
a careful strategy, since misunderstandings
and distortions might occur in the global
arena. Insuch a context, about strengthening
state power and demonstrating ideology
and the cultural and historical framework,
translators choose strategies such as
substitution, omission, or explicitation
depending on the cultural and political
resonance (Schaffner, 2004; Van den
Broeck, 1981; Newmark, 1988).

In addition, the difference between the use
of metaphor in Kazakhstani and Russian
political discourse is consistent with the
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theories proposed by Lakoff and Johnson
(1980), who argued that cultural cognition
and social values have a relationship with
metaphorical framing.

This part of the literature review touches
on the importance of communication and
translation in the field of diplomacy, because
metaphors are often used there. Diplomatic
language is formed from several aspects
like culture, strategy, and ever-changing
norms, so it is not a neutral language and
makes translation not easy. | did a study
where metaphors, and not only stylistic
metaphors, can shape not only thinking
but also political reasoning, which makes
translation even more difficult. According to
scholars Lakoff, Schaffner, and Newmark,
there is almost always a chance of losing
meaning or cultural depth in translation, even
with the helpful strategies they suggested.
Despite the closeness of the countries
between Kazakhstan and Russia, their
political metaphors can be very different
from each other, which is why translators
should be extremely attentive to cultural
context when translating. However, when it
comes to translating presidential speeches
from Russian into English, there are clearly
imperfections.

METHODOLOGY

RESEARCH DESIGN

To identify the translation strategies in the
addresses of the presidents of Kazakhstan
and Russia, this study applies a qualitative,
corpus-based method with comparative
analysis. According to Merriam and Tisdell
(2015), this method is characterized by an
inductive process, which includes the study
of information in the form of documents and
the construction of a concept on an intuitive
understanding. The inductive nature of the
research allows the researcher to study
presidential texts and build interpretations
based on patterns of information by close
reading and comparative analysis. As
Creswell (2017) emphasizes, qualitative
research is flexible, allowing the phases of
the process to change during data collection,

and at the same time it creates a complex
picture of the issue under study. Therefore,
this method enables the researcher to
identify the strategies, changes in meaning,
and contextual influences that shape the
translation process.

DATA COLLECTION

The corpus includes the presidential
addresses to the nation by the president of
Kazakhstan and the presidential addresses
to the Federal Assembly by the president
of Russia from 2021 to 2024, collected
from official government websites in both
Russian and their English translations.

DATA ANALYSIS

To systematically identify metaphors in the
corpus, this study applies the Metaphor
Identification Procedure (MIP) developed by
the Pragglejaz Group (2007). This procedure
involves analyzing the text by identifying
lexical units, comparing their contextual
and basic meanings, and labeling them
as metaphorical if the contextual meaning
contrasts with the original yet remains
more appropriate within the given context.
Identified metaphors are classified using
Newmark’s (1988) and Schaffner’s (2004)
translation strategy typologies, focusing
on retention, substitution, explicitation, and
omission.

RESULTS

The analyzed Kazakhstani subcorpus
from 2021 to 2024 includes five original
texts in Russian. In total, there are 244,714
characters without spaces and 277,823
characters with spaces. The Russian texts
include 36,290 words in general. There are
five texts of the Kazakhstani presidential
addresses in the official English translation.
There are 244,249 characters without
spaces and 285,512 with spaces in total.
Moreover, the English documents consist of
44,470 words.

The analyzed Russian subcorpus contains
four original texts in Russian, corresponding
to addresses from 2021 to 2024. There are
a total of 215,652 characters without spaces
and 249,478 characters with spaces in the
Russian texts. The Russian texts include
34,385 words overall. There are four texts
of the Russian presidential addresses in
the official translation into English. There
are 216,433 characters without spaces
and 258,214 with spaces in total. Also,
documents in English consist of 42,355
words. It's worth noting that each piece of
data from the texts was counted without the
title and date of the presidential addresses.

In comparison to the broader taxonomies
including all seven metaphor translation

Corpus Language No. of texts [ No. of words | No. of | No. of
characters|characters w/
w/o spaces |spaces
Kazakhstan |[Russian 5 36,290 244,714 277,823
Kazakhstan | English 5 44,470 244,249 285,512
Russian Russian 4 34,385 215,652 249,478
Russian English 4 42,355 216,433 258,214

Table 1. Statistical Information about Corpus
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strategies proposed by Newmark (1988), this study used a more simplified and focused
framework. Specifically, | applied a combination of the strategies identified by Newmark
(1988) and modified by Schaffner (2004). The applied strategies are retention, substitution,
explicitation, and omission. These four strategies are relevant and frequently occurred in the
corpus of diplomatic discourse. Therefore, they were chosen and provided a more focused
and applicable analysis of the translation of metaphors in political texts.

Although Newmark originally proposed seven different strategies for translating metaphors,
not all of them proved to be applicable or observable within this corpus. Instead, the selected
strategies were sufficient to capture the main patterns and specificities of translating political
metaphors from Russian into English in the context of political discourse in Kazakhstan and
Russia.

KAZAKHSTANI PRESIDENTIAL ADDRESSES

Analysis of the Kazakhstani presidential addresses from 2021 to 2024 revealed a variety of
metaphors and the application of several translation strategies. There is a significant number
of metaphors that were identified. The total data about the number of metaphors and their
translation is provided in Table 2:

Strategy Number Percentage (%)
Retention 97 89%
Substitution 11 10.1%
Explicitation 1 0.9%

Omission 0 0%

Total 109 100%

Table 2. Metaphor Translation Strategies in Kazakhstani Corpus

According to the analysis and the information from Table 2, the predominant translation strategy
found in the Kazakhstani corpus is retention. This strategy includes 97 metaphors. This is
evident in numerous examples where the original Russian metaphor is directly translated into
English, preserving the metaphorical image. Below are several examples of retention in the
Kazakhstani addresses:

1. “IMpuHATbIE Mepbl AaloT CBOM NNo4bl — PE3KO BbIPOC cpeaHui 6ann noctynawowmx...”
translated as “measures are bearing fruit” (Official website of the President of the Republic of
Kazakhstan, 2021).

2. “[HenoTtunam, B Kakow 6bl CTpaHe OH Hu 6bin, Hen3BeXXHO NPUBOAUT K OTpULaTENbHON Ka-
ApOBO cenekumu], ctaHoBuUTCA BriarogaTHOM NOYBOW ANg pacyseTa koppynuuun” translated
as “...becomes fertile ground for corruption to flourish” (Official website of the President of the
Republic of Kazakhstan, 2022).

3. “OTy onacHyt TEHAEHLMIO HY>KHO NPEeceYyb Ha KOPHHIO — YXKECTOUNTb HaKa3aHNe N UCKII0-

YNTb YCNOBHO-4OCPOYHOE OCBOBOXAEHME
3a nogobHble npectynneHns” translated as
“dangerous trend must be stopped at the
root” (Official website of the President of the
Republic of Kazakhstan, 2022)

4. “B 10 Xe Bpems NPOMbILIIEHHUKA U
npeanpuHUMaTeNnn He [AOSMKHbl BbICTY-
natb B KadecTBe “KpPeguTHOro nblfieco-
ca’ translated as “credit hoover” (Official
website of the President of the Republic of
Kazakhstan, 2023).

5. “A Begb BO MHOrMx crtpaHax... byuly-
eT HacTodwas anuaemMmsa npecTynHoCTU
n GecnopsigkoB. Ho noumBatb Ha naB-
pax Ham HUKak Henb3s” was translated as
“experiencing a veritable epidemic of crime”
and “cannot afford to rest on our laurels”
(Official website of the President of the
Republic of Kazakhstan, 2024).

Substitution is also a common strategy,
though less frequently than retention, with
only 11 examples of substitution. This
strategy involves replacing the original
metaphor with a different metaphorical or
non-metaphorical expression in the target
language. Some examples of substitution
in the Kazakhstani presidential addresses
include:

1. “30-neTne HesaBMcMMOCTN — 3TO Halla
camasi BbIClWas UeHHocTb  translated
as “most cherished treasure” (Official
website of the President of the Republic of
Kazakhstan, 2021). In this example, value is
interpreted as a treasure.

2. “OHO pano CyLleCTBEHHbIM UMMyNbC
pas3BUTUIO npeanpuvHumaTenscTea...”
(Official website of the President of the
Republic of Kazakhstan, 2024) translated
as “significantly boosted entrepreneurship”.
Impulse was substituted with the verb boost.

3.“BaxxHoHe cbaBnATb HabpaHHbIX TEMMOB”
is translated as “maintain this momentum”
(Official website of the President of the
Republic of Kazakhstan, 2024). In this case,
the metaphor “HabpaHHble Temnbl” (gained
pace or tempo) is not literally translated but
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replaced with another metaphor in English,
‘momentum”.

Moreover, one instance of what appears to
be sense or explicitation is also present in
the president’s speech, where the implicit
meaning of the metaphor becomes more
explicit in the target language, and it can
be conveyed without a direct metaphorical
equivalent in English. This is an example
of sense or explicitation in the Kazakhstani
address: “PeweHuns o goctyne K HUM ny-
TEM KynyapHbIX OOCYXOEeHUn B TuLK
KaOMHETOB [OMKHbl ObITb NOCTaBMEHbI
BHe 3akoHa” translated as “in the quiet of
offices” (Official website of the President
of the Republic of Kazakhstan, 2021).
This metaphor probably relies on cultural
nuances, meaning not just quiet rooms.
It implies secrecy and separation from
public discourse. In this case, “in the quiet
of offices” in English specifies the setting
but lacks the metaphorical richness of the
original version.

Finally, omission is not explicitly detailed as
a frequently used strategy in the provided
Kazakhstani State of the Nation Addresses.

RUSSIAN PRESIDENTIAL
ADDRESSES

The analysis of the Russian presidential
addresses from 2021 to 2024 also revealed
a considerable number of metaphors
and the application of various translation
strategies, such as retention, substitution,
explicitation, and omission.

Similar to the Kazakhstani corpus, retention
appears to be the most common strategy.
68 metaphorical expressions translated
with the Retention strategy were identified.
Some examples of retention in Russian
addresses include:

1. “anngemua Hactynana” translated as
“epidemic was on the offensive” (President
of Russia, 2021).

2. “‘cTann OCHOBOW, CTEPXXHEM TeX MpoeK-
ToB” translated as “became the foundation,
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Strategy Number Percentage (%)
Retention 68 66.02%
Substitution 13 30.10%
Explicitation 3 2.9%

Omission 1 0.97%

Total 103 100%

Table 3. Metaphor Translation Strategies in Russian Corpus

served as the main pillar of the projects”
(President of Russia, 2021).

3. “war 3a warom rpybo n 6ecuepemMoHHO
cosgatoTcs ... yrposbl” translated as “threats
which ... politicians created consistently,
rudely and unceremoniously from year to
year” (President of Russia, 2022).

4. “OTkypga aTta Harnasi MmaHepa pasroBa-
puBaTb C MO3NLUN UCKITHOYUTENBHOCTU...”
translated as “insolent manner of talking
down from the height of their exceptionalism”
(President of Russia, 2022).

5. “ocTatoTcs KpoBaBble, He3axusawoLme
paHbl Teppopuama’ translated as “this
created bloody, non-healing wounds and
the curse of terrorism” (President of Russia,
2022).

6. “HayHy c ogHOM 13 cambIX OCTPbIX MpPo-
onem” translated as “poverty remains an
acute problem” (President of Russia, 2024).

Furthermore, the strategy of substitution
is also utilized in the Russian subcorpus,
involving the replacement of the original
metaphor with a different expression. In
this subcorpus, 31 examples of metaphors
translated with the strategy of substitution
were found. Several examples of
Substitution in Russian addresses include:

1. “npeogoneem Bce ucnbitaHna” translated

as “pull through” (President of Russia,
2021), which means physical overcoming of
difficulties.

2. “Bbllunn Ha nepepoByk” translated as
“found themselves in the thick of events”
(President of Russia, 2021). In this sentence,
the front line is used as a battle image.

3. “HecornacHbix nomalrT 4epes3 Kone-
HO” translated as “Those who refuse to
comply are subjected to strong-arm tactics”
(President of Russia, 2022).

4. “cutyauusa Havana passuBaTbCs No gpY-
romy cueHapuio” translated as “situation
took a different turn” (President of Russia,
2022). The word scenario is translated as
a turn.

5. “0bpas 3anaga ... okasancsa npuspakom,
danbwmekon” translated as “the image
of the West was a mirage” (President of
Russia, 2023). Here the metaphor mirage
replaces “npuspak, danbwmeka’, but
conveys the same concept of illusion,
deception, and unreality.

The provided data also includes one
example of omission, where a metaphor
present in the Russian text is not translated
in the English version. An example of
omission in a Russian address is: “BcTyna-

eT B 6bopbOy 3a xun3Hb nogen,” which has

a corresponding English translation “arrive
first to save lives,” which does not retain
the metaphorical meaning of “BcTynaet B
6opbby,” meaning entering the fight. This
could be interpreted as an omission of the
metaphorical element.

GENERAL RESULTS OF METAPHOR
TRANSLATION STRATEGIES

Retention is the most frequently employed
translation strategy for metaphors from
Russian into English across both the
Kazakhstani and the Russian presidential
addresses. The indications are 97 and
68 examples, respectively This tendency
suggests a possible purpose to preserve the
original metaphorical imagery in translation,
aiming to elicit a similar conceptual
understanding in the target audience.

Substitution is the second most common
strategy. However, this strategy is
noticeably prevalent only in the Russian
message texts, as among 103 metaphors,
31 metaphors are translated using the
strategy of substitution. In comparison with
the Kazakhstani message texts, substitution
is noticeably less prevalent. There are only
10 metaphors among 109 examples. This
strategy was possibly used in cases where
a direct translation may not be culturally
appropriate, be incomprehensible, or lose
its impact in English. The pragmatic use
of substitution probably reflects a strategic
choice to prioritize clarity and cultural
alignment over strict linguistic equivalence.

Explicitation and omission are less
frequently used strategies in both
presidential addresses based on the
provided examples. Important to mention
that both strategies are literally absent in
the Kazakhstani subcorpus. Explication is
applied to clarify the meaning of a metaphor
that may not be immediately clear to the
target audience. Omission, although not
widely exemplified in the data presented,
is used when a metaphor is deemed
unnecessary, potentially confusing, or
culturally inappropriate in the target text.

CONCEPTUAL AND CONTEXTUAL SHIFTS
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The comparative analysis of the translation
of metaphors from Russian into English in
the presidential addresses revealed distinct
conceptual and contextual shifts. These
shifts are primarily due to differences in
language structures, cultural context, and
expectations of the target audience.

First, in the selected texts, the conceptual
shifts are related to a change in the
cognitive pattern underlying the metaphor
in translation. For instance, metaphors
originally based on physical or spatial
concepts in Russian often shifted towards
abstract or generalized concepts in English.
There are such examples as “anngemua Ha-
ctynana” (epidemic was on the offensive),
where the source concept is related to the
epidemic, personified as actively attacking.
The target concept of this example maintains
a similar idea but abstractly frames it in
terms of aggressive progression rather
than literal physical attack. The retention
strategy was applied, and the metaphor was
retained to evoke urgency while remaining
universally understandable for all political
cultures. The next example is “Bbinn Ha
nepenosyto” (found themselves in the thick
of events), which source concept represents
physical positioning in the battlefront.
The target concept involves abstract
metaphor emphasizing involvement rather
than physical location. Substitution was
implemented and the original metaphor was
replaced by a culturally neutral equivalent
that maintains rhetorical intensity without
militarism. One more example is “npeopo-
neewm Bce ucnbiTanmsa” (pull through). Here
the source concept means to physically
overcome obstacles, and the target
concept shows an abstract metaphor of
survival and endurance. With the help of
substitution, the metaphor is changed into
a familiar expression in English to make it
comprehensible for international audiences.

Regarding the contextual changes,
they also occurred. There were several
modifications that were driven by cultural,
pragmatic, or strategic considerations
in order to enhance the relevance and



understanding for the target audience. |
have noticed these examples, like “TeHb Ha
nneTeHb HaBoAUTb M Bcex nyratb’ (muddy
the waters and scare people), where the
source context refers to local idiomatic
expression implying unnecessary fear. The
target context was adapted into a culturally
familiar expression with similar conceptual
implications. Substitution was chosen to
ensure that the figurative intent is maintained
and to avoid culturally opaque images. In
the phrase “HecornacHbix nomarwT yepes
koneHo” (those who refuse to comply are
subjected to strong-arm tactics), the source
context demonstrates physical violence, but
the target context is translated into abstract
political coercion, reducing explicit physical
imagery. Using the tone management, here
the the substitution strategy transformed
a vivid physical image into a diplomatic
euphemism. In“xog npoucxoguBLUMX TOT-
Aa cobblTui — aTo Xopowwun ypok” (that
experience should serve as a good lesson
for us) the source is related to educational
metaphor emphasizing historical learning.
The target context was generalized to
emphasize experiential learning rather than
direct educational terminology.

These results show that the dual role of the
translator is to convey the original intent and
simultaneously adapt the language to the
sensitivities and communicative norms of
the target culture and political context.

COMPARATIVE ANALYSIS OF KAZAKH-
STANI AND RUSSIAN DISCOURSE

A comparison of the translation strategies
of metaphors used in the addresses of
the presidents of Kazakhstan and Russia
reveals intriguing similarities and notable
differences. The most striking similarity is
the shared preference for the preservation
strategy. This shows that in both cases, the
aim is to preserve the original metaphor
in order to convey the rhetorical force and
precise meaning of the original, which is
important for official diplomatic discourse.

However, a significant difference is in the
frequency of substitution. The Russian

MNU LIBERAL ARTS DIGEST

corpus has a higher rate of this strategy
compared to the Kazakh corpus (30.10%
versus 10.1%). This discrepancy indicates a
tendency in the translation of the Russian
addresses to replace metaphors with
more neutral or descriptive expressions.
This may be done to adapt the speech to
an international audience to soften the
directness, cultural specificity, or to make
the message more understandable and
accessible.

Conversely, the lower level of substitution
and the virtual absence of explicitation and
omission in the Kazakh corpus indicate
a desire to preserve the metaphorical
structure of the original in translation. This
may reflect differences in the rhetorical style
of the originals, which are oriented toward
more universally perceived metaphors, or
indicate a translation strategy that prioritizes
accuracy over cultural adaptation.

Another interesting finding is that despite
the common metaphorical patterns in
both corpora, such as conflict, space, and
construction, differences may be seen
in the choice of specific metaphors and
in the emphasis on certain conceptual
domains. As noted in the literature, Russian
political discourse often relies on militaristic
metaphors, which was confirmed in the
analysis of the corpus. Conflict metaphors
are also found in Kazakh speeches, but a
more accurate picture of national differences
could be provided by a quantitative
assessment of the frequency of domains.

In essence, while both translations
demonstrate a common desire to preserve
metaphors in the diplomatic discourse, the
Russian approach appears more flexible,
with frequent use of substitution, which
may reflect a strategy of adaptation to
an international audience. The Kazakh
approach is more often focused on the
direct transmission of metaphorical
meaning. These differences reflect the
peculiarities of rhetorical and translation
norms in the political communication of the
two countries.

DISCUSSION

The main findings of this study confirmed
that retention is the most frequent
translation strategy in both the Kazakhstani
and the Russian diplomatic discourse.
This aligns with what Schéaffner (2004)
suggested about diplomatic translation, that
it is crucial to preserve the metaphorical
image to maintain rhetorical and cognitive
effectiveness. It is interesting, though,
that Russian texts used strategies like
substitution and explicitation far more
often than Kazakhstani texts. Initially, |
hypothesized that translators would prefer
keeping metaphors as close to the original
meaning as possible. The findings definitely
support this, reinforcing insights from
scholars like Newmark (1988) and Schaffner
(2004), who argue that metaphors are not
just stylistic but also cognitive tools vital
in political and diplomatic contexts. Lakoff
and Johnson’s (1980) and Charteris-Black’s
(2011) earlier studies also back up this
point, emphasizing the power of metaphors
in shaping audience perceptions.

However, the frequent use of substitution,
particularly in the Russian subcorpus,
caught my attention. | think that translators
deliberately adjusted metaphors to better suit
international audiences who might perceive
Russian metaphors as overly aggressive,
culturally unclear, or politically inappropriate.
This corresponds with what Liu and Wang
(2020) and Chilton (2004) mentioned
about translators adjusting metaphors and
content in political and diplomatic texts to
fit geopolitical sensitivities. For instance,
militaristic metaphors prevalent in Russian
texts were sometimes toned down,
confirming translators’ strategic choices in
managing diplomatic nuance (Junhui, 2018;
Liu & Huang, 2022).

Conversely, the Kazakhstani translations
rarely deviated significantly from the
original imagery, consistent with previous
observations by Aizhan et al. (2021),
who noticed a tendency toward neutral
and universally understood metaphors in
Kazakhstani political speeches. This may
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explain why fewer strategies of substitution
or explicitation in the Kazakhstani subcorpus
were observed.

The conceptual shifts | observed mainly
occurred with substitution, where translators
chose metaphors that resonated better
culturally or contextually in English. Haif
Si Haif and Touati (2022) previously noted
this approach, underscoring the importance
of adapting metaphors for cultural and
diplomatic appropriateness. For instance,
“TeHb Ha nneTteHb HaBOAUTb U BCEX Ny-
rate’ (muddy the waters and scare people)
involves an idiomatic image, and the
translation of this example is visually strong.
However, the Russian phrase contains a
culturally specific metaphorical structure
that could conceal meaning for a non-
native audience. Therefore, translators
employed substitution, opting for a more
familiar English expression that conveys
the same rhetorical purpose and ensures
communicative clarity.

Furthermore, contextual shifts, particularly
in the Russian translations, highlight an
awareness of geopolitical dynamics and
sensitivities. Again, it highlights Liu and
Wang’s (2020) insights into how diplomatic
language is strategically softened for
broaderacceptance. In addition, the analysis
revealed differences in metaphorical
models between the two countries. While
both utilized conflict, construction, and
movement metaphors, Russian speeches
leaned heavily on military and defensive
imagery. This information is consistent with
insights from Junhui (2018) and Anderson
(2001), emphasizing ideological framing in
Russian political language, which is distinct
from the more neutral, development-focused
metaphors widely used in Kazakhstani
discourse.

Overall, while retention was the most
preferred and widely applied strategy
across both discourses, subtle variations
in translation choices reveal distinctive
rhetorical styles and cultural contexts. It
is significant to highlight that the Russian
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translations were notably more adaptable and pragmatic, indicating deeper ideological
considerations, consistent with arguments made by Musolff (2016) and Chilton (2004).
Finally, these differences emphasize the important role of translators in diplomatic discourse,
identifying how countries represent themselves on the international stage through nuanced
linguistic choices. Further research has the potential to examine the influence of these
metaphorical adjustments on global perception and diplomatic effectiveness.

CONCLUSION

The analysis revealed a wide variety of metaphors tied to national and cultural values,
ideology, and rhetorical goals. Common translation strategies included retention, substitution,
and, less frequently, explicitation and omission. Translators consistently aimed to preserve
the tone and style of the original metaphors while ensuring the message remained accessible
to international audiences. This approach often resulted in the neutralization of culturally
specific idioms or the simplification of abstract metaphors to enhance clarity.

Although both Kazakhstani and Russian speeches addressed themes such as unity, strength,
and stability, the metaphorical language in these texts reflected distinct historical and cultural
influences. These differences significantly shaped translation choices, as evidenced by the
analysis of the corpus and the interpretation of translation strategies.

The findings highlight the important role of metaphors in political communication not just as
stylistic tricks but as powerful tools of persuasion and identity. Translating them well requires
more than just language skills, because it demands cultural understanding and strategic
awareness. While this study contributes valuable insights into metaphor translation within
diplomatic discourse, it is important to acknowledge its scope was limited to presidential
speeches from 2021 to 2024. Future research could benefit from expanding the corpus to
include a broader range of political texts and incorporating qualitative data, such as interviews
with professional translators, to further explore the complexities of metaphor translation in
diplomatic and political communication.

REFERENCES

Aizhan, M., Bektay, G., & Kali, A. (2021, May 1). Peculiarities and difficulties of translating
metaphors in the framework of Kazakhstani political discourse. KAZGUU Repository.

Almass, S. E., & Hussain, S. A. (2021). The mechanism of metaphor in Russian political
discourse. Al-Adab Journal, 137, 23-40. https://doi.org/10.31973/aj.v3i137.1669

Anderson, R. D. (2001). Metaphors of dictatorship and democracy: Change in the Russian
political lexicon and the transformation of Russian politics. Slavic Review, 60(2), 312-335.
https://doi.org/10.2307/2697273

Aristotle. (2017). Poetics (I. Bywater, Trans.; Preface by G. Murray). Digireads.com.
Aristotle, & Kennedy, G. A. (2006). On rhetoric: A theory of civic discourse. OUP USA.

Bakhodirova, M. (2024, November 22). Conceptual metaphor: bridging language and thought.
Journal of Science-innovative Research in Uzbekistan.

Balashova, L. V. (2022). “Diplomatic” and “undiplomatic” in the genres of diplomatic discourse:

based on metaphors of Russian foreign minister Sergey Lavrov used during press conferences
and interviews on the special military operation in Ukraine. Speech Genres, 17(4), 272-284.
https://doi.org/10.18500/2311-0740-2022-17-4-36-272-284

Boeynaems, A., Burgers, C., Konijn, E. A., & Steen, G. J. (2017). The effects of metaphorical
framing on political persuasion: A systematic literature review. Metaphor and Symbol, 32(2),
118-134.

https://doi.org/10.1080/10926488.2017.1297623

Charteris-Black, J. (2011). Politicians and rhetoric: The persuasive power of metaphor (2nd
ed.). Palgrave Macmillan.

Chilton, P. (2004). Analysing political discourse: Theory and practice. Routledge.

Creswell, J. W., & Creswell, J. D. (2017). Research design: Qualitative, quantitative, and
mixed methods approaches. SAGE Publications.

Davidson, D. (1978). What metaphors mean. Critical Inquiry, 5(1), 31-47.

Dickins, J. (2005). Thinking Arabic translation: A coursebook on translation method: Arabic
to English. Routledge.

Haif Si Haif, C., & Touati, O. (2022). A cognitive approach to metaphor translation in diplomatic
discourse from English into Arabic. Revue Sciences Humaines, 55, 135-148.

Junhui, F. (2018). Political metaphor in the Presidential Addresses of the Russian Federation
and its functions. CyberLeninka.

Lakoff, G. & Johnson, M. (1980). Metaphors we live by. The University of Chicago Press.

Liu, L., & Huang, Z. (2022). Analysis of the conceptual metaphor «war» in political discourse
(using the example of the «Address of the President to the Federal Assembly»). Politicheskaya
Lingvistika, (1), 126-134.

Liu, W., & Wang, Y. (2020). The role of offensive metaphors in Chinese diplomatic discourse.
Discourse Context & Media, 37, 100418. https://doi.org/10.1016/j.dcm.2020.100418

Mammadov, A. (2010). Metaphors in the American and Russian political discourse. Rask
Journal, 31(1), 67-87.

Merriam, S. B., & Tisdell, E. J. (2015). Qualitative research: A Guide to design and
implementation. John Wiley & Sons.

Ministry of Education and Science of the Republic of Kazakhstan. (2016). State Programme
of Development of Education and Science of the Republic of Kazakhstan for 2016-2019.
Presidential Decree No. 205.

Musolff, A. (2016). Political metaphor analysis: Discourse and scenarios. Bloomsbury.

Musaad, M. M. A. (2022). Strategies of translating political metaphors conceptually (English-
Arabic). International Journal of Comparative Literature & Translation Studies, 10(4), 24-31.
https://doi.org/10.7575/aiac.ijclts.v.10n.4p.24



MNU LIBERAL ARTS DIGEST

Musolff, A. (2016). Political metaphor analysis: Discourse and scenarios. Bloomsbury.
Newmark, P. (1988). A textbook of translation. Prentice Hall International.

Official website of the President of the Republic of Kazakhstan. (2021, September 1). President
Kassym-Jomart Tokayev’s State of the Nation Address: Unity of the people and systemic
reforms — a solid foundation for the country’s prosperity. Akorda.kz.

Official website of the President of the Republic of Kazakhstan. (2022, March 16). President
Kassym-Jomart Tokayev’'s State of the Nation Address: New Kazakhstan — the path of
renewal and modernisation. Akorda.kz.

Official website of the President of the Republic of Kazakhstan. (2022, September 1). President
Kassym-Jomart Tokayev’s State of the Nation Address: A fair state. One nation. Prosperous
society. Akorda.kz.

Official website of the President of the Republic of Kazakhstan. (2023, September 1).
President Kassym-Jomart Tokayev's State of the Nation Address «Economic course of a just
Kazakhstan». Akorda.kz.

Official website of the President of the Republic of Kazakhstan. (2024, September 2).
President Kassym-Jomart Tokayev’s State of the Nation Address “Just Kazakhstan: law and
order, economic growth, social optimism”. Akorda.kz.

Pragglejaz Group. (2007). MIP: A method for identifying metaphorically used words in
discourse. Metaphor and Symbol, 22(1), 1-39.

https://doi.org/10.1207/s15327868ms2201_1
Prandi, M. (2017). Conceptual conflicts in metaphors and figurative language. Routledge.

Prandi, M., & Rossi, M. (Eds.). (2022). Researching metaphors: Towards a comprehensive
account (1st ed.). Routledge. https://doi.org/10.4324/9781003184041

President of the Republic of Kazakhstan. (2012). Strategy “Kazakhstan 2050”: New political
course of the established state.

President of Russia. (2021, April 21). Presidential address to the Federal Assembly.
President of Russia. (2022, February 24). Presidential address to the Federal Assembly.
President of Russia. (2023, February 21). Presidential address to the Federal Assembly.

President of Russia. (2024, February 29). Presidential Address to the Federal Assembly.
http://fen.kremlin.ru/events/president/news/73585

Reisigl, M., & Wodak, R. (2009). The discourse-historical approach (DHA). In R. Wodak & M.
Meyer (Eds.), Methods for critical discourse analysis (2nd ed., pp. 87-121). Sage Publications.

Semino, E. (2008). Metaphor in discourse. Cambridge University Press.

Siman, J. H., & Da Motta Sampaio, T. O. (2023). A new understanding of metaphors: From
collective data to individual cases. Crossroads a Journal of English Studies, 43(4), 82-102.
https://doi.org/10.15290/cr.2023.43.4.05

91

Schaffner, C. (2004). Political discourse analysis from the point of view of translation studies.
Journal of Language and Politics, 3(1), 117-150. https://doi.org/10.1075/jlp.3.1.09sch

State Programme for Development and Functioning of Languages in the Republic of
Kaakhstan for 2011-2020 (2011).

Van Den Broeck, R. (1981). The limits of translatability exemplified by metaphor translation.
Poetics Today, 2(4), 73-87. https://doi.org/10.2307/1772487

Vestermark, |. (2007). Metaphors in politics: A study of the metaphorical personification of
America in political discourse. DIVA Portal.

Zou'bi, A., & Kanakri, M. (2020). The translatability of metaphor in political speeches from
English into Arabic. International Journal of Language & Linguistics, 7(3), 83-92. https://doi.
org/10.30845/ijll.v7n3p7



92

YOK (UDC) 81°232:81'33:316.647.82

MNU YHUBEPCUTETIHOET
AYOAPMA BAPbLICbIHOA XEOX
K¥PblJIbIMOAPBIH KOJIOAHYTA
rEHOEPAOIH ©CEPI

EnnsoBeTA ®PoONoBA

yelizaveta_frolova@kazguu.kz

Magqsut Narikbayev University

AHpaTna

Epnep mMeH aviengepfin Tingik cTunbAepiHiH, arblpMallbifbiFbl aygapMa Kbl3MeTi
KOHTEKCTiHOE Ae apaalibiM 3epTTeyLinepaiH HasapblH aygapaTtbiH Takbipbin 6ongbl.
byn makanaga CuMHXpOHAObI aydapMaja XefX KypblibiIMAapbiHbIH (CEHIMCI3AIKTi
GingipeTiH Tingik GipnikTep) KongaHbinyblHA TeHAEPAiH acepi KapacTbipbinagbl.
3epttrey MNU yHuBepcuteTiHgeri «lnecne >aHe TidbekTi aygapma |V» naHiHIK
CTyOEeHTTepi apacblHOa Xyprisinin, caHgblk agictep KonagaHbingbl. CTygeHTTep
aFblWbLIH  TifMiHEH oOpbIC TiNiHe Xxepxx OipnikTepi eHrisinreH MaTiHAI aygapabl.
JKyprisinreH t-tecT neH kpocc-Tabynsumsi HoTMXKeNepi epnep MeH anengep apacbiHaa
Xannbl Xe4XX KONAaHy XWiniri MeH TUNONormacbiH4a arbipMaLUbIfbIK KOK EeKeHiH
kepceTTi. COHbIMEH KaTap, eki TonTa Aa Wi KonaaHbinaTblH Xe4X TYpi — XKeke (MeH,
0i3) ecimaikTepmeH OannaHbiCKaH KypbinbiMaap. 3epTtey HaTmkenepi GonbiHLLA,
XbIHbIC XX KONAaHyfFa antapnblkTan acep eTneni AgereH KopblTbiHAbI XXacangpl.

TyitiH cesgep: reHaepAiH acepi, inecne ayaapmMa, Xxe4X KypbinibiMAapbl, Xe4X TUNOMOrUsACHI
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AHHOTauuA

lMpoTmMBONOCTaBNEHME A3bIKOBLIX CTUMIEW MYXXYUH WM XKEHLUUH BCEerda Bbl3blBano
Hay4HbI MHTEpec, OCOBGEHHO B KOHTEKCTE MepeBOAYECKON [AeATEeNbHOCTMU.
HaHHas paboTa paccmaTpuBaeT BNUSHWME TEHAEPA Ha UCMONb30BaHUE XeMXKeWn
(nekcmyecknx u rpammMaTUYECKMX MapKEpOB HEYBEPEHHOCTM) B Mpouecce
CYHXPOHHOro nepesofa. VccnegosaHue ObINO NPoOBEAEHO cpean CTyOAEeHTOB
Kypca «llocnegoBaTtenbHbln 1 CUHXPOHHLIN nepeBo IV» B MNU ¢ npumeHeHnem
KONMMYECTBEHHOro MeToda aHanm3a. Y4YacTHUMKM MNepeBoavnv ayamodparMeHT
C HaMepEeHHO BKIIHOYEHHBIMU XeOXUpyrLWUMKU CcTpykTypamu. CratucTuyeckas
0o6paboTka nokasana OTCYTCTBME 3HAYUMbIX Pa3NMHYUA MeXOy MYXYMHaAMU |
XEHLUHaMK B 06LEeM KONMYECTBE M TUMOMOIrMM NCNonb3yemMbix xegxen. OgHako,
Kak cpean MyX4uH, Tak U Cpeaun XeHLWMH npeobnaganu nuuHble XegxupyroLme
KOHCTpyKUMn. Takmm obpasom, reHaep He OKasblBaeT CTaTUCTUYECKM 3HAYMMOTO
BNNSHMSA Ha MCMONb30BaHME XeO4XeW B yCNoBuMsaX y4ebHOro nepesoga.

KnroueBble crioBa: reHaAepHoOe BUsIHUE, CUHXPOHHbIV NepeBoA, XeA X1, TUMOJIOrus XeaxXeun
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Abstract

The opposition of language styles among genders constantly drew research interest
by posing male speech as succinct and confident in contrast to hesitant and intricate
female discourse. This divergence seemed to be present not only in one-language
communication but also in the interpretation as a special form of communicative act.
The problem of the current study is based upon the contradictory findings of previous
researches in relation to hedge usage in simultaneous interpretation among genders,
which were conducted solely through corpus data. Hence, the value of this study is
examining the patterns of hedge usage in interpreting among genders in a novel con-
text of MNU. It aims to analyze the impact of gender on the number and typology of
hedges by resorting to quantitative method. By random sampling, 18 out of 26 students
in the “Consecutive and Simultaneous Interpretation IV” course were selected with the
respective proportion of males and females in population as well as the sample. Then,
participants were asked to simultaneously interpret an excerpt from English into Rus-
sian, which was subsequently transcribed and subjected to statistical tests in Jamovi
software. Both independent sample t-test and cross tabulation demonstrated no dif-
ferences in the general and type-restricted hedge usage. Meanwhile, according to de-
scriptives, personal hedging structures dominated for both genders. Overall, the study
spotted no impact of gender on hedging in interpreting, failing to reject HO.

Keywords: impact of gender, simultaneous interpretation, hedges, typology of hedges

INTRODUCTION

The gender variation in speech came to the
fore in sociolinguistics as one of the most
ubiquitous realms consistently generating
novel research subjects. Initially, gender
problematics was prompted by the scientific
thought of Lakoff (1973) and Tannen (1994),
who put a great emphasis on the forms
of expression, including degree of lexical
preciosity and grammatical intricateness, in
parallel with the content choice and manner
of rendering ideas. For example, based on
Lakoff’'s (1973) notes, by complementing
speech with detailed adjectives and
excessive politeness, females are pictured
as seeking approval or acceptance (p. 51; p.
56). Thus, it is highly expected for females
to linger, circumvent, elaborate, or reiterate
points to reaffirm that their ideas are validly
heard.

Following the gender wave in science,
the gender variable started to be studied
not only in the context of original speech
acts, but also interpreted excerpts with the
number of deriving limitations. To begin with,
as Komissarov (1990) succinctly states, the
interpreting process comprises doubled
system of regular communication with two
speakers and two receptors respectively (p.
44). Consequently, the outcome represents
a mold of the original speech modified
by the scope of variables that are either
mediating or moderating in correspondence
to gender. For instance, Tajvidi & Ferdowsi
(2019) detected ability to manage one’s
mental state and modify strategies as
a separate factor guiding interpretation
performance regardless of gender (p.
16). Meanwhile, Cecot (2001), Amini et al.
(2022), Magnificio & Defranq (2018) pointed
out possible mediating variables, including
pauses, working memory, and time between
hearing and speaking, that are both under
the effect of gender and may hypothetically
drive the linguistic scheme of an utterance
in simultaneous interpretation. As a result,
the study of linguistic repercussions
gender could evoke in the interpretation is
chronically complicated by the chance of

statistical interference.

Additionally, the problematics of the
research scrutinizing the effect of gender
on the linguistic patterns in interpretation is
iluminated by the remarks of Pan & Zheng
(2017), who underscored the feasible
statistical distortion in the generalizability
of corpus data (p. 18). As a result,
aforementioned research constraints form
the gap for studying gender peculiarities
in interpreting empirically by sampling
interpreters from a certain population. In this
regard, the value of the current research is
amplified by shedding the light on a particular
small population, namely students enrolled in
the course “Consecutive and Simultaneous
Interpretation IV’ at MNU, which minimizes
pitfalls in generalizing and considers new
sampling context. Particularly, it aims to
explore how gender affects the quantitative
distribution of hedges and types of hedges
as well as determine what functional type
of hedges prevails in the interpretation of
males and females respectively.

QUESTIONS
The main question is the following:

- How does gender affect the usage of
hedges among students of “Consecutive
and Simultaneous Interpretation IV” course
at MNU?

H1: Female students of “Consecutive and
Simultaneous Interpretation IV’ course at
MNU use more hedges than male

H2: Male students of “Consecutive and
Simultaneous Interpretation IV” course at
MNU use more hedges than female

HO: There is no difference in the usage
of hedges by male and female students
of “Consecutive and  Simultaneous
Interpretation 1V” course at MNU.

The subsidiary questions are:

- Does gender affect functional type of
hedges among students of “Consecutive
and Simultaneous Interpretation IV” course



at MNU?

- What functional type of hedges prevails
in the interpretation of male and female
students of “Consecutive and Simultaneous
Interpretation IV” course at MNU?

LITERATURE REVIEW

A close look at the general trends in
gender influence on the linguistic product
in interpreting proves most of the findings
to be inconsistent. On the one hand,
females remain surprisingly impartial to
the excessive softening and explication,
keeping pace with male interpreters
in  mitigating insulting expressions or
conveying linking words (Barttomiejczyk,
2020, pp. 475-476; Magnificio & Defrancq,
2020, p. 14). On the other hand, it was
revealed to be characteristic of female
interpreters to scrupulously conform to
the original, which is exemplified by their
attitude to unintentional distortions in
interpreting, the repertoire of equivalents
and transformations. For instance, when it
concerns restructuring one’s utterance after
a misinterpretation or slip of the tongue has
come in the way, females outperform males
(Ziobro-Strzepek, 2014, p. 13; Magnificio
& Defrancq, 2018, p. 120). Similarly, in the
syntactic and lexical choices in parallel
with the degree of modification females
tend more to opt for words ascertaining
original message (Hu & Meng, 2018, pp.
129-131; Yuan et al., 2021, p. 474). Thus,
contrary to the seeming verbosity and
hesitance in the female discourse, linguistic
organization in female interpreting adheres
to the overall tendency towards precision
and commitment.

At the same time, in hedging, phenomenon
manifesting unsureness that the
interpretations of females are found to be
stripped of, the trend is again changing its
trajectory. Opposite to the overall neglect
towards hedges in interpreting detected
by Fu & Tan (2024), Magnifico & Defrancq
(2017) accentuated that not only interpreted
texts comprised additional hedges, but also
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females were excessively relying on them
(p. 44). This statement is backed up by
the identical findings of Goétz (2021), who
dived into the context of Hungarian-English
and English-Hungarian language pair, and
Xiong (2022), who dwelled upon Chinese-
English interpretation. Nonetheless, Pan &
Zheng (2017) came to the conclusion that
male interpreters are not only abundant in
hedging but also give preference to insert
hedging units when the credibility of facts
is doubtful or there is a need to appeal
to the listeners (pp. 186-187). Therefore,
the hypothesized vagueness of female
interpretation via the use of hedges gets
challenged providing an open field for the
current research to take a look into which
gender eventually hedge more.

To test whether female students hedge
more than male students in the new
context of English-Russian simultaneous
interpretation, it is also crucial to elaborate
on the theoretical framework, including
definition and classification of “hedge”.
As Crompton (1972) signifies, hedging
structures is pragmatically any linguistic unit
exhibiting “speaker’s lack of commitment in
an utterance” (p. 281). From this perspective,
apart from structural classification by lexical
and syntactic strata applied by Boginskaya
(2023) and levels of strategies summarized
by Clemen (1997), the hedges may be
alternatively subdivided into functional
classes. Propped up by Caffis (1999)
typology, featuring “bushes”, “hedges”, and
“shields”, hedging units can modify the
quality, express uncertainty from personal
view, or third person (pp. 905-906). Hence,
functionally this study stratifies hedges
into modifiers, personal structures, and
impersonal structures.

METHODOLOGY

As the main strategy of inquiry, quantitative
method was applied to look for patterns
and study impact of gender on hedges in
interpreting in the main and first subsidiary
questions and to give the average numbers
in the second subsidiary question (Muijs,

2004, p. 7). Since the research interest
revolved around “Consecutive and
Simultaneous Interpretation 1V”, it was
situated at MNU. As the first step of the
research the random sampling featuring
18 persons out of the population with
26 students in the “Consecutive and
Simultaneous Interpretation IV’ course at
MNU was conducted. As Patten & Newhart
(2018) concur, in the study that sharpens the
focus on groups as independent variable,
stratified random sampling should spotlight
all the groups in the same percentages
(p. 110). Thus, having approximated the
representational proportions, this study
sampled 4 out of 6 males and 14 out of 20
females correspondingly.

The material for interpreting was generated
by OpenAl (2024) on the topic familiar to
students “Migration Policy in the USA” on
the basis of the article by Gramlich (2024).
To avoid the absence of hedges, ChatGPT
was asked to add 26 hedging units
(modal verbs, introductory structures, and
adjectives) into the text that is available in
Appendix A. After manual editing, the text
was voiced over with the overall duration of
2 minutes 39 seconds. Before recording the
participants signed the informed consent in
English with one copy remaining for them
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(Appendix B). Then, they were provided
with the audio and glossary and asked
to interpret it in simultaneous mode from
English into Russian. Afterwards the audios
were transcribed by Turboscribe Al and
manually reviewed (Appendix C). Finally,
data were entered into Jamovi software
and exposed to t-test, cross tabulation, and
frequencies.

FINDINGS

To answer the main research question, one
person was counted as the unit for analysis
with gender coded as independent nominal
variable and precent of hedges retained from
the audio in the target text as continuous
dependent variable. Independent Samples
T-test was run to detect whether the gender
of students has a predictive power on the
proportion of hedging units conveyed with
the exclusion of author-driven or added
hedges. As it is exhibited in Table 1 and
Table 2, female interpretation students (M
= 28.8, SD = 14.2) do not overtake male
interpretation students (M = 27.7, SD =
14.1) in sustained hedges, t(16) = 0.136, p =
.893. Put differently, HO is proved inferring
that gender cannot be a potential factor for
hedge patterns in interpretation of students

gender N Missing | Mean SD Min Max
Pecent 1 4 0 28.8 14.2 15.38 46.1
hedges

2 14 0 27.7 14.1 7.69 53.9

Table 1. Descriptives

Statistic

df p

t

hedges

Pecent Student’s [ 0.136

16.0 0.893

Table 2. Independent Samples T-test
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at MNU.
Note. HL p1 £ p2

Concerning the classification of hedges, the second set of data was created with the target
text hedge deemed as the statistical unit belonging either to male or female interpreter and
adhering to modifying, personal or impersonal type of hedges. This way, the data were
meticulously examined through cross-tabulation that brought to light no statistical significance
in typological patterns of hedges in interpretation input among genders, x2(2, N=147) =
0.396, p = .821) (see Table 4). Furthermore, as illustrated by Table 3, not only the typological
distribution was statistically inconsiderable, but also observed cases did not vary much from
expected ones presupposing almost even results among genders. Thus, gender was not
found to affect the typology of hedges preferred in simultaneous interpretation from English

hedgetype
gender 1 2 3 Total
1 Observed 5 15 14 34
Expected 6.1 15.3 12.7 34
2 Observed 21 51 41 113
Expected 19.9 50.7 42.3 113
Total Observed 26 66 55 147
Expected 26.00 66.0 55.0 147.0

Table 3. Contingency Tables

Value df p
X2 0.396 2 0.821
N 147

Table 4. x* Tests

to Russian.

Finally, to determine the predominant type of hedges for each gender, the filter setting was
adjusted and frequencies report was generated. As Table 5 and Table 6 correspondingly
display, from the overall number of units (N = 34, Mode = 2) hedges integrating personal
pronouns predominated in the interpretation of male students — 44%, N = 15.

hedgetype
N 34
Missing 0
Mean 2.26
Median 2.00
Mode 2.00
Standard deviation 0.710
Minimum 1
Maximum 3

Table 5. Descriptives (male)
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hedgetype Counts % of Total Cumulative %
1 5 14.7 % 14.7 %

2 15 441 % 58.8 %

3 14 41.2% 100.0 %

Table 6. Frequencies of hedgetype (male)

Likewise, as it is clear from Table 7 and Table 8, personal hedging structures occupied
overwhelming majority of 45.1%, N = 51 from the overall quantity of structures (N = 113, Mode
= 2). Thus, not only male but also female students demonstrated proclivity towards referring

hedgetype
N 113
Missing 0
Mean 218
Median 2
Mode 2.00
Standard deviation 0.722
Minimum 1
Maximum 3

Table 7. Frequencies of hedgetype (female)
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hedgetype Counts % of Total Cumulative %
1 21 18.6 % 18.6%

2 51 451 % 63.7 %

3 41 36.3% 100.0 %

Table 8. Frequencies of hedgetype (female)

to themselves or conversational counterpart
through first or second personal pronouns
in hedging.

DISCUSSION

Interestingly, male and female interpreting
students from the course “Consecutive and
Simultaneous Interpretation IV” showcased
to translate approximately the same number
of hedging units from English to Russian.
Compared to the studies by Magnifico &
Defrancq (2017), who brought to light the
inclination of females to insert more hedging
structures, and by Pan & Zheng (2017), who
stressed the opposite dynamics for males
to hedge more in interpreting, this research
stated statistically even results for both
genders. This contradictory perspective
gets continuation in the second finding that
presents the equal distribution of hedging
types among genders in interpreting
with personal structures dominating over
remaining two classes. More pertinently,
such typological patterns partially coincide
with the conclusions of Pang & Zheng (2017)
about the tendency of female interpreters
to internalize hedges focused on the doubt
from the point of speaker (pp. 186-187). In
other words, female interpreters from both

studies are inclined to apply hedges to
express the lack of sureness from the first
person.

On the whole, the even patterns in hedging
demonstrated by current study present a
challenge to previous views concerning
the influence of gender on language, which
singled out the subordinate role of a woman
thateitherdownplaysthestraightforwardness
of an utterance by applying more hedges in
speech or meticulously follows the original
by using less hedges in interpreting.
Chiefly, if being underpinned by similar
studies in the future, the current one may
act as a benchmark for the establishment
of seeming linguistic equality in hedging
among genders. However, taking into
account academic context and quantitative
nature of current study, the equal results
between genders may have been under the
effect of participants’ varying interpretation
skills or relatively small proportion of males
in the population. Finally, the small-scale
nature of the research and quite specific
population also makes it problematic to
draw conclusion about massive shifts in
gender-based linguistics.
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CONCLUSION

Overall, leaning on the previous studies examining the effect of gender on hedge use in the
interpretation, this study aimed to elucidate the hedge patterns among genders in the course
“Consecutive and Simultaneous Interpretation IV’ at MNU. By resorting to the quantitative
method, it stated a scientific inquiry to see how gender impacts the number of translated hedges
alongside with their typology and determine the preponderant type of hedges from modifiers,
personal, and impersonal constructions for both genders. Chiefly, the findings revealed
that both variables appeared to be uninfluenced by gender, which presented a controversy
with existing researches. Meanwhile, according to cross tabulation and descriptives, the
categorical division of hedges was found to be almost equal among genders with personal
structures prevailing both for males and females. All in all, current results may veer from the
absolute due to population and time constraints that embody certain hurdles in conducting
research. Thus, it is recommended in the future to draw bigger sample as well as account
for feasible interference of interpretation level and language level of students. Finally, it will
be also desirable to dwell on other dependent variables, such as transformations, syntactical
patterns, emotive words, and complement findings with qualitative interviews of participants
to explicate the data in the right manner.
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ABTOPJIAPFA APHATIFAH AKIMAPAT

XAINbl TANANTAP:

Makana TynHycka 6onybl Tuic, 6ypbiH apusinaHbaraH xxeHe 6acka b6acbinbiMgapfa kapa-
yfa yCbiHblIMaraH. MakanaHblH, TakblpblObl XXypHangblH, TakplpblObliHa carikec 60nybl XoHe
FbINbIMM KOFaMAacTbIK YLWiH ©3eKTi 6onybl kepek. MNnarnaTka »xon 6epinvenai. Makana Tyn-
HyCKarnblnblKKka TEKCEPYOEH OTYi Kepek.

1. Makana KypbifbIMbl:

Makana ataybl: KbiCKka 60Mnybl XXeHe XXYMbICTbIH Ma3MyHbIH KepceTyi KaxeT. AHaarTna: kenemi
200-250 cea3, 3epTTeyadiH Herisri makcaTTapblH, 84IiCTEPIH XXoHe HaTUXenepiH KbicKalla
OaaHpaybl Kepek (YW Tinge: afbinwbiH, Ka3ak xxaHe opbic). KinT ce3aep: 5-7 ce3 Hemece
ce3 TipKeci, MakanaHblH Heri3ri TakblpbiNTapblH kepceTedi. Kipicne: 3epTTey MaceneciH cu-
nattay, agebuveTke wWwony, 3epTTeydiH MakcaTTapbl XoHe/Hemece cypakTapbl. 3epTTey ai-
CTepi: aaiCTEMEHI HaKTbl XXaHE ernKen-Ternkenni cunaTrtay, 3epTTeyai Kamta eHaipyre MyMKiH-
Aik bepeni. HaTuxenep xaHe Tankbinay: HaTuXxenepai ernken-rerxkenni 6asHgay, onapapl
Tankplnay »xaHe 6ypblH anbliHFaH epeKkTepMeEH canbICTbipy. KOpbITbIHALI: 3ePTTEYAIH Heriari
KOPbITbIHAbINAPbI XXoHe onapAblH, FbINIbIMX KOFaMAACTbIK YLWiH MaHbI3AblNbiFbl. ©aebueT-
Tep Ti3iMi: MBTIHOE AdNeKCco3 KenTIpinreH e3eKTi Aepekke3aepai KaMTybl XXoHe XypHan Ta-
nantapblHa cankec pacimaenyi Tuic (kasak xeHe opbICc TiniHaeri makananap ywid FOCT
7.1-2003 «bubnuorpadusanbik xasda. bubnuorpadusansik cunattama. Xannel Tanantap
MEH epexenepy, arblfwbIH TiniHgeri makananap ywid APA 7th). 80X Hewmipi (©mbeban
OHAbIK XiKTEeY)

2. TexHUKanbIK Tananrtap:

Makana .docx oopmaTbiHAA YCbIHbITYbI Kepek. MakanaHblH kenemi: 5000-8000 ces (sge-
OueTTep TisimMiH Koca anfaHga). Kapin: Times New Roman, 12 kernb, xonapanbslk MHTepBarn
1.5. XKnektep: ap xafblHaH 2,5 cMm.

3. Kectenep MeH cypeTTepai pacimaey:

Kectenep MeH cypeTTep MaTiHre eHrisinyi, TakelpbinTap MeH Hemipnepi 6onybl kepek. bap-
NblK CypeTTep Xofapbl canansl 6onybl Tvic (keminge 300 dpi). Kectenep meH cypeTTtep peT-
peTiMeH HeMIpneHyi XXeHe Makana MaTiHiHAe onapfa cinteme 6onybl TuicC.

4. dTnkanblK Tananrtap:

Erep 3epTTeyre agamaap Katbicca, aBTop 3epTTeydiH 3TUKanblKk HopMmanapra Cankec Xyp-
ri3iNreHiH XXaHe aTuKanblK KOMUTETTIH TUICTI MaKynaayblH anfaHbliH pacTaybl Tuic. baprnbik
aBToOpnap xapusinayfa kasbalua kenicim 6epin, 3epTTeyre KOCkaH yrneciH KepCeTyi KEpeK.
KbI3bIFyLbINbIKTAP KakTbIFbICHl 60NFaH Xarganga, onap awbinybl TUIC.

5. PeueH3unsinay npoueci:

Bapnblk Makananap Kocapnbl XacblpblH peueH3uanaygaH etefi. ABTOp peLeH3eHTTep
cypaybl 60MbIHLLIA KOCbIMLWIA MaTepuangap YCblHyFa Hemece TYCiHikTemernep bepyre gam-
bIH 60Mnybl KEPEK.

6. ¥cbIHy TOpTIiOI:

Makananap >XypHanablH pecCMun 3NeKTPOHAbIK MOLITackl apKbifibl YCbiHbiNaabl. KocbiMiwa
XaTTa aBToprap XyMmbICTblH 6acka XypHangapfa yCblHbIIMaFaHbIH X8He peleH3usnayfra
Kenicim GepreHiH kepceTyi Kepexk.
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(Cinteme: https://mnu.kz/kk-kz/mnu-liberal-arts-digest/)

Penakumna mekeHxanbl xoHe OannaHbic gepektepi: 010000, KasakctaH Pecnybnukacsl,
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MHOOPMALUA ONA ABTOPOB

OBLWHWE TPEBOBAHUA

CtaTbs fomkHa OblTb OpUrMHANbLHOW, HEe ONyBNMKOBAHHOW paHeEEe M He NOAAaHHOM Ha pac-
CMOTpeHME B Apyrue nsgaHus. Tema ctatby JOMMKHA COOTBETCTBOBATb TEMATUKE XXypHana
N BbITb akTyanbHOW ANa Hay4YHoro coobulecTsa. He gonyckaeTcs Hanndme nnarvarta. Cta-
TbS JOSMKHA NPOUTN NPOBEPKY HA OPUTMHANBHOCTb.

1. CTpyKkTypa cTaTbu:

HasBaHue ctaTbu: AOMKHO ObITb KpaTKMM U OTpaxkaTb codepkaHme paboTbl. AHHOTaUMS:
06bem 200-250 cnos., AOMKHA KpaTKo nanaratb OCHOBHbIE LieNniv, METOAbI U pe3ynbTaTthl UC-
cnegoBaHna (Ha Tpex A3blkax: aHrIMMCKOM, Ka3axckoM M pycckoMm). Kntouesble cnoBa: 5-7
CcnoB unn cpas, KoTopble OTPa)KalT OCHOBHbIE TEMbl CTaTbu. BBegeHue: onvcaHne npo-
6nembl uccnegoBaHund, 063op nuTepaTtypsbl, Lenu n/unn Bonpockl nccnegosaHus. Metoabl
nccrnegoBaHus: Yétkoe n nogpobHoe onncaHme MeTOAoNornu, No3BonsLee BOCNpons-
BECTM [aHHOe uccnegoBaHue. Pesynbtatbl U o6cyxaeHue: nogpobHoe U3NoXeHue pe-
3ynbTaToB, UX OOCYXAEHME N CpaBHEHME C paHee NoNyYeHHbIMU JaHHbIMWU. 3aKNioYeHne:
OCHOBHbIE BbIBOAbI UCCNEOOBAHNA U UX 3HAYMMOCTb 4SS Hay4YHoro coobuwectsa. Cnmcok
nuTepaTypbl: 4OMKEH BKMAOYATb aKTyasbHbIE€ UCTOYHMKMW, ULUTUPYEMblIe B TEKCTE, N 0hopm-
NeH B cooTBETCTBUM C TpeboBaHnamm xxypHana (FTOCT 7.1-2003 «bubnuorpaduyeckasa 3a-
nuck. bubnuorpadudeckoe onmcanme. Obwme TpeboBaHus n NpaBuna» — Anga craTen Ha
Ka3axckoMm n pycckoM ssblkax, APA 7th — ona ctaten Ha aHrnunckom asbike). Homep YK
(YHmBepcanbHbI AECATUYHbIN KnaccudukaTop)

2. TexHn4yeckune TpeboBaHuUs:

CtaTba gomxkHa ObiTb NpeacTaBneHa B popmare .docx. O6bém ctaTtbu: o1 5 000 go 8 000
cnos (Bknto4as cnucok nutepatypsl). WpndT: Times New Roman, 12 kernb, MEXCTPOYHbIN
nHtepsan 1.5. lNMons: 2,5 cM ¢ KaXx40on CTOPOHbI.

3. ObopmneHue TabnuL N PUCYHKOB:

Tabnuupbl 1 PUCYHKN AOMKHbI OblTb BCTPOEHbI B TEKCT, MMETb Noagnucu n Hymepauuto. Bee
PUCYHKN A0SMKHbI BbITb BbICOKOro paspeleHus (He meHee 300 dpi). Tabnuubl U PUCYHKN
AOJIKHbI BbITb NPOHYMEPOBaHbI N0 NOPAAKY U UMETb OTChINIKY Ha HUX B TEKCTE CTaTbMu.

4. dTnyeckue TpeboBaHuA:

Ecnn B nccnegoBaHum npuHMManu yyactve noau, aBTop AOMKeH noaTBepanTb, YTO UC-
cnepoBaHue 6bINo NPoBeAEHO B COOTBETCTBUM C 3TUHECKMMM HOPMaMM U NOSy4YEeHO COOT-
BeTCTBYlOLWEee ofobpeHne aTnyeckoro kommteta. Bce aBTopbl 4OMKHbLI AaTb NMMCbMEHHOE
cornacue Ha ny6nukauuio 1 ykasaTb CBOW Bknag B uccrnenosaHune. KOHpNMKTbl MHTEPECOB,
€CI1 TaKoBble MMEeTCS, AOMKHbI OblTb PaACKPbITHI.

5. MNpouecc peueH3npoBaHUA:

Bce ctatbu npoxoasaT ABOWHOE cnenoe peueH3npoBaHme. ABTOP AOSKeEH ObiTb rOTOB Npe-
AOCTaBUTb AOMNOMNHUTENbHbIE MaTepuarnbl NN pa3bsCHEHNS MO 3anpocy PeLeH3eHTOB.

6. Mopsgok nogauu:

CTaTbM NnogatoTcsa Yepes ouLmanbHbI 3NEKTPOHHBIN agpec xypHana. B conposoauTenb-
HOM NMCbMe aBTOpPbI AOJKHbI yKa3aTb, YTO paboTa He nogaHa B Apyrue >XXypHarbl, U corna-
Cve Ha peLieH3npoBaHue.

Bonee nogpo6Has nHdopmaLma Ha canTe XypHana
(Cm.: https://mnu.kz/kk-kz/mnu-liberal-arts-digest/).

Anpec v koHTakTHble AaHHble pegakumn: 010000, r. ActaHa, wocce KopranxbiH, 8, Magsut
Narikbayev University, Ten.: 8 (7172) 70 30 07
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